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Ken Hammer

Ken has made many significant contribu-
tions to faculty and staff professional
development at Red Deer College. Over the
last two years some of the workshops and
seminars include - Dealing with Attendance
and Due Date Issues, Women and Leisure
and The Four Cultures of the Academy. He
has also been a presenter at conferences in
Alberta and across North America.

Ken is deeply concerned about success,
our suceess. In addition to committee worlk
he co-wrote a coiumn in “Directions” on
student success. Ken expresses his com-
mitment 1o the success of Red Deer

ment in several speci ai
interest groups at the col-Y
lege, including Teaching and
Learning, Women in Education and
Issues in Higher Education. He is an\

Focus day event.

attitude . and. a willingness. to. take §

I996 Faculty Professnonal Development Merlt Award Wmners'

Ken Hammer and Arun

College through his involve- __:._.?-\;-,;';",_'.‘-"

ISW facilitator and facilitated in the Future o “"’ ,

Ken has an infectious positive§~ 1

risks. He has just taken on a new role s
as a chairperson, Thank you Ken for your
continued development, we all benefit.

September 1996

Arun Mishra

Over the last few years Arun has made
major contributions to faculty development
at Red Deer College and has through his
publications and presentations put Red
Deer College on the map of engineering
education.

Through research and experimeniation
with classroom experience, Arun has
focused on the effects of major changes in
technique. The resuit has been many axcit-
ing innovations which he has shared with
us in workshops - Partnership in Learning,
Journal Writing, Student Success Through

\. Cooperative Learning,
y Metacognition,  Fighting
f Mediocrity Through Group
Work and Creating an
Environment for Thinking.
}  Arun has taken a feadership
role by being chair of the
; Teachlng and Learning Special
Y Interest Group and

- Writing 2 column in

| “Directions™ on stu-
i dent suCCess.
. Through his research and writ-
ing Arun is constantly challenging himself
to be a more effective teacher. | remember
when Arun returned from his last sabbati-
cal he was bubbling with enthusiasm and
had more ideas than ten CD- ROMs. Keep
on growing, thanks Arun for your valuable
contributions.




We'd like to hear from you, our readers, with comments and suggestions about how to make Directions
an even better resource for your professional development. Please record your comments and sugges-
tions below and return this form to Ray Allan or Kathy Pallister, via the Faculty mail system.
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Teaching in the 2 st Century

by Michael Flachmann, California State University-Bakersfield.

| learned some important lessons that may be of some
interest to those of us that will be dragged kicking and
screaming into the strange and wonderful worid of 21st -
century pedagogy. I'd like to advance the following six
assertions, which | believe to be true about the process of
good teaching. | hope they will be as valid in the 21st cen-
tury as | think they are today.

The first truth has to do with passion. One of my profes-
sors at the University of Chicago, Norman Maclean (now
well-known as the author of A River Runs Through 16, was
once asked to define "good teaching.” He responded simply
that "a good teacher is a strong person who cares deeply
about a difficult topic."

Ironically, | think much of our graduate training and pro-
fessional responsibility encourages us to adopt a fagade of
being aloof, impersonal, and scrupulously objective about
our chosen fields. In short, we're so damned serious all the
time. Let's not forget why we love Shakespeare or differen-
tial equations or 17th-century political history or whatever
subjects we're spending our professional lives with. And
let's not be afraid to share that passion with our students.

My second truth has to do with the power of #usion.
Actors speak metaphorically about the "illusion of the first
time": the necessity of providing each night's fresh audience

" with the sense that they are seeing the first performance of a

production, a unique theatrical moment created especially
for them. This concept ought to help us remember-particu-
larly this of us who have taught the same classes for many
years-that our students deserve the same important educa-
tional illusion

We too are actors, and our classrooms are stages. As we
move into the 21st century-some of us more arthritically
than others-we need to ensure that each sequential classful
of students feel that we are explaining the mysteries of our
craft. with a freshness and enthusiasm directed to them
alone. We need to fight against the boredom and compla-
cency inherent in our repetitive academic process.

My third truth is that good teaching is a joumey rather
than a destination. It's not like a subway stop where, once
you are there, you can cease moving forward. Remember
Woody Allen's great lines to Diane Keaton in Annie Halt
"A tove affair is like a shark-it's got to keep moving to stay
alive. What we've got on our hands here is a dead shark!”

We desperately need to keep from turning into dead
sharks in our profession. You know the signs:

*a neurotic over-refiance on yellowed, dog-eared, ten-
year-old lecture notes;

*a lack of butterflies in our tummies when we enter
through our classroom doors;

*a compulsive tendency to detour around the scholarly

~. periodicals section of the library; and most horrifying,

* and absolute inability to listen to one more student
excuse involving a sick grandmother.
Inertia is an insidiously powerful negative force in teach-

ing-the urge to keep doing things the way we've done them
for years. It's a bit like belonging to the pedagogica! equiva-
lent of Alcoholics Anonymous: there's always a poor
teacher inside of us waiting to emerge. We have to resist the
temptation to stay as we are, to rest at the bus stop, tc be a
dead shark.

Progress, Growth, innovations

This metaphor of good teaching as a journey feads to the
fourth truth, which concerns fechnology. Part of the
process of moving ahead and growing as a good teacher
involves the willingness to embrace a new technology in
our fields.

In my primary area of Shakespeare, this includes the cre-
ative use of new computer programs, video performances
and video conferencing, and newly sophisticated, comput-
erized sleuthing through bibliographical data banks. I try to
stay abreast of all these technological marvels in my class-
room, but I must also confess that | am happiest and most
productive as a teacher when the technology i'm using
brings me closer to my students rather than setting up walls
between us.

In the final analysis, what | teach best invoives the way
humans relate to other humans-on the page or the stage,
and in the classroom. The further | get from that basic fact,
the less successful | am as a professor.

My fifth truth concerns the focus of knowledge. Who
‘owns" the wisdom that we dispense in this university?
Where does it exist? We need to find newer and more inno-
vative ways to encourage our students to take possession of
the knowledge that we impart.

I'm a little embarrassed to tell you that | used to want
credit for having all the intelligent insights in my classroom.
I worked hard to learn these facts. I'm smart. | secretly
wanted my students to look at me with reverence.

I now believe that that the opposite effect should occur-
that the oracle, the locus and ownership of knowledge,
should reside in each student and that our principal goal as
teachers must be to help our students discover the most
important and enduring answers to life's problems within
themselves. Only then can they truly possess the knowledge
that we are paid to teach them,

My sixth and final truth about good teaching involves
sensitivity. We need to continue our efforts to respond to
students that are different from ourselves-ethnically, sexual-
ly, politically, and culturally.

We are not good teachers if we have only one forward
gear, if we cannot adjust our sensitivity and our pedagogy
to the many different students and their equally diverse
learning styles that is our challenge, duty responsibility, and
joyiul privilege to initiate into the mysteries of our academ-
ic disciplines.

From a presentation at CSU-Bakersfield, Sept.7, 1993, "Faculty Day,” which was
subseguently published in the Fali 1993 issue of Exchanges, the newsletier of the

California State University System's Institute for Teaching and Learning. It is reprinted
here in an abbreviated version with permission,
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Ray asked this question from a random sample of faculty who were busily preparing for fall classes. Here are some of the responses.

Peter Craw(Chemistry):

Prepared new seminar manual with answers. Made revisions to
coursa and read a Medical Biochemistry text in order to find med-
ical appiications of bicchemistry. Reviewed a video disc for an
organic chemistry text - lots of graphics.

Art Gagne (College Preparatory, Chemistry
and Math):

Conducted research on the conference board of Canada empioya-
bility skills. Researched the proper procedure to develop a
DACUM.

Went fo a series of talks of the philosophy of education and
administration held at the University of Alberta. Reconstructed
cverheads and handouts for some P. D. seminars.

Birk Sproxton (English):

Prepared a new course for the B.A. program - Traditions in Engfish
Poetry.

Researched at the University of Manitoba and the University of
Alberta in support of courses. Wrote a couple of book reviews and
an article. Was an external examiner for 2 Ph.D. student at the
University of Manitoba.

Cathy Michalenko (Nursing):

Attended an International Conference of Nursing Educators in
Harnilton, Ontario. Participated in a two day seminar to practice
problem based learning. Read three hooks on chaos theory. | am
interested in how it relates to aging.

The books included ~ Frontiers of Complexity. The Search for
Order in a Chaotic World, Chaos - Making a New Science, and
The Holographic Mind.

Martin Kartzmark (Computer Systems
Technology):

Developed software for correctional services staff scheduling. Not
much time as | taught spring session.

James Martens (History):

Rewrote a conference paper for a journal. Did some course prepa-
ration for a new course in sporis history. Went to NISOD confer-

ence in Austin, Texas. Did research on a book on the seven years
war.

Warren Eigersma (Chemistry):

Went to a multimedia conference on Toronto. Checked out new
molecular modeling software and slide viewer software, plus
worked with Window 85.

Paul Williams (College Preparatory physics):
Conducted a special project on math network and applied math
training in Waco, Texas. Put together materials for training ses-
sions for applied math. These sessions are for high school teach-
ers in central Alberta. Read three books on cooperative learning.

Bob Dussault (Rehabilitation Services):

t read - Exploring Our Sexuality, Surviving Schizophrenia, When
Someone You Love Has a Mental lliness, The Helping
Relationship, The Professionat Councilor, Therapeutic Counseling
and Psychotherapy, Focus Oriented Psychotherapy -- and more!

Keith Hansen {(Phys Ed):

Went to the Olympic Games to watch volley ball and track and
field. Also went to the U.S. Volley Ball National Championships in
Los Anggles.

Lexie Loseth (TA Program):
Worked on distance courses - *it had to be dong”,

Darrel Morrow (Recreation Admin.):

Worked on completing my thesis. Also read a couple of books,
Rectaiming Higher Ground - a humanistic view of work, and The
history of Work in Canada.

Jim Glenn ( Biology):

Reviewed new additions of general biology texts for first year
courses. Read Morphology and Evolution of Vascular Plants for
my new course. Worked at the Goldeye Centre as the residence
plant expert during the county schools outdoor program.

iaes

Internet Prasence and Contant
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Welcome back. As you can see from the responses to my ques-
tion, “ What did you do for professional development this sum-
mer?” facuity are very diverse in their activities and focus.
Thinking of P.D.,I hope to continue to work with you to provide
many developmental opportunities through our P.D. program.
The extent of our coliegial nature determine the success of our
program. So let's falk about what's happening in your ¢lass-
rooms/programs.

'm pleased to announce the next and future issues of
“Directions” will be co-edited by Kathy Pallister. If you have
any articies or contributions for "Directions” don't hesitate t¢
contact Kathy or myself.

With only a FEW CHANGES happening at RDC, let's make this
an empowering and wonderful year.

Ray Allan

HOW TO WRITE GOOD

by Saily Bulford
(reprinted from the Canadian Association of Journalists listserv)

1. Avoid alliteration. Always.

2. Prepositions are nof words to end sentences with,

3. Avoid cliches like the plague. (They're old hat)

4. Employ the vernacular.

5. Eschew ampersands & abbreviations, etc.

8. Parenthetical remarks (however refevant) are unnecessary.

7. It is wrong to ever split an infinitive.

8. Contractions aren't rnecessary.

8. Foreign words and phrases are not apropos.

10. One should never generalize.

11. Eliminate quotations. As Ralph Waldo Emerson said, 'l hate quot-
ations. Tell me what you know."

12. Comparisons are as bad as cliches.

13. Don't be redundant; don't use more words than necessary; it's highly

superfluous.
14. Be more or less specific.
15, Understatement is always best.
16. One-word sentences? Eliminate.
17. Analogigs in writing are like feathers on a snake.
18. The passive voice is to be avoided.
19. Go around the barn at high neon to avoid colloguiatisms.
20. Even if a mixed metaphor sings, it should be derailed.
21. Who nseds rhetorical questions?
22. Exaggeration is a billion times worse than understatement,

Please ramember the following deadlines for Professional Development
activities for 1096/G7;

October {1, 1996 Special Project Proposals {first intake)
Study Leave proposals (first Intake)
Travet Grant Proposais {first intake)

January 15, 1997 Sabbatical Proposals

March 1, 1997 In-House Visiting Faculty proposals
Special project proposals {second intake)
Study Leave proposals (secondintake)
Travel Grant Proposals (second intake)
June I, 1997 Special project proposals (third intake)
Travel Grant Proposals {third intake)

Please consult a copy of the Faculty Development Guidebook,
(“The Apple Book™ and/cr your Divisional Representative on the
Board/Faculty Professional Develapment Committes for details.
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User frlendly information services
5604-60 Street
Red Deer AB T4N 2P5
{403) 343-7461 rgilgan@agt.net

fésuits Ata ater
e found, it informs

Call for proposals

Sprmg 1997 Lilly Conferences on College and University Teaching

Lilly - West, March 7-9, 1897

Proposal Due Date:  Qctober 7, 1896
Lilly - Atlantic, April 4-6, 1987

Proposal Due Date:  October 7, 1636
Lilly - South, May 23-25, 1997

Proposal Due Date:  December 13, 1996

For praposal forms and more information about the Lilty series of confer-
ences see Ray in the Faculty Resource Centre, local 3417 or 4056
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Meet the New Facuity

Directions editors decided to find
out more about the new probationary
faculty who have come on stream this
fall. For the next few additions of
“Pirections” we will reveal their work
and passions for vou.

Liming Dai

Liming is teaching mathematics and
Computing Science. He has some pre-
vious teaching experience at University
of Calgary and Mount Roval. He com-
pleted a Ph.D. in Engineering in 1995.

Liming is looking forward to concen-
trating on teaching and developing
teaching technigues. To this end he
plans to focus on ways to improve stu-
dent satisfaction.

Liming Is attracted to teaching at a
coliege beczause it piays a vital role in
the process of education which pro-
vides a2 rich resource for Canada, an
educated populace.

Dianne teaches in the Rehabiiitation
Services Program. Previously she
worked in the Iaboratory for the
Defense Research Board, in the jungies
of Papua New Guinea as a science
teacher, and in the field of rehabiiita-
tion with Alberta Family and Social
services as a staff development
instructor. Most recently Dianne was a
behavior outreach psychologist,

Her position at RDC gives her an
opportunity to convey her learning in
the field to students at the beginning
of their careers.

Dianne’s professional development
goals include “improving my instruc-
tional skill, and remain current in new
developments in the field.- The urge to
attain a Ph.D. has long been percoiat-

ing".
Keith Hansen

Keith teaches in the Kinesiology
Department. His experience includes
four years as Technical Director of
Alberta Voleyball, and part-time
Assistant Coach for Team Canada
Volleyball. Keith hopes to learn more
about coaching so he can keep RDC
volleyball on top. “| will aiso stay
involved in international volleyball and
would love to coach Canada at the
World Student Games". With an eye to
his future Keith would like to get
involved in senior administration at
RDC.

When asked what attracted him to a
teaching career Keith responded, “I've
always known | would be a teacher,
Having the opportunity to work within
the area of elite athletics and acade-
mics as a student made me reatize that
I wanted to make this area my career,
It is such a wonderful feeling to ook
forward to going to work each day 11 *.

S investment,

yping about snveéfments Iboughtthe reprint rights
_ S0 each edition of Di!’ECtIDnS w;i! have a-reprint for y
- your weird Animateur. B

iimber of workshops to assist us in ur vired.
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Board/Eaculty Pro
1 996/ 97 Development Com

Teaching

Lilly - West, March 7-9, 1997

Proposal

Lilly - Atlantic, Aprit 4-8, 1997

Proposal

“spring 1997 Lilly Conferences

Roy Allan
Faculty Development Animateur (ex-officio}

Pam Clarke
Access & Student Development

Dave Cooper
College & Business Development

Maureen Glirvan
Education Programs & Learning Effectiveness

Pon Haldane
Administrative Representative

Jim MccCloy
College & Business Development

Lynne Muilder
Administrative Representative

Kevin Pilers
Heaith & Science

Elizabeth Radiun
Arts

tlorence Rickards
Administrative Representative (ex-officio)

Due Date:  October 7, 1996

Due Date:  October 7, 1996

1iliy - South, May 23-25, 1997

Proposal

For proposal forms and more information about the Lilly series

Due Date: December 13, 1966

of conferences see Ray in the Faculty Resource Centre, jocal
3417 or 4056

imfomaniaes

User friendly information services
5604-60 Street

' Red Deer AB TAN2PS =~ " :

403).343-7461 rgilgan @agt.net

_TRAVEL GRANTS

Ever wonder where all the money for travel grants goes?
Each year, several RDC Faculty receive travel grants to help
fund their attendance at events such as academic confer-
ences. Here's a sample of where the money went recent-
Iy:

Syed Ahmed (Economics) attended the SWFAD confer-
ence in San Antonio, Texas, this March. There, he present-
ed two papers and served as a discussant for another
paper. Syed commented that attending the conference
provided him with the opportunity to increase his confi-
dence for teaching courses in the fields of trade and
money banking.

Anne Price (Communications) co-presented a paper with
Jim Martens at the Popular Culture Conference in Las Vegas
this March. Titled “I'm Not Alright, Jack,” their paper deals
with issues of class in post World-War ! England. Anne
found the conference henefited her research through the
very positive feedback she received. However, she also
mentioned that the experience “reminded me how touch
it is to present to one's peers.”

Jim Martens (History) also attended the Popular Cuiture
Conference in Las Vegas, Co-presenting with Anne Price. In
preparing and presenting the paper, they developed a the-
ory of class relations in post Worid-War |l England. As well,
attending the conference benefited him in his teaching by
exposing him to new ideas to incorporate into his classes.
Jim also found the experience helped him develop a strong
sense of cooperative learning. He heartily recommends
this conference, and he’s returning this year with another
paper using the same theory. He says the conference is
“good because it deals with a variety of themes from var-
ied perspectives.”

Kathy Pallister (Communications) accompanied the
Martens/Price entourage to the Popular Culture
Conference in Las Vegas. She presented a paper on self
improvement programs that proselytize through infom-
mericals. Attending the conference sparked interest in a
new research area, detective fiction, which will be the sub-
ject of her paper at this year's conference. As well, the
experience reinforced her commitment to using popuiar
culture as a tearning toot in the classroom.

Elizabeth Radian (Social Work) traveiled to the Learneds
Conference in St. Catherines, Ontario, this summer. There,
she presented her prefiminary Ph. D. research on Guiding
Paradigms in Canadian Social Work Education. She later
shared the information from the conference with her
classes. In addition, she mentioned that the conference
gave her an opportunity to receive feedback on her work.
As well, she had the opportunity to network with other
educators, highlighting RDC’s profile in the discipline area.
Elizabeth stressed the benefits of this type of opportunity.
As she said, “it represents a valuable opportunity, promot-
ing the cross-fertilization of ideas and teaching strategies.”

Torben Andersen (Economics) barticipated as a discus-
sant at two sessions of the Conference of the Western

Cent'd on Page 4



“ The Problem

Changes in the Nursing curricutum
resulted in the elimination of laborato-
ries from the first year anatomy
course. This project grew out of the
desire to make material in the labs
readily available to students to help
mitigate this loss. The first guestion
most people ask is “Doesn’t this mate-
rial already exist?" As far as we can tell,
the answer is "no”. As far as material
on the web, CD-ROMs exist that con-
tain some slide material, but they are
not ideai and not cheap.

Choosing the Solution

The initial target was to make micro-
scope slides of tissues available
through the computer. However we
were more ambitious and wanted to
see more interactivity, movement and
possibly three dimensional features
and simulations. At the start of the
project, it was not clear whether the
web could deliver everything that we
might wish for, or whether one should

" go with a muitimedia authoring prod-

uct such as PowerPoint and distribute
the resource on discs. We decided to
start with the web route, and solutions
have come along that will enable all
our multimedia wishes to be fulfilled:

The Process

Constructing the web material
("Tissue Workshop") first involved
putting the images from slides into the
computer. This, of course, was the reai
work of the project. The major time
consumer was getting the best possi-
ble image in the microscope viewfing-
er - choosing slides. choosing views
within slides and adjusting the micro-
scope, Next came digitizing the image.
The ricroscope used had a video cam-
era attached. The signal was fed to a
device called a "Snappy", which con-
verts the analogue T.V. signal into a dig-
ital image stored on the computer's
disk,

The images could be improved quite
a bit by playing with image processing
software that was supplied with
Snappy. This let us sharpen images,

" adjust colour etc. to bring out the fea-

tures that are of most interest.
There are a large number of different

file formats that can be used for stor-
ing images. Initial experiments with
the BMP format used by most windows
programs meant that a single image
could use over 900k of disc space. That
wouild mean that a floppy disk could
only hold one image.

However, for working with the web,
two image formats are widely used.
GIF files are used for diagrams, and
JPEG files are used for photegraphic
images.

JPEG aliows for 'data compression’.
We found that our images compressed
at 50% would shrink to about 23k with
no noticeable loss in guality.

in other words we could now put
more than 50 images on a floppy disc.
Shrinking the image file {ike this has
two advantages: First, it saves disc
space and makes the final product
more portable. More important, how-
ever, is that it make images download
over the web faster.

The next major step involved creat-
ing the web page. The web page,
{(www.rdc.ab.ca/bio/sal/sal.htm} con-
sists of the JPEC image files described
above and text files created with the
simple Microsoft editor that comes
free with Windows. These text flles
contain ‘'tags” message to the browser
described by the Hyper Text Mark-up
Language,

These are very simple, easy to learn
and you need very few of them. For
example if you want the text “Sally
Stuart's Home Page” to appear as a
{arge (level 1) heading you enclose in
tags: <h1>Sally Stuart’'s Home
Page</h1>

The tags we used created headings,
linked in the images, created clickable
text so that you can jump around the
document or to other places on the
web, and performed minor layout
functions.

We have, at this stage, purposefully
avoided using advanced features that
might not be supported by some
browsers (the programs used to view
web pages).

The final chore for this phase of the
project is to publicize it outside of RDC.
This means e-maiting individuals who
maintain web pages that contain
hotlists to this sort of thing. If you go
to the trouble of creating web materi-
al, you may as well let others know
that it is there.

It shouid be noted that though the
tissue workshop is up and running over
the web, there is no reason why a stu-
dent should not have a copy on disc if
they do not have web access but do
have a computer.

Future directions

Web content can readily be divided
into steak and sizzle. Clearly it Is impor-
tant to create worthwhile material
rather than go for novel features for
their own sake. However, technology is
providing us with ways to make learn-
ing material interactive and we are
keen to expiore the use of the fava fan-
guage doing this,

workshop(s) to follow.

We will shortly be giving a 25 minute
workshop showing how to capture
images and put them in your own web
pages. If there is interest we will give a
further workshop just on creating web
pages as reference material {i.e. creat-
ing HTML files using the MS DOS editor).

This project was supported by a Special Project
grant from the Professional Development
Committee,

Theres a $pawning str_ea_rh_ outside
Where the Kokanee come to spawn
And the male does a dé_EEcate dance,
E)I(_cit'ing'the female to release her eggs,
Rertiiized at just the right time =

To brea_t_e new life-_and réQene_ra_tion.

Soitis wrth teaching -3 .déliéa;e dance
Of the leamner and "to be leamed”

- Ablend of art, skil, and timing
To create new life and leaming .-~ - '_:

And take a bit of you
Into the future. . -
' : Tom Gwin
Great Teaching Seminar
L iNaramata 196




Travel Grants, cont'd from Page 2. -

Economic Association International in San Francisco shis

summer.:'. The ‘session - on Andrew - Hanssen's paper,
“Discrimination ‘and: the Firm: ' A studv of major league
Baseba!lr proved 'articulariv valuab!e.

rthwhl!é and "wiu benefit studént learning.”
He recommiends these conferences to anvona who s lnter
ested in impro ing and expandmg h teachin

I.EAP Fund Opportumty:

Gor Red neer l':ollege Fucultv uml Stuff

All full time facuity and staff are invited to submit LEAP
fund proposals for individual and group projects which
focus on the research, development or implementation of
innovative approaches to learning. The LEAP Fund of
$100,000 was established last year to promote innovation in
student support and the teaching/iearning process.
Application forms and assistance in the preparation of the
proposals are avallable from CIiff Soper, Director of the
Learning Innovation and Teaching Excellence Centre..

Proposals are to be directed to L. Mulder, Vice President
Education, by October 31, 1996.

Focus on Creative Learning Innovations (such as but not lim-
ited tol):
« aiternate delivery of a course or program (CD-ROM.
internet)
«support systems for students engaged in alternate/elec-
tronic/ distance delivery
« research and market analysis for off-campus delivery
+ approaches to improve the quality of the learning envi-
ronment at RDC

Selection Criteria:

« integrates technology into the learning environment
= improves accessibility/responsiveness of RDC

« results in actual product development

« supports college strategic direction

Funding:

» workload release time, pay per proposal contract
» operational expenses
+ product expenses

'oposa!s due October 31 1996, Ubmit !
I Deer Coliege: For

T He commented :

Conference on
informeition Technology

At least ten lucky people from RDC will be attending the
upcoming Conference on Information Technology, courtesy
of the recent PD Committee lottery. Other facuity will also
attend, using their personal PD ailotment.

The conference, heid in (sunny) Phoenix, Arizona, from
November 13 to 16, focuses on how coileges like RDC can
use technology to function more effectively.

Through a series of workshops, sessions, and forums, the
conference will address Issues in the areas of:

Access and the “At-Risk” Student

Applying Technology to Teaching and Learning
Distance Learning

The Internet

Managing Technology and Change

Multimedia Production and Development
Madel Programs and Partnerships

Networking and Communications

Vendor Solutions and Demonstrations

- W W W Vv ww

The conference provides a unique learning opportunity
which would benefit anyone who attended. If your name
wasn't drawn, consider using your personal PD allotment
to join those lucky few.

As well, the group from RDC will certainly return from
Phoenix with excellent ideas in technology innovations, in
addition to their suntans.

Watch for articles about the conference in future issues
of Directicns.
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Active Learning Beyond

the Classroom

Edward Neal, PhD

Center for Teaching and Learning

University of North Carolina at Chapel Hill

Attending class is akin to regular religious observance: The
ritual or sermon is less important for what it teaches directly
than for its motivational impact on what believers do berween

services.

Even carrying a full course load,
students spend a relatively small pro-
portion of each week in class, typically
about 15 hours, and research has shown
that most undergraduates spend only a
few hours a week studying outside of
class. How do they occupy their time?
According to a national survey of col-
lege students (Boyer, 1987), almost 30
percent of full-time students work 21
ormore hours a week: 31 percent spend
over 10 hours a week in informat con-
versations with other students; 33 per-
cent watch television more than seven
hours a week; 38 percent spend be-
tween three and 10 hours in leisure
reading; and 47 percent participate in
some type of organized student activ-
ity, consuming another three to 10
hours a week.

Clearly, students find many more
interesting things to do on a college
campus than coursework, but perhaps
the question we should ask is whether
the out-of-class work we require of our
studentsis interesting enough {and suf-
ficiently rewarding) to compete with
non-academic activities. Our goal

Lowman, 1984, p. 165.

should be to devise cut-of-class as-
signments that promote collaboration
and active involvement in learning so
that students can find their academic
work at least as interesting as late-
night bull sessions in the dorms. Four
discrete approaches to the problem are
offered below, but combining two or
more of these strategies can multiply
their effectiveness.

Study Groups

Research has consistently shown
the effectiveness of peer teaching and
group work for enhancing leaming,
but spontaneous student collaboration
is rare. Undergraduates rarely orga-
nize study groups on theirown, evenif
teachers encourage the practice, soitis
usually necessary tomake study groups
a course requirement if we expect stu-
dents to form them. Students will need
help in setting up their groups and
advice about the best procedures 1o
follow in order to maximize the ben-
efits of group study. You can provide
guidelines for the groups in the course
syllabus and offer to help sclve prob-

lems when they arise. Typical guide-
lines might include the following:

«  Meet at the same time and place
every week.

Combine class notes into a set of
master notes, discuss thekey ideas
ineach lecture, and highlight these
ideas in the master notes to aid
individual review,

+  Taketumnsaskingeach otherques-
tions about the assignments, mak-
ing sure everyone has a chance to
ask and answer questions,

Journals and Diaries

Students often view term papers,
essays, and book reports as make-work
exercises rather than integral parts of
the course, which helps explain why
their products are often poorly-re-
searched and hastily composed. Writ-
ten assignments that involve students’
imagination and reflect course goals in
significant ways can increase their in-
terest in doing a better job, and many
teachers have achieved this outcome
by requiring journals or diaries. Stu-
dents are asked to record their reflec-
tions on the course, write about mate-
rial that confuses them, and describe
new insights or discoveries about the
subject matter. Journal writing helps
students think more cogently about the
course and their own learning; they
become actively invoived in the pro-
cess of learning and develop a better
understanding of how they leam. A
teacher can choose to make a the jour-
nal a basic course requirement rather
than a graded assignment, but journals
that show little thought or work should
be retumed for rewriting until they are
acceptable. Student journals have been

{Continued on back)




used successfully in courses across the
curriculum: history, business admirn-
istration, physics, math, history, and
sociology. Student journals in math-
ematics courses reduce math anxiety
and improve performance on exams.
Math students who express their diffi-
culties in writing are able to under-
stand and solve problems they could
not solve before (Griffin, 1982).

Experiential Learning

A number of authorities have be-
gun to question the reliance on the
classroom, lab, and library as the only
proper environments for leaming.
Many teachers have decided that, since
the world cannot be brought into the
classroom, students need to be sent
into the world. They have integrated
experiential activities intotheir courses
by offering internships and commu-
nity-based activities as options for
learning. For instance, a professor at
the University of North Carolina who
teaches a course that deals with race,
poverty, and politics arranges with lo-
cal social welfare agencies and com-
munity service organizations to place
his students in volunteer positions. In
reflection sessions, students discuss
the ways their experiences relate to the
course (Murphy and Jenks, 1981). To
be pedagogically effective, experiences
must be carefully tied to the course and
made the subject of some academic
analysis or reflection. Help is avail-
able from the National Society for
Experiential Education (NSEE), an or-
ganization that supports publications
and conferences on experiential learn-
ing, at 3509 Haworth Drive, Suite 207,
Raleigh, NC, 27609-7229.

Student Research

Most undergraduates never have
an opportunity to engage in the kind of
research that their professors practice.
Often they are given assignments that
insulate them from contact with the
complexities and confusions of the
research world, and also keeps them
from experiencing the joy and pride of
discovery. Professors in the social
sciences might structure their courses
entirely around research projects in
which students are required to develop
hypotheses, gather and analyze data,
and report their findings. Although

the level of research would not be as
sophisticated as that performed by the
faculty, it would be sufficiently com-
plex to give students a taste of the real
thing. Similar assignments are pos-
sible in the natural sciences as well,
For exampie, student lab groups can
be given the task of designing lab
experiments rather than simply re-
peating pre-structured exercises.
These changes not only require the
development of new course plans, they
imply a refocusing of the course out-
comes, which may be difficult with-
out curriculum reform. However,
seeking ways to incorporate any re-
search experience into our courses
will bear fruit.

Combining Strategies

Innovative combinations of these
four strategies — study groups, jour-
nals, experiential learning, and stu-
dent research — are easy to imagine.
For example, a teacher could require a
journal as a way for students to reflect
and report on an experiential learning
assignment (or a research project).
Study groups can be focused on a
group research project or used for
reflection sessions to process activi-
ties in experiential learning. Experi-
ential assignments in the community
might also be combined with research
projects, with the added benefit that
the research results could have real-
world impact. In each case, these
strategies will help students appreci-
ate the connections between life in-
side and outside of the classroom while
making coursework more stimulating
and fun.
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Redoubtable rookies

Shaun Lovell

Shaun is a new instructor in the
Locksmith Apprenticeship Program. His
work primarily involves development,
writing and illustrating the CBAT mod-
ules for the program. Shaun is fooking
for opportunities to become a better
writer and to keep up to date in the
fields of physical security and educa-
tion. He is interested in the process of
distance delivery. Shaun gets great sat-
isfaction from teaching others and is
excited to be working in this new pro-
gram.

Nancy Batty

A probationary position in English
gives Nancy a chance to focus on
teaching and areas of research that can
help meet her students' needs. Nancy’s
professional  development  goals
include attending conferences where
she can share ideas with colleagues.
She will continue to attend sessions at
RDC and encourages others to take
advantage of our resources! £

A_GE FROM THE |
ANIMATEUR

need to be iong, just provocative!

ers to respond. Also Kathys articte on "partsc:pation A askmg for ycur m'

Tracey Henselwood

Before coming to RDC Tracey was
completing a masters degree at the
University of Calgary. Tracey is excited
to be working on improving her teach-
ing skills. To this end she plans to
attend a conference on science teach-
ing and read books on teaching strate-
gies and adult education. (Some selec-
tion is available in the Faculty Resource
center !) Tracey realizes the value of
peer and student feedback as a source
of learning and an opportunity for
development. She has always enjoyed
tearning and hopes her enthusiasm will
be contagious.

Doug MacDormand

Although Doug is not new to the col-
lege he views his probationary position
as a wonderful opportunity to develop
courses and contribute to the college.
He is completing an MBA. This goal has
consumed much of his professional
development time. As Doug teaches
statistics and computing in the business
department he is always on the lookout
to score some new software. He is also
constantly involved in increasing his
computing skills. The joy of teaching
for Doug is watching students 'get it'.




How can we offer help to hundreds of our
math students if the Math Centers are staffed
with only one or two qualified instructors?
Students who are receiving failing grades
need help urgently. If a student needs help
now - any delay would add on to his or her
misery. Such a student if not helped in time
may lose interest in the program. That is
often the case why our students can not
catch up with the course work or drop the
course suddenly. This problem is more fre-
quent with the math than with other sub-
jects.

What is Tutoring: The Block Parent Way ?
It is more like the service we provide to our
young school children who can knock on to
a door in the neighborhood that displays a

Tutoring: The Block Parent Way An alternative approach

Block Parent sign when they are confronted
with a danger on way to school or home.
The block parents take pride in safe guard-
ing school children; their services are
offered at no cost to the community and so
police help is minimized. Like wise, 1 am
suggesting that instructors who wish to offer
block services to the college students on
volunteer bases should become Block
Members of the Math Center. Any instructor
who offers his/her services in this manner
may display a sign:

Member - Math Center and post his/her
office hours and other pertinent information
at office location. Students who see this sign
can drop in for obtaining help in areais) of
the members' specialization or levels indi-
cated.

if a student needs help now -
any delay would add on to his
or her miaery

The members of the math center are thus
able to reach out to a larger class of students
in a timely manner helping each other's stu-
dents. The advantages of the block tutoring

are numerous. The member's college time
will become more cost effective. Students’
waiting time shall be minimized, and the
late appointments will often be eliminated.
Moreover, the students will benefit from the
experience and teaching styles of new
members and get to know them as well.
Also the math center instead of being locat-
ed in one area will now find its presence
among the instructors. Instructors who
become members of the math center must,
however, adhere to a certain code of ethics
for smooth functioning.

The Block Tutoring is an ideal concept for
present times because we are faced with the
budget restraints. It is needed more than
ever before since the number of students
who need tutoring in mathematics keeps on
increasing. Instructors who offer block ser-
vices to the Math Center will derive a
greater degree of satisfaction with the gob.
And it is hoped that their institutions will
also find some ways to reward worthy mem-

bers.

Dr. Ved Madan, Applied Science Department, Red Deer
Coliege, Atbernta,

Canada T4N 5HS.

{Accepted for publication in Innovative Abstracts)

HOW TO INCREASE PARTICIPATION:

“So, any questions or comments? Anyone? Anyone.” Silence
Eyes cast downwards.

falls. Papers shuffle.
“Anyone?”

in theory, classroom participation motivates students to learn,
encourages active involvement with course material, and makes the
classroom “Busy, Noisy, and Powerfully Effective” (as Idahlynn
Karre would say). In practice, participation can bring an otherwise
smooth lecture to an abrupt halt because it's an aspect of teaching
that often slips beyond an instructor’s control. g

MHowever, we can enhance and increase student
participation, and make the process easier for our-
selves and our students. The suggestions provided
below can help a newer instructor begin to imple-
ment participation. As well, the suggestions may
refresh and reinforce an experienced instructor who
already uses participation effectively. Alf of the sug-
gestions come from articles available in the Faculty
Resource Center in the “Participation” folder in the

file cabinet.

Encourage your students to “take a stand” and
actively position themselves to display their stand-
point on an issue brought up in a reading or discus-
sion. Have students who believe strongly in an issue
stand, and those who feel strongly against the issue
remain seated. Then, encourage students to further

Watches tick.

on the floor, or by moving themselves closer to other students with
the same “standpoints.” This exercise can work well in a variety of

subjects, as long as some opportunity for opinion exists

{Chandonia, 1991}

emphasize their opinion by standing on chairs and desks, by sitting

Make students feel like individuals, and get to know them by
name. Use a Polaroid camera at the beginning of the term to help
jearn students’ names. If students feel like individuals, they will
more willingly express themselves and their individual thoughts
; : . and opinions {Adams, 1991).

Ask discussion questions, not questions with
“right” answers. Students won't risk giving a
wrong answer, so if they know you aren't look-
ing for one particular comment, they’ll more
willingly participate (Adams, 1991).

Reward students whe do participate.
Acknowledge responses by paraphrasing,
praising, and writing comments on the board.
Draw other students in by asking them to
respond to previous
Adams, 1991). .

Kuhn (1988) comments on research on stu-
ent participation apprehension, noting that
- one of two students feel communication appre-

student comments

Cont'donp. 3



BOOK REVIEW: The Intelligent Profess

o, Teaching is wonderfully fuffilling fur.

Teaching is frustrating, fearsorme and baffling,
Teaching is what | do when I'm not doing my research.
Teaching is what | do when I'm not doing my real job.
Teaching is all these things and more, or less.

These lines open Champagne’s book,
emphasizing how the experience of teach-
ing can range from exhilaration ennui .
Champagne focuses throughout the book
on how good teaching follows learning:
teachers need to learn how to teach effec-
tively. Yet often college teachers don't have
this luxury. As Champagne says: “after we
take our first college or university job,
someone gives us a room assignment,
points us to it and wishes us good luck.
Sometimes, they omit the good luck part of
this preparation. Or the secretary gives us
a key and tells us where the mailbox is.”
Champagne’s book helps to fill this gap,
providing a broad variety of instruction on
teaching, balanced with specific ideas to
increase teaching effectiveness.

The range of topics covered in this fifteen
chapter book offers something to ali differ-
ent types of teachers, with aill different lev-
els of experience. Following are the most
practical hints | found when reading the
text:

Chapter 2 on “What is teaching?”
explains the rationale and background for
the teaching profession. This chapter would
be especially helpful for these instructors
writing evaluations on their progress.

As discussed in Chapter 7, “Planning Your
Course” involves more than the process of
meeting curriculum objectives. This chapter
suggests we need to examine students’
assumptions about our course, our own
assumptions, and the outcomes we would
like for our students when we plan our
courses.

The information in Chapter 8 discusses
ways to get students to read assigned mate-
rials. It suggests that students will be more
likely to read if they know why they are
reading. As well, basing classroom activi-
ties to build upon (not simply repeat) the
readings and publicly rewarding those who
do the readings will help motivate students.

Chapter 9 on instruction suggests we
audio or videotape one fecture per year in
order to more objectively assess your own
lecture style and identify points for improve-
ment.

Chapter 12 on Evaluation points out the
trio of purposes for evaluation: to assess
your teaching, to help students assess their
progress, and as a means to assess formal

grades. This chapter concludes with
Champagne’s “concluding heresy about
evaluation” where he explains that he no
longer gives tests, evaluating students
instead on projects, journals, papers and
self-evaluation.

Chapter 13 suggests special issues for
women professors. Fernale professors may
feel extra pressure to be role models and
may overextend themselves in teaching,
publishing and commitiee service.
Champagne reminds to “do your job and
not two others” and not to let the perceived
role as “defender of the faith” detract from
the actual purpose of the job.

The Appendices inciude suggestions on
text/material selection, a learning styles sur-
vey based on jungian psychology ,and a
miscellaneous “Appendix for the Curious.”

To read more about any of these subjects,
check out the book in the Faculty Resource
Center.

Participation (cont'd from p. 2)

Recognition of Students
Dean’s Honour Roll

She suggests instructors allow adequate time for responses and
show personal interest in the subject. AS well, she suggests instruc-
tors remove themselves from the situation, perhaps by breaking
classes down into small groups for students-only discussions.

Have students teach the material themselves. The day before,
assign smatl segments of the material to individual students, and ask
them to give brief presentations or lectures on the material {Everest,
1990G).

Even if you try all of the following tips, some students will still
have considerable difficulty with actual classroom discussion, so
you can implement participation in “nen-spoken” ways as well.
Fedorchuck {1991) suggests the following:

Have students write critiques of other students papers or presen-
tations.

Have students bring in cartoons, quotes, newspaper articles, and
other material that relates to class material.

Have each student submit a notecard with prewritten questions
and comments.

For the bibliography of this article. see the ‘Participation’ folder in
the filing cabinet, in the Faculty Resource Center.

The Academic Policies Committee and Academic Council have
approved a new level of recognition for students, and we ask your
assistance in publicizing this to the college community. We have
asked our student representative, Nadine Arendt, to ensure this
information is also publicized in the student newspaper, the
Bricklayer.

As you are aware, there is currently a President’s tonour Roll
which recognizes students who have achieved a cumulative grade
point average of 3.50 or higher with a minimum of 30 credit
hours in the Fall and Winter terms of any one academic year. We
have now implemented a Dean’s Honour Roll which will recog-
nize students who achieve a grade point average of 3.50 or higher
with a minimum of rine credits per term. We have asked Deans to
send a congratulatory letter to those students who have achieved
this level; however, individual Deans may determine another suit-
able form of recognition.




The expanding role of technology in higher education confronts
us everywhere on campus. But often it seems as though the nexus
of change swirls around our classrooms and what technology can
or should do for
the teaching-learning enterprise,

As technology continues what sometimes feels like an invincible
march to conquer all, the discussion of its role must grow larger,
even if it transforms into a rancorous and contentious debate. Too
much is at stake to let the future unfold as it will or to let it be dri-
ven by those with impressive wares to sell or by those with
ancillary instructional roles.

This ought to be a debate about student learning -and who better
than faculty to lead the offense or play defense? Their instructional
experiences, knowledge of
students, and intimate understanding of content should add intel-
lectual muscle to the discussion of technology - what, when, and
why.

And although much has already been said by various higher edu-
cation constituencies, not nearly all {or could one boldly assert “not
any"?) of the important questions have been answered or issues set-
tled. And the time to be talking is now.

Continuing our tradition of offering our readers the opportunity to
weigh in on important topics, we propose a thoughtful exchange of
faculty ideas, insights,
concerns, experiences, and questions about the role of technology
in the teaching-learning enterprise.

it was Sandy Middleton at the University of Guelph {Ontario), a
long-time TP reader and regular contributor, who proposed that we
do a forum on the “effective use of instructional technology.” He
worried that the topic might be too big.

We agree. We propose to focus the exchange by raising six ques-
tions. Some of these are versions of the ones Middleton proposed,
but the bulk of them areadapted from a set of questions that appear

____ Conference Planner

January 11-14, 1997 (San Diego, CA)

The Learning Paradigm

Contact: Palomar College, Office of Media, Business & Community
Services, 1140 W. Mission Rd., San Marcos, CA 92069, 619-744-
1150 x 2154, 619-591-9108 fax, learncon@palmar.edu

January 4-7, 1997 (Fort Werth, TX)

Women in Migher Education Annual International Conference
Contact: Nancy Wacker, Conference Coordinator, Professional &
Continuing Education, The University of Texas at El Paso, 500 West
University, El Paso, TX 79968-0602, 915-747-5538 fax.

February 12-15, 1997 (Reno, NV)

The Chair Academy Annual international Conference.

Contact: The Chair Academy, 145 North Centennial Way, Mesa, AZ
85201,

604-461-6270, 604-461-6275 fax, chair@mc.maricopa.edu

February 14-15, 1997 (SeaTac, WA)

Washington Center Annual Conference,

Teaching and learning in the information age

Contact: Jeanine Elliott, 360-866-6000 x 6609
elliottj@elwha.evergreen.edu %

an article aptly titled, "The Emperor's New Computer: A Critical
Look at Our Appetite for Computer Technology,”

by David Pepi and Geoffrey Scheurman (Journal of Teacher
Education, May-june 1996).

We invite you to address as many of the questions as you like, but
to write in response to the questions rather than on the topic gener-
ally. Judging from what you have told us about previous forum
exchanges, the value is in the wide range of opinions and ideas we
can include.

This ought to be a debate about student learning

Given our space limitations, this means we are interested in care-
fully crafted, insightful paragraphs, not pages. Sometimes less
means more,
The six questions:
1. Just what do computers offer that those of us involved in
teaching college students really need?
2. Is technology an effective catalyst for educational reform?
3. Does instructional technology promote critical thinking?
4. Does the use of instructional technology promote collabora-
tive and cooperative learning among students?
5. Does technology change the fundamental dynamics of the
teacher-student relationship? If so, how do they change?
6. Is technology appropriate to all disciplines, to all students, at
alt kinds of institutions, and for all faculty?

Respond by the middle of February and we'll pubtish a col-
jection of material before the end of the school year. Use the
email or postal addresses of the editor,
listed on the second page. Tp

July 21-24, 1997 (Rio de faneiro, Brazil)

22nd International Conference on improving University
Learning and Teaching

Theme of Conference: Technology in lLearning and
teaching,

CHRISTMAS PROFESSIONAL DEVELOPMENT CONFERENCE
Theme : “Alternatives”
Date:  Tuesday, December 17, 1996

| Reserve this day for your Professional Development
onference Topics will include:

Alternative marking strategies, Problem based learning, using
he www in teaching and learning, discovering your shadow,
se of media in the classroom.

AND MORE




EX C ellence

TOWARD THE BEST IN THE ACADEMY

Never in a Class by Themselves:
An Examination of Behaviors Affecting the
Student-Professor Relationship

Teaching involves a good dea} more than
“just” mastering content. designing sound
courses, learning techniques of instruction,
and polishing presentation skills. There is a
pervasive and profound social dimension to
the craft of teaching. Teaching necessarily
entails a relationship between faculty and stu-
dents. The quality of that relationship may go
a long way toward determining the ouicomes
of teachers' efforts. It does not require elabo-
rate theorizing to anticipate alink between the
quality of the smdent professor relationship
and the ratings given professors on student
evaluations. If students like, respect, and trust
a professor, we would expect them to be dis-
posed toward a more favorable evaluation of
that professor.

Career survival is one thing, but what
about the primary goal of teaching: promoting
student learning? There are z variety of theo-
retical grounds for suspecting that @ more posi-
tive student-professor relationship will lead to
increasedlearning. Insofaras motivation plays
acritical role in learning by initiating, chapnel-
ing. and sustaining student efforts to leam,
theoretical linkage berween the quality of the
student-professor relationship and motivation
to learn is very important in accounting for the
relevance of the student-professor relationship
to learning. Students who perceive a more
positive student-professorrelationshipandlike
their professors may be more motivated 1o
leam because (a) the presence of the professor
is rewarding (Uranowiiz & Doyle. 1978); (b)
thev care more about obtaining the approval of
the professor; {c) the professor de-emphasizes
power over students. thereby strengthening
their intrinsic motivation (Lowman. 1987); or
{d) with sufficient encouragement. students
feel more confident that they can attain the
level of performance needed 1o do well in the
class and be rewarded for doing so. Alterna-
tively, Brookfield (1991) suggested that the
professor who successfully instills trustis most
able 1o encourage smdents 1o take risks in
leamning and o engage in critical thinking.

David J. Walsh & Mary Jo Maffei
Management, Miami University

Weconducted asurvey designed o assess
theextent to which snedents and faculty viewed
particular professor behaviors as enhancing or
detracting from the student-professor relation-
ship. It was necessary to develop our own
survey instrument, because although there are
scales assessing related concepts such as im-
mediacy, there is, to our knowledge, no exist-
ing instrument capiuring the student-professor
relationship broadly construed and with spe-
cific, behavioral iterns. Imporiantly, our sur-
vey instrument asks respondents for their views
on the consequence of particular behaviors for
the student-professor relationship, and not for
arating of professors in terms of the frequency
with which they actually display these behav-
iors.

The survey was composed prirarily of 46
closed-ended items. For a given professor be-
havior (e.g., “learns students” names quickly™),
respondents were asked to indicate to what
extent that behavior enhances or detracts from
the student-professor relationship. Several of
the items included were expecied to be per-
ceived as detracting from the stdent-professor
relationship (e.g.. “tends to look away while
talking with students™). Because there isTeason
to believe that students respond differenty to
unstructured items, particularly concemning the
relational aspects of teaching (Feldman, 1976),
a single open-ended itemn also was included,
asking students to give their “view of the most
important thing that a professor can do in order
to have a good relationship with students.”
Students and faculty responded to the same
survey, with the only difference being the back-
ground information requested. It was neces-
sary to rely upon convenience, rather than
random, samples of students and faculty. Un-
dergraduate students from 10 classes through-
out the university, with majors in 41 different
departments, were surveyed. The principal
sources of facully respondents were a mailing
listof some 200 faculty currently or previously
associated with the Teaching Scholars Pro-
gram (a university teaching effectiveness pro-
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gram) and about 25 faculty in attendance ala
particular teaching effectiveness workshop.
These procedures yielded 295 undergraduate
and 116 faculty respendents.

We identified a number of differences in
views of what is imporant 1o the student-
professor relationship, both among types of
students and between students and faculty.
Although these differences do not militate
against cautious generalization. it is likely that
the specific behaviors most conducive 10 a
positive sudent-professorrelationship will dif-
fer somewhat depending ‘upon the sex and
major of students. Differences in response by
sex. with fernale students consistently perceiv-
ing professor behaviors as more important to
the smdent-professor relationship than male
students, were quite evident. Although the dif-
ferences were not as pronounced as those be-
tween facolty and students, they suggest that
fernale students may be especially atmuned and
sensitive to behaviors affecting the student-
professor relationship. In the educational con-
text, Baxter Magolda (1992) argued that fe-
rnale students are more likely to utilize ways of
knowing that are interpersonal in nature, as
opposed to the individualistic approaches fa-
vored by male students. Undoubtedly, women
also have been subjected to sexist behaviors by
teachers in the course of their educationai ex-
periences. Femaie students’ greater concern
with the student-professor relationship may
reflect a resulting need for reassurance that
they will be treated faily and respectfuily.

Differences in response also were evident
across majors. Fine Arts students” emphasis on
a flexible, close, peer-like relationship may be
due to the particular namre of their work:
ongoing projects, a larger than usual dose of
ambiguity in evaluation, and. perhaps. a more
personal involvement with the output. Possibly
owing to their professional socialization. Edu-
cation majors also were apt 1o rate professor
behaviors as important to the student-professor
relationship. The lesser expectations of unde-
clared majors were interesting and may reflect
aview thatlack of commitment to a2 major does
nol entitle one to expect as much of professors.

We were puzzled by the lack of differen-
tiation in views across class years. Feldman
(1976} offered the empirical generalization that
first- and second-year students place some-
what more emphasis on instructor fairness and
ability 10 get along with students. Notions that
students develop cognitively over the course of
their college careers (Baxter Magolda. 1992)

(Continued on back) |




also imply differing viewpoints across year in
school. Yet, that is not what we found The
simplest explanation may be that most of the
behaviors we asked about are rudimentary
enough that they fail to reflect the more subtle
changes in expectations of the student-profes-
sor relationship concomitant with cognitive
development during the college years.

Students consistently rated more highly
those behaviors related to reduced social dis-
tance and greater flexibility on the part of
professors, while faculty respondents empha-
sized behaviors related to faimess in evaluation
and totheir core pedagogical function. Without
overdrawing the contrast, students Jeaned fo-
ward a vision of the student-professorrelation-
ship as easygoing, familiar, and accommodat-
ing, whereas professors contemplated a rela-
tionship marked by fair dealing, clarity of ex-
pectations. and a strong commitment 1o learn-
ing by both parties, Thus, although the findings
of this study do not postray a faculty out of
touch with students, the perspectives of stu-
dents and faculty were sufficiently divergent
that well-intentioned efforts by the latter might
miss the mark in improving the student-profes-
sor relationship.

The broadest practical implication of this
study is the evidence it provides that students
really do care about many of the “little” things
teachers do (or fail to do). Although solid
course content and clear, enthusiastic commu-
nication are likely what students want from
teachers first and foremost, students also want
10 be treated fairly, 1o be cared about as indi-
viduals. to be dealt with in an accommodating
manner, and to have faculty they can trust and
respect. The chance that a professor will sour
students’ educational experiences by not ad-
equately attending to these maliers appears
Jarger for female students and for students in
programs where a close working relationshipis
essential, rather than merely desirable. It is
clear that stadent desires in terms of the stu-
dent-professor relationship are not 50 transpar-
entto faculty as to render them purely a matter
of common sense, requiring no particalar at-
tention.

Problems may arise, however, inaftermpt-
ing to improve the student-professor relation-
ship. For one thing. fairness, caning, flexibiliry.
and trustworthiness sometimes present con-
flicting demands. Faimness, for example, ypi-
cally entails consistency and universality in
dealing with students, whereas flexibility calls
forindividualized, case-by-case determinations.
Flexible accommodation also may undermine
trustworthiness, as the instructor is seen as not
following through on established policies and
procedures. Stmilarly. mpportmay beenhanced
by admitting to mistakes and lack of expertise,
but possibly at the price of ane’s credibility
{particularly early in the relationship)
{Brookfield, 1991).

A more basic source of problems is that,
although we have focused exclusively upon
professor behaviors as 3 determinant of the
quality of the student-professor relationship,
that relationship is. in fact. a two-way street. In
the context of this study, it made sense to focus

onone side of the relationship, because profes-
sors’ own behavior is the most controllable
and because considering varieties of student
behavior would have introduced inordinate
complexity into the analysis. Nevertheless, it
is evident that students are not unfailingly
polite, reasonable, trustworthy, and, occasion-
ally, even likable. Even if professors accept as
part of their role as professionais the responsi-
bility to work around these things, student
failure to reciprocate considerate treatment
clearly renders the job of maintaining a posi-
tive relationship far mare problematic.

1t also should be recognized that a num-
ber of conditions conducive to mutually satis-

factory, fulfilling social relationships are ab- -

sent or only marginally present in the college
setting. The evident desire of students to be

treated more like peers or relative equals to
professars conflicts with the reality that pro-
fessors know more about the subject at hand,
have the primary responsibility for designing
and implementing courses, bear the burden of
evaluating students (stdents get their turn at
the end when the course is already over), and
generally manifest far greater commitment 1o
the learning process. These and other differ-
ences between faculty and smdents are not
insurmountable obstacles or justifications for
authoritarian approaches toeducation, butnei-
ther can they be overlooked. Given the objec-
tive differences in the roles of faculty and
students and what is brought to these roles, it
is not surprising that faculty respondents had
more qualms about embracing the proposition
that students be treated as equals. Consider
also that relationships with students are mather
time-limited (typically “one-semester stands™)
and that, even under the envious circumstance
of small classes, there are many more students
than professors. Large numbers of students,
fimited time for relationships to develop, and
relational partners on unequal footing-all of
which typify the college setting—are scarcely
optimal conditions for the development of
quality social relationships.

A better student-professor relationship,
then. is eminently attainable, but there are
obstacles that have to be acknowledged and
dealt with. Improving relations with students
is not only a matter of employing certain
behaviors. but also of deciding what kind of
relationship would be most appropriate and
eliciting more responsible, considerate behav-
ior from students. Professors are never “in 2
class by themselves.” There is a profound

- social dimension to teaching that we. as pro-

fessors, need to give greater attention. Apart
from our skill in arranging and conveying
knowledge, our actions toward students en-
hance or detract from our relationships with
tkem. The consequences of this behavior af-
fect both our careers and our ability to help
students leamn.
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Sabbatical Announcements

The Board/Faculty Professional Devel-
opment Committee approved the following
four Sabbatical Proposals for the upcoming
year (September '87 - August '98):

Judy Dussault will compiete her Master
of Nursing degree as a full time student at
the University of Caigary in the fall of 1897.
She is studying adults with physical disabili-
ties, and has a special interest in persons
with multiple sclerosis, spinal cord injuries
and the sexuality needs of the physically
disabled. Judy is foliowing the clinical route,
and her advanced clinical practice with pa-
tients during her sabbatical year will enable
her to serve as a preceptor to RDC students
who want to work with the physically disa-
bled, as well providing expertise in these
areas to the broader nursing community.
Cathy Michalenko will also complete
her Master in Nursing degree at the Univer-
sity of Calgary with a clinical specialization
in gerontological nursing. Her studies will
provide her with knowledge and skill in the
care of the elderly, an understanding of what
influences the aging experience, and what
health can delivery and community develop-
ment options are available to them. As an
advanced practitioner for the elderly, Cathy
would like to explore new roles for nurses in

both health maintenance and iliness care in
the elderly.

Doug Hart will be pursuing a second
graduate degree in Health Promotion at the
Multidisciplinary Centre for Health Promo-
tion Studies at the University of Albena.
Doug’s interest in this area stems from the
changing state of health care which is mov-
ing away from institutions to a more client-
centered approach, and which is placing a
greater emphasis on “enabling individuals to
control and improve their own health through
actions that focus on the determinanis of
health’. He plans to complete his course
work during the 1997-98 academic year, and
his thesis proposal by the end of the spring
term.

Angela Jeske will take a six months
sabbatical leave, from July 1 to December
31, 1997, in order to complete coursework
through Athabasca University towards a
Master of Distance Education. Her goals
include develeping a familiarity with HTML
instruction and alternative delivery meth-
ods, with a special interest in learning ways
by which entry level distance education
students can be supported to ensure their
success.

TIME & ENERGY

class participation.

N

/ | Message from the Animateuk

I'd like to thank the eighty- three faculty who returned the needs survey for 1997
on time. 1 appreciate your commitment and energy.

Here are the TOP 10 subjects you are most interested in seeing workshops and
seminars on. Not surprising is the focus on technology and value added education.
In descending order the top ten are , use of the Internet, muitimedia development,
encouraging critical thinking/reflective judgment, helping students without creating
dependency, computer based teaching resources, distance leaming, use of E-mail,
running CHAT discussions, creating a positive climate for learning, and increasing

As the May professional development period is just around the corner, you can
expect to explore some of these topics. Also note that Lorne Daniel has an in-house
visiting faculty position next year in which he will be working with individuals to

conf'don pg. 2




Conference for the Teacher in You

April 18-20, 1997 (Saratoga Springs, NY)

12th Annual International Conference on The Power of
Humor & Creativity

Contact: The Humor Project, Inc. 110 Spring St., Saratoga
Springs, NY 12866

(518) 587-8770, Fax (800) 600-4242,

http:/Awww. wizvax.nethumor/

We need some of this. Faculty Resource Centre has info.

May 25-28, 1997 (Austin, TX)

19th Annual International Conference on Teaching and
Leadership Excellence

Contact: Shetyl Fielder, NISOD, The University of Texas at
Austin, SZB 348, Austin, TX 78712-1293

Phone (512) 471-7545

Faculty Resource Centre has brochures and promo video. Jim
Martens and Serge Gingras when last year!

June 1-3, 1997 (Haiifax, NS)

Association of Canadian Community Colleges (ACCC)
Annual Conference

Theme: On the Leaning Edge

Contact: ACCC, 200 - 1223 Michael St. North, Ottawa, ON.
KiJ 772

This is a Canadian classic.

June 8-10, 1997 (Naramata, BC)

Great Teaching Seminar ‘97, for educators interested in
improving as teachers.

Contact: Dianne Morrison or Cheryl Wilson, Centre for Curricu-
fum and Professional Development, 604-387-6065,

Fred Cardwell, Ken Hammer, Tom Gwin and Ray Allan went to
this. Talk to us.

Conference Planner

June 14-17, 1897 (Vail, CO)

Teaching for a Change: Theme - Pulling Together the
Pieces.

Topics include: leamning, diverstiy, assessment, technology,
transitions.

Contact; Community College of Aurora, Faculty, Staff and
Organizational Development, 16000 E. Centre Tech. Parkway,
Aurora, Colorado 80011

www.cca.cccoes.edu/afs/afste.himl

Brochure in the Faculty Resource Centre.

June 15-20, 1997 (Kananaskis Region, AB)

Canadian Rockies Great Teachers’ Seminar. Similar to the
one ahove, but longer.

Contact: Faculty Development, Grant MacEwan Community
College, City Centre Campus, 7-318, 10700 - 104 Ave,,
Edmonton, AB T5J 432.

(403) 497-5279, Fax. (403) 497-5578

millerc @ admin.gmec.ab.ca

Don Wales has experienced this seminar.

June 22-26, 1997 (Columbia River Gorge, on the edge of
Portland, OR}

18th Annual Pacific Northwest Great Teachers Seminar.
Similar to the one above, but wetter.

Contact: Bob Johnston, Director, Pacific Northwest Great
Teachers Seminar, Umpqua Community College, P.O. Box 967,
Roseburg, OR 97470-0226

541-440-4678 Fax 541-440-4716, E-mail:
bjchnson@rosenet.net

Application form in the Faculty Resource Centre.

Message from the Animateur
cont'd from pg. 1

develop materials from the Internet. During
May, Sue Townsend will be available to
assist faculty with technology related is-
sues. Also | have just purchased some vid-

eos from the Institute

for Critical Thinking which | hope to use in
discussion groups in the spring. There is
also the possibility of running Instructional
Skills Workshops
which focus on the development of compu-
ter based teaching resources.

The possibilities are endless but at this

time of year time and energy are not, So
please let me know what you are willing to,
desperate to do, this spring and 'm assum-
ing it already includes golf!

Please note the ad for a visiting speaker
Nancy Stetson on the 16th of May.
She will be worth your professional develop-
ment time and energy.

New Books -
in the Faculty
' Resource
Centre

Classroom Communication - Collected
readings for effective discussion and

questioning

Ed. Rose Ann Neff & Maryellen Weimer
Magna Pubs. Inc.

Teaching & Performing - Ideas for
energizing your classes.

William M. Timpson, Suzanna Burgoyne,
Christine S. Jones & Waldo Jones
Magna Pub. Inc.s

pe. 2

How am i Teaching - forms and activities
for acquiring instructional input.

Maryellen Weimer, Joan L. Parrett & Mary-
Margaret Kerns. Magna Pub. inc.
Randon Thoughts [l - teaching from the
heart

by Louis Schmier, Magna Pub. Inc.



Travel Grants Awarded

Vs

e

= Ray Allan to present a workshop entitled, “Powerfui Learning

Through Creative Visuals”, at NISOD International Conference on
Teaching and Leadership Excellence in Austin, TX.

Syed Ahmed to present a paper entitled, “Purchasing Power
Parity in the Long-run: The Korean Experience”, at Southwestern
Federation of Administrative Disciplines Conference in New Orle-
ans, LA.

Ted Dyck has been invited to give a reading at the Grain (a
literary magazine} magazine's 25th anniversary celebration in
Saskatoon, SA.

‘Bernie Pauly and Sheila McKay to make a presentation on the
RDC Health Matters Health Workforce Education Project at the
Western Region Canadian Assoclation of University Schools of
Nursing in Edmonton, AB.

Elizabeth Radian to present a paper entitied: “Engaging Social

Work Students in Collaborative Community Research at the
Leamed Saciety Conference, St John's, Newfoundland.

Birk Sproxton to present a paper to the “Margaret Laurence and
her Times” symposium in Winnipeg, Manitoba, The paper is entitied
“The Figure of the Unknown Soldier in A Bird in the House.”

Chuck Wissinger to participate in a leciure at the Arizona
Ceramics Symposium organized by the National Council for Educa-
tion in the Ceramic Arts. Viva Las Vegas.

Jim Gough to be a commentator for several sessions at the
Argumentation and Rhetoric Conference to be held in St
Catharines, Ont.

Lorne Daniel to present an essay called On-Stone-Writing at
the annual Conference of the Association for the Study of Litera-
ture & Environment in Missoula, Montana.

A Real “Paradigm Shift”

Over the past few years, we've heard a
great deat about “paradigm shift”. In spite of
the fact that the phrase has beacome an
overused “buzz word” in contemporary busi-
ness and educationat circles, we are likely to
hear a great deal of it in the months or

... years to come.

As | consider that possibility, | can’t help
but fear the tendency to use such tarms
githeras a polemic weapon or as asubstitute
for genuine thought about an issue. | sug-
gest this because it appears to me that what
is often proposed as “paradigm shift” proves,
in reality, to be littte more than a bit of
squeezing the tube of toothpaste from the
other end for a change — a way to say
something old without the risk of appearing
cutdated or cynical in one’s thinking.

If we are troubled with the effort of con-
sidering redefined values and a new per-
spective, let us make the endeavor worth-
while. Let's create a real paradigm shift in
education!

The prevailing assumption today, wheth-
er in business or education, seemsto be that
time is synonymous with value. The as-
sumption is evidenced, for example, in that
employees usually get paid for so many
hours “on the job", without regard for the
value (or lack of value) of what may have
been accomplished during that time.

Similarly, students who “take” a course
and spend time in a classroom assume they
deserve credit in the subject by virtue of
simply being exposed o it. Excessive stu-

“-. dent absenteeism in recent years suggests

that, perhaps, many students have con-
cluded that even “exposure” is unneces-

sary; that their uition receipt entitles them
to the full benefit of much desired but un-
earned credit.

We have recently and frequently been
teld to shift our paradigm to a “customer-
driven” philosophy which asserts that we are
on campus to serve a student’s wants and
needs, and that the student knows best
what those are. Yet, even this “paradigm”
perpetuates an old

“foundation for learning” upon which, as life-
long students, they can build the knowledge
and expenise they may not, at this point,
even know they might need.

How would this real paradigm shift affect
us as teachers? How would it change our
refationship with administrators and stu-
dents?

Inthe present system, primary emphasis

value: that our role is
simply to turn out a re-
newable contingent of
job applicants who ex-
pect to trade their time
on campus (first) and
in the job force (later)

“Paradigm shift”’ has become an overused
“buzz word’ in contemporary business

and educational circles.

for an income. Within
cur lifetime, the notion that we are ade-
quately meeting this job force need will be-
come a cruel joke, as the pace of many
technical advances will make what they
learn obsolete in shorter time spans.

A true paradigm shift would take us from
a foundation of time-driven life and values
(and the education sought to achieve it) to
one which is knowledge-driven. For most
people, preparation for specific “jobs” would
mean less and less, with greater emphasis
being placed on preparation for “iving,”
which promises to equip our “clientele” with
more effective survival skills to succeed in a
world not redefined once-per-generation but
once every few months.

After all, rather than prune students for
some niche for which they will have to be
retrained a decade from now, isn't it better
that we give studenis a comprehensive

re. 3

is placed on the “time equals value” goal of
“getting yourmoney's worth.” We perpetrate
that fraud by offering courses in semester
blocks and implying that “if you give us your
time and attention, you'll end up with the
facts and skilis you will need.”

This can be changed by acknowledging
that afl learning does not occur at the same
pace or through the same means. True
learning is holistic, not segmented into dis-
crete facts and skills applicable only to spe-
cific tasks. True learning grows in an envi-
ronment of trust where students and teach-
ers perceive a freedom to inquire and to
collaborate in a common interest for what-
ever time it takes to achieve a level of satis-
faction.

Many students today may balk at our
traditional courses and programs, viewing

contdonpg. 4



A Real “Paradigm Shift”

cont'd frompg. 4
themn as irrelevant to their “needs.” While
there is some truth to that perception, the
student's presence is an admission on their
part that they seek to draw upon our knowl-
edge and expertise. We might best impart
these in a manner akin to “coaching” of
“mentoring,” which represent an expansion
of the collaborative leaming strategies that
have already gained some, though perhaps
limited-scale, credibility.

As teachers, we are professionals dedi-
cated to making this a better world, As
individuals, we should be equally committed
to that goal, if only because we must live in
this world, too.

We deserve the trust and support of
administrators who recognize us as profes-
sionals. By working together with adminis-
trators who recognize and value us as pro-
fessionals, we can offer our students a
meaningful, flexible, relevant and know-
ledge-driven education that would satisfy
many of our desires:

» colleges would attract and retain stu-
dents because we offer what they
wan;

» students might even attend more
classes — or office hours and study
groups — if they are arranged to
meet everyone's needs;

« faculty, staff and administrators would
be mutually appreciated because we
would truly be working on the same
team toward the same end; and,
consequently,

« students would receive the most
effective possible education.

Talk about paradigm shift!

Author Evan Garrettcan be reached at Michigan's

Reserve

May 16, 1997

“Implementing the Learning Paradigm”
Workshop

with Nancy Stetson
from the College of Marin, California,
and President of Company of Experts

9:00 am to 4:00 pm
watch for registration information

Nancy will take us through some exercises to explore our
readiness for, or progress in implementing the Learning

Paradigm.

In-House Visiting Faculty
Program Awards

Ken Hammer has developed a Adjunct
Facilitator Program for his department.

A member of his deptment will be granted
time release to provide part-time faculty with

Lorne Daniel will have time release to as
sist faculty use of the Intemet as a re-
search source for their courses. He will as-
sist in developing learning resources for the

Schoolcraft College via e-mail sent io:
egarrett@schooicraft.cc.mi.us. Reprinted from
the January 1997 issue of “The Teaching Profes-
sor.”

support.

classroom.

Special Projects Awarded

Diana Gillespie will visit law offices throught the province to col-
lect information which will keep the Legal Assistant Program
current and develop strong connections with the market place.

Pam Clarke & Don Wales are to investigate and produce multime-
dia leaming experiences in biology atthe C.A.P. level. They will visit
two colleges in Arizona to assess their materials and participate in
a number of LITE Centre courses,

Elizabeth Radian will be completing a second research project for
her PhD thesis. She will be interviewing graduates from a number

of Social Work schools. Elizabeth is exploring the relationship
between social action and the paradigms students were taught.

Clark Prendergast will be developing a social work intergration
plan. He will be traveling to Britain to work with a number of
organizations to gather information in order to modularise the soclal
work program.

Brian Stackhouse will become a facilitator in The Seven Habits of
Highly Effective People Workshop. He is planning to offer tt
program to RDC students.

pg. 4
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Students’ Reactions To
Performance-Based Versus
Traditional Objective Assessment

Popular and professional articles
have been explicit about the loss of
meaningful assessment of student
learning through traditional objective
measures, asdefined by objective tests,
particularly published tests mandated
by state governments. Most would
agree that these measures have proven
10 be highly efficient. The question
now is what is known about student
abilities as a result of such testing?
That is, beyond the numerical indices
generated by objective testing what do
educators, parents, business, and stu-
dents really know abouwt student per-
formance? When asked to recail or
recommend a student a semester or
two hence, what remains is little more
than vague recollections of student
attributes and the course grade. Tran-
scripts do provide patterns of strengths
and weaknesses, but scant dataregard-
ing other variables such as attitudes,
competencies, or processing skills. The
gradesthemselves provide anindex on
how students respond to certain kinds
of questions in highly structured set-
tings. Hardly the stuff of what the
“real” world is like. Is it any wonder
that many question these kinds of ster-
ile results that place suchhighvalue on
skills little valued elsewhere? Is this
what college teaching is supposed to
provide?

These questions and concems fo-

Anthony L. Truog
Educational Foundations
University of Wisconsin-Whitewater

cus onassessment and the nature of the
teaching/learning model. As learning
is more clearly and broadly defined
and articulated, more reflective teach-
ing should result. Traditional ap-
proaches tend to lead to traditional
conclusions and outcomes. If we de-
sire different outcomes it will require
different inputs.

To break away from traditional
assessment molds, the first issue is
over-dependence on objective tests.
Should the tests be eliminated? There
remains in my mind a place for objec-
tive tests. These tests are well suited 1o
test knowledge level learning, as well
as higher-order thinking (Bloom,
1954). Further, objective tests can
provide documentation relative to the
quality and nature of the test itself,
unavailable to altemative assessment
strategies. There is acertain finality in
this approach, and it provides a reality
check, as well. The objectiveness of
these tests provides a floor effect for
quality.

The project I envisioned was ap-
plied to the required course Measure-
mentand Evaluation. 1beganby chang-
ing just one assignment, then expand-
ing it. The first assignment asked
students to develop “one general edu-
cational objective.” From the objec-
tive, each student generated one mui-
tiple-choice question. These werecol-

lected and evaluated using a format
that looked primarily at the mechanics
of the project rather than the process or
the outcomes. The project evolved
into amore elaborate assignment, with
the instructions and the evaluation re-
quiring students to demonstrate not
justthe finished product, but the means
and justification on how they arrived
at the end produact. That is, I asked to
hear how students were thinking about
the project as they created it. And, ]
asked that the assignments be com-
pleted onadiskette. The product served
as a means of demonstrating the qual-
ity of the output and could be used in
the development of portfolios.

The performance aspect of the as-
signments attemnpted to model the kind
of assessment and product evolution
that would be required in most settings
where the students would be employed
upon graduation. But there was more.
The student crafted questions were
used on one exam in the course. The
quality of the items was determined
primarily by other students, who re-
spond to them. Students were design-
ing their own assessment instruments
and determining what was important
for them to learn. Student self-assess-
ment began to be a reality, matching
the intrinsic assessment that individu-
als do in professions. Expanding the
concept of alternative assessment, I
also required students to write a one-
page assessment philosophy paper that
links their personal experiences with
objective and item construction with
their personal viewpoint on assess-
ment.

(Continued on back)




This strategy requires more fac-
ulty involvement in student work, as
well as an expanding role in the prod-
uct development. Students, too, are
more willing to evaluate their own
work in light of peer review and com-
ments. This engagement provides in-
valuable insights. First, I am under-
standing better the misunderstandings
that students have of the material. My
teaching strategies are beginning to
reflect the subtleties of learning that
were unrecognized using only tradi-
tional evaluations. Students seem {0
appreciate the work that goes into the
projects and the time spent evaluating
them. My ability to evaluate students
is getting better, as is my ability to
articulate quality and craftsmanship
issues as their writing and thinking
improve.

But not all is positive. This ap-
proachis muchmore costlyintermsof
time and effort. Given the workloads,
are these alternative assessment strat-
egies justified? oris some other method
equally effective? One outgrowth of
the reevaluation of course assessment
is my use of the computer for ail as-
signments. Feedback to students viaa
diskette has reduced my workload. At
times, however, the mechanics appear
to steer the type and nature of the
interactions. Is this simply replacing
one objective means with another?
Student reactions have been mixed,
but improving.

How would I change this process
in the future? More group work on
projects would make the assessment
not only performance-based, but au-
thentic as well. I have found that ideas
are better and more thoughtful in group
efforts rather than on an individual
basis. Specifically, each group is as-
signed to develop only one worth-
while objective--a valuing issue. By
working together each group must
collectively generate one multiple-
choice question per student. Imple-
mentation of this particular aspect of
the assignmient is just beginning and
feedback from the students is interest-
ing. I expect greater coherence of the
project, as well as greater creativity.

What the student gains is a series of
intensive exchanges of ideas from the
peer review process. Feedback is less
generic and more specific, and as the
items develop, there is direct access to
the process of leaming—doing learn-
ing rather than learning about it. Port-
folios could be developed to provide
concrete evidenceof performance, and
would remain available if the profes-
sor is ever asked to recommend a
student. This evidence affirms my
faith in the student’s ability to per-
form the work as well as the process-
ing high-order thinking skills. This
appears to more closely align class
assignments with professional place-
ment or graduate work.

In summary, the struggle to ob-
tain more performance-based evalua-
tion goes on. The results to date
support the idea that more student
involvement is better. The issue of
cost-benefit analysis must be continu-
ally addressed, while not losing either
the vision to make assessment intrin-
sic to the learning process, nor the
efficiency of objective detachment.
The really exciting aspect will be the
personal growth of the students and
their instructor.
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