Who was it that said time is
relative? Although your vacation may
appear a distant memory, | trust that
it was grrreat {Scottish emphasis) and
you're returning to teaching with
renewed vigor. So welcome back
and a big warm welcome to our new
faculty at Red Deer College.

Ray Allan's the name and
animateuring is my plan! Yes, | have
taken on the daunting task of step-
ping into the Animateur's shoes. We
all congratulate Glynis Wilson
Bouiltbee on her excellent work and
wish her the best on returning to her

- full-time position in the Learning

Assistance Centre.

As we begin another season of
students, papers and committee work
my thought is that it be fruitful and life
giving. We all wish this for ourselves,
our students and our colleagues.

You may ask yourself — What do |
need to do to take care of myself?
How do | find my own way of being a
teacher at RDC? | find the answer to
the first question in the second and
vice versa. What?! Let me explain.
By using your own special and
unique gifts as a teacher you will
indeed care for yourself and in the
process give life to your creations.
After all there are so many ways to
teach and teaching is highly creative.
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Welcome

What an opportunity! Taking care of
oneself by finding cne’s own way of
being a teacher. This concept
reminds me of the yin-yang symbol.
One part is only complete when it
displays the other.

Yes, each September is a fresh
start and | wish you all the best for
the 1994-95 college year. The
Animateur's deor is always ocpen and
I'm ready to discuss issues and
concerns with you, RDC has a strong
community spirit which will grow. {f
you have a professional development
issue which you would like to explore
with your colleagues please bring it to
my attention and | will endeavor to
get faculty together to develop it. |
see the secret to a strong community
is in sharing our thoughts and values.
Let's do it and use this office as a
vehicle for developing our profes-
sions.

P. S. Directions has two editors
— Paul Boultbee and me. Paul has
volunteered to be a co-editor. He
loves the work and we are deeply
grateful to him for sharing his gifts.
Grreat stuff! Paul is also a member
of the Board/Faculty Professional
Development Committee. Please
direct any comments about Direc-
tions to Paul or me.




In Defense of the Tangent

Parker Palmer has pointed out
that the “standard advice to teach-
ers, atleastby implication, is: ‘Never
show the students you are afraid, or
you will lose control.” But Palmer
himself espouses a very different
type of teaching, cne which “de-
mands that we ‘lose control’ so that
truth can conirol us” (To Know As
We Are Known, p. 84).

Palmer's theory is encouraging
to me, because | always feel at my
best as a teacher when the class
seems out of controi—when active,
sometimes eccentric students are
hellbent on pulling us off on seem-
ing tangents. The fact is, / like
givingup control of the class. Teach-
ing would bore me silly if | knew
ahead of time what was going to
happen in a class.

So my favorite teaching tech-
nigue has always been to prepare a
class discussion carefully, and then
to throw out my notes. The notes
arethere, providingsome landmarks

'JOHN NEARY
. (St. Norbert__qulegg)
"Teaching would bore me silly

if | knew ahead of time what
was going to happen in class.”

for the class’s journey through the
mysteries of the text at hand, butin
the best classes the students—and
|—take us on detours, examining
interpretations that | hadn’t previ-
ously thought of, or sharing related
personal feelings or anecdotes or
jokes.

But truly creative loss of control
occurs only if a class is communal
rather than authortative. So | try
from the start to establish an equal
footing with the students by, among
other things, having us ali sitin a
circle (if that's spatially possible),
making sure we all know each
other's names, and asking students

to call me by my first name (afterall,
the students in Plato’s dialogues
call their teacher “Socrates,” not
“Professor” or “Doctor”).

{ don’t think that creating the
atmosphere of an informal chat di-
minishes the academic rigor of a
class; | think, rather, that this is the
kind of environment in which we can
best let down our defenses and
truly, as Palmer puts it, allow truth to
find and control us. | guess | trust
truth more than | trust my own intel-
ligence, and | figure that the best
insights probably start out as tan-
gents.

John Neary was co-recipient of
the Qutstanding Teacher Award at
St. Norbert College in De Pere, Wis-
consin. His remarks are reprinted
with permission fromthe St. Norbert
College Facully Development news-
letter, The Beacon, (St Norbert
College, De Pere, Wisconsin,
541154-2099.)

S Congratulations fo...
~ CAROLINE RENTZ-GOLUB

1994 Faculty Professional Development Merit Award.

\

Caroline has been a long term contributor to profes-
sional development at Red Deer College. She took a
leadership role in the introduction of Instructional Skills
Workshops at RDC and has continued her involvement
as a facilitator and trainer of facilitators. As the College
has become involved in training facilitators from other
colleges in Alberta, Caroline has been dedicated to this
process. Caroline is active in leading in-house work-
shops and New Faculty Orientation. She has been
involved in starting a Peer Support group and, more
recently, a Women in Education special interest group.
For three years she has been a senior colleague in the
KCoEIeague Network and has contributed numerous ar-

ticles to Directions. She frequently assists peers with
Small Group Instructional Feedback. Her activities
beyond the College involve being co-chair for the 1994
Alberta Association of Young Children Provincial Con-
ference.

Caroline continues to work on her own profes-
sional development by taking courses and studies
towards an MA in Religious Studies. She also attends
workshops and conferences in her discipline.

Congratulations Caroline. Your colleagues at Hed
Deer College appreciate your continued dedication to
professional development. /
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Where is
the Faculty
Resource
Centre?

Due to a reorganization of
the Library’s Technical Ser-
vices Department the space
used for the Faculty Re-
source Centre has been
seconded. A temporary
home has been created in the
Library. The books, joumals
and filing cabinet containing
professional development
resources have been moved
to the second floor of the
Library. They are to be
found in the southwest comer
next to a large picture win-
dow. There are chairs ata
desk which will facilitate your
browsing. Check it out!
There are many useful mate-
rials to assist you in your
profession.

The faculty work area
which includes computers,
Scan-Tron and E-mail link will
be moved to the first floor of
the Library into the old Tech-
nical Services area next to
the elevator. This will be its
home for the fall, after which
a new space will need to be
discovered.

If you have any ideas on
where to put either the written
resources or the work area
please contact Ray Allan.

Conference Planner

September 30 - October 2, 1994
(Red Deer, AB)

Alberta Association for Young
Children Annua! Conference
“Face the Challenge: Supporting
Families in the Nineties”
Location: Capri Centre

Contact: Barb Duffy-Tagg, Red
Deer College (3283)

October 2, 1994 (Orlando, FL)
Centre for Educational Develop-
ment and Assessment “Assessing Student Learning Outcomes”
Contact: PO Box 172314, Memphis, TN 38187-2314, Phone (901) 682-
9761

October 3-4, 1994 (Orlando, FL)

Centre for Educationai Development and Assessment

“Developing a Comprehensive Faculty Evaluation System”

Contact: PO Box 172314, Memphis, TN 38187-2314, Phane (801) 682-
9761

October 13-15, 1994 (Portland, OR)

National Science Teachers Association “Area Conference”

Location: Pacific Science Center

Contact: Dennis Schatz, Pacific Science Center, 200 2nd Avenue N.,
Seattle, WA 98109

October 13-15, 1994 (Tempe, AR)

international Society for Exploring Teaching Alternatives

1994 Conference”

Contact: Ms Gloria Baiderrama, ISETA - 94, Mathematics Dept., Colo-
rado State University, Ft. Collins, CO 80523, Phone (303) 481-6452

October 19, 1994 (Calgary, AB) or October 21, 1994 (Edmonton, AB)
Stress Solutions Workshop For Women
Register: Phone 1-800-334-6780.

October 21-23, 1994 (Red Deer, AB)

Science Council, ATA Annual Conference “Science, Technology and
Location: Red Deer Lodge

Contact: Glen Hornland, 13546 111 Avenue, Edmonton, AB TSM 2P2

November 7-9, 1994 (Calgary, AB)

The Canadian Muitimedia Show

Location: Calgary Convention Centre

Contact: Margaret-Anne Stroh, University of Calgary, Phone 1-800-265-
2494
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Government Funded Programs.

The Canadian College Partnership Program (CCPP)

Overview:

The Canadian Coltege Part-
nership Program is the main
program facilitating Canadian
College participation in institu-
tional cooperation projects with
developing country partners. itis
composed of five components:
three program components, one
program support component and
one administration component.
The three principal program
components are entitled Institu-
tional Development, Environmen-
tal Sustainability, and Private
Sector Development. Each
component’s purpose is distinctly
different, optimizing the partner-

OCTOBER

ship relationships which Coileges
have developed in Canada and
intemationally. The Program
Support Framework component
will complement program activi-
ties with research studies, analy-
ses and capacity deveiopment

initiatives to ensure that lessons
leamed during the course of
program and project implementa-
tion are reinvested.

Submission Deadline is Octo-
ber 14, 1994. Fore more informa-
tion see Ray Allan.

Access Fund: (Edmonton) The business plan of the Department of Ad-
vanced Education and Career Development calls for the creation of a $47
million Access Fund. The fund is intended to finance innovative, cost-
effective methods of increasing Albertans' access to quality learning. Akey
consideration in awarding funds will be the creation of new leaming
opportunities that improve students’ chances for empioyment.

OBJECTIVES:

The purpose of the Access Fund is threefold:

a) to enrol more aduit Albertans in basic education and skills training,
career and technical programs and degree programs;

By the end of 1995-96, commitments will be in place to increase total
enroiments by 10,000 students (FTE) places.

b) toexpand or create programs to enable more Albertans to acquire the
attitudes, skills and knowledge required for employability and personal
growth; and

c) to improve the productivity and performance of the adult leaming
system by supporting quality program proposals that demonstrate
effective and efficient use of pubtic funds.

FUNDING:

The fund will rise to $47 million over three years beginning with $1.6 million

in 1994-95, a further $16.9M in 1995-96 and an additional $28.5 million in

1996-97. Separate funding categories will be established for the three

components of the adult leaming system:

a) basic education and skills training,

b) career and technical programs, and

¢) degree programs.

Grants and contracts from the Access Fund will be conditional and may be

a) term certain, in order to rearrange and make more effective use of
existing resources or to reflect a short-term market need, or

b) continuing, in order to implement permanent change.

ELIGIBLE PROVIDERS:

Universities, public colleges, technical institutes, private accredited col-

leges and licensed private vocational schools.

From Government of Alberta News Release, June 1994.
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TEACHER

STUDENT

TURNING POINTS

(The Teaching Professor. Vol. 7, No. 1, January 1993}

With the costs of recruiting
and retaining students on the rise,
their integration into the college
environment is being studied
carefully. For example, Karen
O'Neill and William Todd-
Mancillas asked 52 students at
California State University, Chico,
to recali the development of their
relationships with their instructors
in terms of key “turning points”
that either enhanced or detracted
from their leaming experiences.

Turning points are generally
few in number but dramatic in
influence. The students identified
117, which O'Neill and Todd-
Mancillas categorized as follows:
Perceived Competence

Students want to feel that their

- instructors are knowledgeable and

articulate. This category com-
prised 44 turming points, 15
positive and 29 negative. Positive
comments included “very knowl-
edgeable” and “articulate.” Nega-
tive comments included “could not
explain subject matter concepts.”
Why so many negative com-
ments? O'Neill and Todd-
Mancillas explain that students
“appear to be keenly aware of
instructors’ inability to convey their
subject matter expertise. They
judge communicatively incompe-
tent instructors harshly and are
also critical of instructors who
lecture on non-course related
topics or who make blatant errors
and lack the ability to recognize or
correct these errors.” {p. 287).
Character

Students hold their instructors
 to certain professional standards

" for behavior. Four turning points

based on this criterion were

reported—all negative. Two
reports claimed that an “instructor
was ‘biased against certain
students, and one instructor was
reported as giving higher grades
to students of one major over
students in another.” (p. 284) A
final turning point described a
professor who was condescend-
ing to students.
Learning Climate

Students reported 24 tuming
points related to their instructor's
ability to foster positive learning
environments. Most students who
described a turning point based
on learning climate stated that
professors were enthusiastic,

supportive, and “had a sense of
humor.” (p. 284) Those who
reported negative turning points in
this category claimed the instruc-
tors were “very authoritarian,” or
“unorganized.” {p. 284)
Course Administration Style
Students want instructors to
manage classroom administrative
duties efficiently and effectively.
This category comprised 12
tuming point events, five positive
and seven negative. The positive
attributes included adding extra
office hours, ciosing the door to
avoid interruptions during office
visits, and responding to student
Continued on next page...

name> <your names.

October 1994

~
New Lists on the Internet

The following are new distribution/discussion lists on the Internet. To
subscribe, send your request to the Internet address given for the list.
[.eave the subject line blank. Your message should be: SUB <list

\

ADLTED-L: The Canadian Adult Education Network
Subscribe: listserv @ ureginal .bitnet

DAILY: The first official release of statistical data and publications
produced by Statistics Canada
Subscribe: listproc @statcan.ca

GIFTEDNET-L: Information exchange pertaining to gifted leamners
such as research, curricuium, intellectual, academic, moral
and ethical, social, and emotional needs
Subscribe; listserver@listserv.cc.wm.edy

ROADMAP: A free Internet training workshop which begins in

Subscribe: listserv@ualvm.ua.edu

THRDWRLD: The Assaciation of Third World Studies
\ Subscribe: listserv@gsuvmi.gsu.edu /
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Turning Points...

Continued from previous page...

complaints that “the outside grader had been too harsh.” (p. 285) Nega-
tive traits included coming late to class and continually missing office
hours.
Rhetorical Sensitivity

Students expect instructors to have adequate personal interaction
skills. These skills were involved in 19 tuming points. Positive com-
ments described instructors as “understanding,” “helpful,” and “recep-
tive” (p. 285), while negative comments suggested “that the professor
appeared ‘cold and uncaring’ or ‘argued over a concept and was unwill-
ing to acknowledge the [student’s] idea.” (p. 285)
Feedback

Students want helpful and constructive feedback. Of the 12 turning
points in this category, all but one were positive. One student reported
a positive turning point in which the instructor accepted a student’s
ideas and announced this to the class.

The authors conclude from these data that “the more effective an
instructor's communication style, the more positive the relationship will
be between the student and the faculty member, a relationship facilita-
tive of—if not requisite to—optimal leaming.” (p. 288)

These data also suggest that knowledge of a subject is not the only
attribute that makes a good teacher. Students also need faculty who
can communicate well and who are sensitive to their role in helping
students acculturate to the college environment.

Reference: Karen Lynn O'Neill and William R. Todd-Mancillas, “An Investi-

gation into the Types of Tuming Point Events Affecting Relational Change in
Student-Faculty Interactions.” Innovative Higher Education, 16:4 (Summer

1992), pp. 227-290,

‘Faculty Development Animateur (non-voting)
Trades and Technology

Paul Boultbee Student and Educational Resources

John Hylton Administrative Representative

Renate Scheelar Education and Developmental Studies

Don Snow Administrative Representative and chair
Marjorie Syms  Health and Science

Janet Welch Business, Trades and Technology

Jim Westergard Arts

Ray Allan
Bob Blackeit

to Sheila McKay

on completing her Masters of Nurs-
ing degree from the University of
Calgary.

 THANK YOU!
to Workshop contributors

The Board/Faculty Professional
Development Committee would like
tothank the followingindividuals for
their contributions to the May 1994
workshop series:

BrianStackshouse for Video High-
lights of Physics 205;

Sharon Comstock, Pam Johnson,
Marti Ryan, and Glynis Wilson
Boultbee for Mediation Skill Builder;

RayAllan, Serge Gingras, Caroline
Rentz-Golub and Glynis Wilson
Boultbee for Facilitator Development
Workshop;

Jim Martens for History Session;

Lorme Daniel for HOPS;

Glynis Wilson Boultbee for Stu-
dent Study Groups;

Arun Mishra for Journal Writing;

Ken Hammer for Teaching Assis-
tants;

Richard O'Brien for Body Think;

Members of the Womenin Educa-
tion Group; and

Glynis Wilson Boultbee for Sab-
batical/Leave Planning.

" DIRECTIONS )

is published by the Board/Faculty
Professijonal Development Com-
mittee at Red Deer College.

The views exprassed in the newsletter are
those of individuals and not necassarily
those of the Board/Faculty Professional De-
veiopmant Committee.

Co-editors: Ray Allan and Paul Boulibee.
Inquiries may be mads to:

Editors, Red Deer College,
Box 5005, Red Deer, Alberta,

Canada, T4N 5HS.
NG /
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Here is a short version of a Taoist story of a woodcarver.

A woodcarver was commis- asked.

sioned by a prince to create a “I fasted for seven days and
bell stand. When the stand in the process | forgot all the
was finished everyone in the interference which could dis-

land marveled at its beauty and  rupt my vision. | forgot that if |
perfection. When asked what did not do a good job | would

his secret was the woodcarver be beheaded. | forgot that S R
responded by saying that it people may praise or criticize the tree with the bell stand in it.

was not a work of magic but my work”, he replied. Then The woodcarver's vision of

more the product of an ordinary  and only when the woodcarver potential is soulful. Can we as
- jperson with no secrets. “Then  was focused did he venture teachers see the potential in

now did you do it?”, they into the forest where he saw our students as the clutter of

term rises with rumours of cuts,
evaluations, praise and criti-
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Helping Students Set Ground Rules
For Their Informal Groups

Glynis Wilson Boulthee
Leamning Assistance Centre

In March of my second year of university, | finally
leamed how to prepare effectively for exams. Up until
then, | had been a solitary leamer - preparing forexams
in my residence room, emerging for panic-filled tea
breaks with my friends. Butin March of 1977 an exam
loomed so large and so overwhelming that my old
habits got swept away.

Over tea, four of us discussed the horrendous
preparation we needed to do far our modern American
novel exam. We had to be prepared to discuss and
identify key passages from about 20 novels. We feltit
was too much work for any one individual. So we
agreed to share the burden.

Each of the four group members agreed to review
five key passages for discussion at our first working
session. We each also agreed to come up with ten
essay topics. We talked about the qualities of a good
topic - broad, incorporating discussions of several
books, and so on. At our first working session, we
discussed the passages and then whittled the forty
essay topics down to twelve that represented a broad
cross section of the course. We discussed general
approaches to these topics and then each of us agreed
to develop three topics into outlines. At our final
meeting, we circulated the outlines, critiqued them and
then went off to do our own further preparation.

Atthe exam, we quickly realized that 2 exam topics
were almost identical and 2 very close to the ones we
had developed. We looked up at one another briefly
with triumphant smiles and dove into the exam enthu-
siastically.

| tell my students this story frequently - to illustrate
how to prepare for exams and to suggest the benefits
of group work. | am aware that we were fortunate to
have evolved good group rules and useful approaches
tothetask. As aresult,  encourage my studentstothink
about some of these logistical considerations when
forming their own groups.

There are several kinds of groups that can assist
students in their college work. Members of learning
groups help one another on an ongoing basis with the
understanding of complex material and the approaches
they could take to assigned problems. Notetaking pairs
ortrios can help one anotherto be sure their class notes

are complete (and as a by-product help one another with
regular review). Exam preparation groups such as mine
come together for a limited time to help each other with
a specific task.

Listed below are some tips you might want to share
with students who are interested in forming groups.

: = Generai Instructor Tips e

1. Discuss the benefits of study groups in class
before suggesting the students form groups.

2. Discuss any positive personal experiences with
study groups that you had as a student.

3. Leave5minutes at the end of class to allow forthe
formation of groups. Or ask for volunteers and
suggest groups to one another.

4. Check with the groups periodically on progress.
Help students trouble shoot.

5.  Askacouple of students for a short piece of writing
about the group experience that could be used in
a future course outline.

6. Design assignments and/or exams that involve
some group work so they begin to experience the
benefits. (Example: Offer bonus marks on a test
for handing in a set of predicted questions which
could be developed as a group and then refined
individually.)

1.  Find two or three other students who are inter-
ested in reviewing course material together.

2. Whenyou meetforthe firsttime, the following may
be helpful: elect someone as chairperson of your
group or decide on a fair rotation of responsibility;
decide when and how often you'll meet (sametime
each week is advisable); decide on the format of
your meetings (see #4 below).

3. Keep in mind the goals of your group as you
discuss problems. In other words, make sure that
your meetings are useful and productive. Also
ensure that the needs of all members are being at
least partially met. At the end of each session
check on this.

Continued on next page...
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~= Continued from previous page ...

4.

Suggestions to Exam Preparation Groups

Here is a sample format for a session:

a) Eachmemberlists xnumberof questions or
problems encountered in the past week.

b)  The group decides which of these issues
are most important to least important (be
democratic!) and sets an agenda.

¢) The group approaches each issue in a
systematic way. Qutline the problem. Ex-
plore the problem. Listen to each other.
Attempt to resolve the problem.

d)  The group decides on or confirms the next
meeting time and date. The group may
wish to assign itself “homework” as a result
of discussions during the meeting.

" Suggesions o Notelaing Groups

Find one or two other students who want to work
on their notetaking skills and/or ensure that their
notes are complete.

When you meet for the firsttime: exchange phone
numbers; arrange a time (soon after class) to meet
1o review and add to each other's notes; establish
any ground rules.

The group will be most successful if all members
attend all classes. If someone simply wants a way
to get notes without attending classes, his/her
contributions will not be as valuable. Be clear with
one anotherabout this before you begin. You may
even want to set rules about class attendance at
the beginning.

Find three to four other students dedicated to
preparing effectively for the exam in this class.
At your first meeting, exchange phone numbers,
arrange meeting times, decide on your tasks,
establish any ground rules. Discuss the type of
exam you're anticipating as this will affect the kind
of preparation you do.

Here is a sample outline of possible tasks for an

essay exam:

1)  Assign the development of ten essay topics
to each member. (Be sure to discuss the
components of a good essay topic.)

2) Each person brings a list of ten possible
essay topics covering a broad cross section

Helping students with groups...

of the material. Decide on the 10-12 most
likely questions. Divide these up among the
group. Each member will research anddoan
outline for 2-3 topics.

Each person brings outlines {copied foreach
member of the group). Discuss them. Mem-
bers make further suggestions and all take
notes. Afterthis stage, you may choosetogo
off on your own and practice writing the
questions in the exam situation (e.g.. timed,

closed book, etc.) OR
4) Eachpersonbrings actual essays andshares
them around. Critique each other's work.

(P.S. | got an A on my American novel exam.)

New Lists on the Internet

AFA-FIN

Contains eleven moderated lists on a variety of
topics including real estate, banking, intema-
tional finance, and investments

+ send a message to John Trimble
(TRIMBLE @ VANCOUVER.WSU.EDU) to
SUBSCRIBE

E-Finance

Disseminates information of interest to aca-
demic researchers in finance

» subscribe: SUB E-Finance <first name last
name>

» send to LISTSERV@TEMPLE.VM

FEMAIL

A shared communication channel for feminists
around the world; both women and men are
welcome to join

« FEMAIL-REQUEST@LUCERNE.ENG.SUN.
COM

LITERARY

Numerous general topics in literature and
reading

+ LISTSERV@UCF1VM.CC.UCF.EDU

MBUL

A list concerned with computers, composition,
theoretical issues in writing instruction, and
technology in the writing classroom

« LISTSERV@TTUVM1.TTU.EDU

PAGE 3




By Ray Allan - Animateur

LOGICAL

WE ARE: Focused, organized, structured, reserved, reflective, indepen-
dent, dependable, skeptical, economical, introverted, thinkers, secure, thor-
ough, cautious, like ideas, exact, considerate, forgiving, attend to details,
qualitative, arrogant, honest, like to win, competitive, principled, quiet.

WE NEED: Whole picture, models, theory, evidence, quiet, instruction
manual, clarity, consistency, outline, reference list, to trust intuition more,
support to loosen up, quantification, discussion, to suppress residual feelings,
evaluation, encouragers, effective instruction.

(This group completed the task of recording quietly, neatly and with little fuss.)

PRACTICAL

WE ARE AND WE NEED: Structure, purpose, relevance, deadlines,
guidelines, practice, applications, details, demonstrations, stay on topic, no
distractions.
(This group combined what they needed and what they are into an orderly
package.)

ENTHUSIASTIC

WE ARE: Controlled chaos, talkative, moving, humourous, movers and
shakers, touchers, empathetic, feeling, changers, doers, involved, pleasers,
like fussy boarders, everything is possible, into concepts not details, opinion-
ated, sensitive leaders,

WE NEED: to be kept active, entertained, hands on, love groups, be
participating, excitement, meaning, lots of stuff.
(This group was very, very noisy and disorganized. They spentmostof the time
guffawing.)

IMAGINATIVE

WE ARE: positive, vulnerable, reflective, slow, independent thinkers,
philosophical, idealistic, dreamers, flexible, quiet, patient, creative, playful,
interested in the big picture.

WE NEED: opportunity to express, to share, pictures, music, tactile,
experiential, security, acceptance, to develop relationships, to be valued, task/
maintenance, invitation to contribute.

(This group created a colourful mind web diagram and took the time to do it.)

These are the learning styles of the people you work with. They have been
generated by about sixty faculty from RDC at a recent Teaching and L.earning
workshop conducted by Dr. Idalynn Karre on Cooperative Learning. Ifyoutried
this learning styles inventory in the classroom you would find similar results -
diversity!

Check it out! There are some dramatic differences in who we are as
learners and what we need in order to learn. What are the implications for our
students? Wetend toteach from our learning style whichmay be greatforsome
students and frustrating for others.

Try out this learning styles profile in your class. It may shed some light on
you and your students. Please contact Ray Allan for a copy (3417 or 4056).

Faculty Resources Centre

Joseph Katz and Mildred Henry
(Oryx Press) 1993.

“Turning professors into teach-
ers is the result of two projects
conducted between 1978 and 1987
which involved fifteen institutes.
Katz and Henry have utilized
interviews with students, classroom
observations by colleagues and
themselves to create a model for
fong-term faculty development
designed to increase student
learning. The book opens with a
critical examination of current
research in faculty development
and student learning, and demon-
strates why a new approach is
needed if undergraduate class-
rooms are to be effective in promot-
ing student learning. The workings
of the model are described and
applied to actual classroom teach-
ing situations in a range of disci-
plines. Finally, the authors map out
a new approach to undergraduate
learning. Three special chapters
discuss the use of the learning style
inventory as a too! for learning
about faculty and student thinking;
explain the what, who and why of
interviewing; and provide two
samples of interviews with faculty-
one a biologist, the other a political
scientist- about their teaching. This
book is based on the most compre-
hensive investigation to date of the
college classroom. It offers new
perspectives and strategies for
faculty in all discipiines and for
administrators who wish to help
shape an environment in which
student learning can flourish.” (from
cover notes)
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For those of you who can’t find the journals you
need in the Red Deer College Library and you aren't
able to travel tens of, hundreds of or thousands of
miles to find the jourmnals you need, have we got a
deal for you. {f you have access to the intemet and
can telnet from your terminal, read on.

A database in the US called CARL Uncover can
provide you with access to thousands of documents
and millions of articles. CARL Uncover is a database
of current article information from over 15,000
multidisciplinary journals and contains brief descrip-
tive information about 5,000,000+ articles which have
appeared since Fall 1988. Over 4000 current cita-
tions are added daily. The database allows you to
search for articles by name, word, and joumnal title.
Table of contents searches are also available.

Each article costs approximately $9.00 (US) plus
fax charges if you have the copy faxed to you. When

ii Ve ry Paul Boultbee - Library

you first access CARL Uncover you can create a
personal profile which will allow you to charge your
requests to your credit card. However, you can use
CARL. Uncover without charge; charges only apply if
you order materials to be sent to you.

Access to CARL Uncover also gives you access
to the British Library Document Supply Centre
(BLDSC), a serial database of 54,000 currently
received titles and 170,000 joumnal titles which have
ceased publication. All articles ordered from the
BLDSC are sent to you by fax and cost $19.00 (US).

How do you access this marvelous system?
Telnet to uncover.carl.org and follow the instructions
which appear on the screen. It's as easy as that. If
you don’'t have access to the Intemnet, contact Paul
Boultbee in the Library (3578) or your divisional
librarian.

November 8-10, 1994 (San Juan, Puerto Rico)

Novemnber 9-12, 1994 (Tucson, AZ)
Association for the Study of Higher Education
Annual Conference

Station, TX 77843-4226

November 9-12, 1994 {(Washington, DC)
International Conference on Experimental Learning

Fax: 312-922-1769

r

Conference Planner | o« /99«
October 13-14, 1994 (Edmonton, AB) =

ctober 13-14, monton, _ -y,
Self Discipline and Emotional Control: how to 2
stay calm and productive under pressure Hovember 1994
Register: Phone 1-800-788-5478 - San Juan

- Tucaon

October 27-29, 1994 (Portland, OR) - Waskington
Community College Humanities Association
Annual Conference
“The Humanities Challenged: Threats or Opportunities?” Contact: Bernard
Knab, Chemeketa Community College, Phone: 503-399-5184

Evaluating Faculty Performance: the state of the practice |l
Contact: Center for Educational Development and Assessment, P.O. Box
172314, Memphis, TN 38187-2314, Phone: 901-682-9761

This conference will focus on research on higher education. Contact;
Department of Educational Administration, Texas A& M University, College

A Giobal Conversation About L.earning: Exploration, Reflection, Action.
Contact: Olivia Barbee, Council for Adult & Experimental Learning, 223
West Jackson Blvd., Suite 510, Chicago, IL. 60606, Phone: 312-922-5809,
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The teacher, according to
Northrop Frye, is the supreme
ironist. because he (or she) "knows
the answers” to the questions he
asks students, heisn't really asking
questions at all. And so an ancient
figure of rhetoric-irony-enters the
professional vocabulary of the man
who said that teaching was his first
and last vocation. The irony (!} that
one of the world’s foremost literary
critics called himself first and fore-
most a teacher will not escape my
readers; the synecdoche of rhetoric
and teaching, however, just might
be more elusive.

‘Do we really needtoknowwhat
synecdoche means?” ask my stu-
dents (my teachers).

“You already know,” | say. “By
the way, did you bring your Abrams
Glossary of Literary Termstoclass?”

“Left him in my 4x4,” says the
guy with the Blackfald's hat. “Right
on the seat, beside the six-pack.”

“Quod erat demonstrandum.”

So | claim - as rhetors have
since 500 BC - that rhetoric is part,
an indispensable part, of the whole
called communicating. Rhetoric,
the art of persuasion, is based on
appealstoethos, to logos, topathos
(Aristotle). And this triad is a para-
digm of the communicative act: the
set of relations among ethos/logos/
pathos; or, among speaker/thing
spoken/hearer (Bitzer). Or(as Dyck
said just the other day to his class),
among narrator/text/narratee.

Inthe classroom, the triad is the
flexible matrix, the veritable “mother
of all situations” that encompasses
every communicative act, no matter
who's speaking, who's listening, or
what's discussed. So | admit the
rhetorical hat | necessarily wear as
a teacher, as a student. Just be-
cause | can't see what's on my

Rhetoric and Teaching

head, doesn't mean it's bare. Look
in the mirror ...

Reflection #1:
Whom do you see in the text?

Let Joe (Great Expectations)
answer: “When you do cometoaJ
and O, and [you say] ‘Here at last is
aJ-0, Joe,” how interesting reading
is!” Reading happens when you
meet yourself in the text, when the
reader identifies (in some sense)
with the narrator. We read to dis-
cover ourselves ...

Reflection #2:
Whom do you address when you
write/speak?

O westron wynd, when will thou

biow,

Andthesmall raindown canrain?

Christ, that my love were in my

arms,

And ! in my bed again. (14th C}

Here, a sailor-poet seems to
address the wind - is the poem an
apostrophic prayer, then, and the
wind a synecdoche for God (see
“Christ,” last line)? If the beloved
{‘my love”) had read or heard this
famous little poem, she would be in
no doubt about the intended
narratee. Writing presupposes

many readers: yet all of them are
somehow (rhetoric makes this
“somehow” more precise) figuredin
the text, all of them are aiready
present in the language. The
narratee, like the narrator, is hardly
dead, for the language is alive.

Reflection #3:
What do you want to say?

The ancients called it res, as
opposed to forma, and a lot of non/
sense has been written about one
being “female,” andthe other“male,”
about the patriarchy versus the
matriarchy. Form is but an exten-
sion of content, say some {Charles
Olson, via Robert Creeley). | might
add that content is the “mother” of
form, as necessity is the “mother” of
invention. Sothe question of “What”
presupposes the two questions of
“How” and “To whom™: any one of
the text, the narrator, orthe narratee
entails the other two.

Reflection #4:
Rhetoric is synecdochically related
to teaching.

Reference:

Bizzell, Patricia, and Bruce Herzbarg, eds.
The Rhetorical Tradition: Readings from
Classical Times to the Present. Boston: St
Martin’s Press, 1990.

e

Co-editors:
Ray Allan and Paul Boultbee,

-
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The views expressed in the newsletter are those of individuals and not necessarily
those of the Board/Faculty Professional Development Committes.
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Editors, Red Deer College,
Box 5005, Red Deer, Alberta, )
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Faculty -Deveiopment _ the Inkline

In times of financial crisis, organi- FEEAE
zations often respond by cutting “ex-
penses” in research, development,

marketing and training. | have often wondered if exactly
the reverse strategy is required when major change is
demanded of our organizations.

Even thinking like this, | have never considered that
Faculty Development in “dire” times should be exempt
from scrutiny to ensure maximum benefit. Indeed, such
scrutiny needs to ensure that development activities
are, in fact, an engine for positive change. The chal-
lenge is to ensure that development activities remain a
commitment for all staff by focusing such activities on

- the provision of high quality learning environments.

While such a focus may be obvious, we need to be
very clear about the primary motivations of such a

" DAN CORNISH
(PRESIDENT RBC)

B  Access to the Library Computer
Catalogue From Staff Offices....2

Conflict Resolution Training Initiative

Special Project Report ............... 3
Conference Planner ............ccccccoovun. 4
New in the Faculty Resource

Centre ..coovveerrincrenicnrirsenn 4
Board/Faculty Professional

Development News ................... 4

The Qutstanding Teacher ................. 5

New Lists & Journals on the

THIS
ISSUE

Internet oo 6

B commitment. Let me share with you
8 some of the beliefs | have about Fac-
| ulty Developmentin particular, butalso

about staff deve!opment in general at Red Deer Col-
lege.

Purpose of Faculty Development

The primary purpose of our Faculty Development
Program must be the improvement of teaching and
teaming at Red Deer College. “Self-evident!” you say.
“Every faculty memberworthy of the appellation ‘teacher
is committed to this cause.” | know this to be true, butlet
me expand that primary purpose to encompass the
belief that continuous improvement of student perfor-
mance comes about through the continuous improve-
ment of faculty members’ knowledge and skill.

A Faculty Development Program concerned with
these outcomes will encourage and enable faculty
members to improve and grow by making planned
changes in their expenrtise, skills, attitudes, career path,

Continued on next page ...

Think about it! A SABBATICAL! Lots of time to do

No need to be concemed with and
especially

This is the year to be contempiating a sabbatical in
1995-96. The Board/Faculty Professional Development
Committee has enough funds to support two additional
sabbaticals. This means that approximately seven
sabbaticals could be granted this year for the 1995-96
academic year. The deadline for applications is Janu-
ary 15, 1895. Begin planning now. If you need assis-
tance do not hesitate to contact the Animateur at 3417.




ACCESS

to the
The more difficult question is whether we orga- lerary comDUter
nize and assess our development programs to en-

sure that such continuous improvement is in fact an Catalogue From Staff Offices

outcome? Not only do 1 strongly believe we CAN

answer such questions, but, | believe we must. Maureen Toews (Library)

| believe that Faculty Development at Red Deer | cessed from staff offices every day between 7:00
College should be based on the propasitions thatit | &M and 10:00 p.m. You need a microcomputer or

on the lnklme

Continued from previous page...
or personal lives.

is: terminal which has access to the VAX mainframe
- a professional obligation,; and is one of the following: a VT terminal, a DQS
- most effective when personally initiated in an | based machine running ZSTEM, or a MAC running
institutionally supportive environment; Microsoft Works Commumcatlons.. If you currently
- available to all Faculty; have a DOS based machine running WESM, you
- designed and operated by facuity who consider can acquire ZSTEM by contacting Anna Olive at
the needs of students and the college; and 3500. . .
- composed of a variety of activities responding to The Computer Catai'ogue is available from any
a range of individual and institutional needs and HOST. When you receive a USERNAME prompt,
stages of development. type LIBRARY. At ‘Ihl.S point you will hgve access to
For me, Facuity Development Programs fall into the Catalogue. To exit, press PF1 until you retum to
three broad categories of activities. the VAX prompts. _
Professional Development focuses on the indi- If you have any questions, please contact
vidual member and fosters acquisition of knowi- | Maureen Toews at 3351.

edge, sensitivities, and techniques related to teach-
ing and learning and the faculty member’s area(s) of
expertise.

Instructional Development focuses on courses,
curricula, leaming materials and the structure of
learning experiences in order to evaluate student
achievement and to foster improvement of student
leaming.

Organizational Development focuses on the de- Patricia King will be speaking about DEVELOPING
partment or division and is concemed with the cre- REFLECTIVE JUDGEMENT IN THE CLASSROOM
ation of policies and procedures which create an | on NOVEMBER 10, from 11:00 - 12:20 p.m. Watch

REMEMBER

effective teaching and leamning environment. for more details in your mail boxes.
In the coming weeks we will be challenged to
continue supporting and feeding the roots of our NMOTICE

Development Pragram in the face of serious fiscal _ . o
challenges. Will we have the courage, creativityand |  There is now an E-mail terminal in the Staff Lounge.

discipline to carry off such a saucy “spit into the It is located in the phone booth in the south-east
winds of change?” We must and we will corner of the Lounge.

We will have to streamiine and focus our Develop-
ment Programs, of that there is no doubt, But elimi- CONCGRATULATIONS

nate them? Never! To do so would be the uitimate
contradiction of what we know creates great teach-
ing - continuous learning!

To Jolene Keogh who has received a Masters of
Science in Education and Policy Management from
the University of Oregon.
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Conflict Reo aining Initiative

| received special project funding from the Board/
Faculty Professional Development Committee to de-
velop a training program for staff who were interested
in developing conflict resolution skills primarily in me-
diation. The project gave me an opportunity to become
more knowledgeable in the area and to refine my skilis
as a trainer. The project was based on the rationale
that conflict resolution
training gives peopiethe
knowledge and skills to
work cooperatively to-
ward interest-based
¢ resolutions and out-
comes. Staff skilled in
conflict resolution tech-
nigues benefitstudents
directly by providingtrain-
ing opportunities in the
curriculum and indirectly
} by being positive role
models.
The initiative supported
a Red Deer College goal to
promote adherence to a consulta-
tive decision making process. Although
interest in conflict resolution had in-
creased significantly over the last few years, and staff
were beginning to realize the potential of win-win
conflict resolution strategies, relatively few were trained
inthe process orhad easy accesstotraining. Atraining
program at Red Deer College played an important role
in meeting an identified and expressed need and
provided an alternative model for parties in dispute.
The project covered two academic years and in-
volved a review of the literature and training materials
in mediation, development of new training materials
.. (including audiovisual), coach (small group facilitator)
‘training, and workshop presentations to coliege staff.
The program was similar to the conflict resolution

training program offered at the Justice Institute of
British Columbia in Vancouver. The emphasis was
on practical application and skill developmentthrough
use of small group facilitation and videotape feed-
back.

Four faculty participated in the first semester (Fall
'92) of coach training. Two of those individuals con-
tinued in the second e
coach training (Fall "
'93) which had atotal %
of 5 trainees and 4
consisted of approxi-

training. Trainingma- 7}
terials included vid- \
e0s, pen and paper ex-
ercises, case scenarios
for role play practice, ,
and reading material.

A one-day Conflict @
Resolution Taster was
offered in May '93 and
was attended by approxi-
mately 15 faculty. Feedback at that
point indicated a strong interest in
further training with more time to ad-
equately develop skills. The four-day Mediation Skill
Builder offered in May '94 provided more indepth
mediation training to 9 staff. Three coaches facili-
tated the small group discussion and practice. Feed-
back at the end of the workshop was positive. Partici-
pants felt they had learned some valuable skills and
were more confident in their ability to be truly helpful
in conflict solutions.

At the end of the workshop, there was some
discussion about the benefits of continued practice
and training: perhaps an ongoing Use It Or Lose It
clinic. Anyone interested should contact Sharon at
3338.
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B Conference
> I an nNner

NOVEMBER 13-16, 1994 (Houston, TX)
League for Innovation in the Community
College: The Community College and the

Computer
Contact: James O. Dobbins, North Harris

Gekruary 1995
- Edwonton, rllenta §

s et May 1995
Montgomery Community College District, - A s
250 W. Sam Houston Parkway East, Jume. 1 99.'5
H L, TIXT77
ouston, TX 77060 iy’ o

Phone: (713) 591-3528, Fax: (713) 591-
9301

NOVEMBER 16-19, 1994 (Banff, AB)

Canadian Association Against Sexual Harassment in Higher Education
Annual Conference

Contact: Shirley Voyna Wilson

Phone: {403} 220-4086, Fax: (403) 284-0049

NOVEMBER 17-19, 1994 (Red Deer, AB)

Learning Disabilities Association of Alberta Conference at the Capri
Centre. Theme: “Partners in Harmony: Home, School, Community”
Contact: Leaming Disabilities Association of Red Deer. Phone: 340-3885

FEBRUARY 18, 1995 (Edmonton, AB)

Perspectives on Spirituality, Psychology and Community
Dr. Scott Peck (author of The Road Less Travelled)
Phone: 1-800-561-5789

MAY 21-24, 1995 (Austin, TX)

International Conference on Teaching Excellence and Conference of
Administrators

The National Institute for Staff and Organizational Development

Contact: Community College Leadership Program, The University of
Texas at Austin, EDB 348, Austin, TX 78712-1293

JUNE 14-17, 1995 {London, ON)

Society of Teaching and Leaming in Higher Education, 15th Annual
Conference

Contact: Dr. Colin Baird or Dr. Marilyn Robinson, Conference Coordinators,
Educational Development Office, University of Westem Ontario, London,
ON N6A 5B8

Phone: 519-661-2111, ext. 4622

Faculty Resources Centre
' BETTER TEACH[NG, o

James R. Davis
(Oryx Press) 1993.

“In Better Teaching, More Learn-
ing, James Davis argues that
postsecondary instructors have to
improve their performance in the
classroom not only by better under-
standing howteachersteach, butalso
howlearners learn. Rather than focus
on technique, as other writers on
teachingimprovement have done, Dr.
Davis makes a dramatic departure by
putting student learning at the center
of his discussion. He then integrates
it with current thinking on teaching to
construct a framework or model for
effective classroom communication.
Dr. Davis begins with an examinatior
ofthe perspectives atworkin a teach-
ingsituation: subject, setting, and stu-
dents. Then [he] explores the rela-
tionship of learning to teaching as it
applies to specific strategies, such as
- training and coaching, lecturing
and explaining, inquiry and discov-
ery, groups and teams, and experi-
ence and reflection. This book offers
a deeper discussion of teaching and
learning than is found in other books
on this subject.” (from cover notes)

The committee recently approved its
budget for 1994-85. Your divisional
professional development represen-
tative should be able to let you know
about individual allotments.

The committee has a new chair, Gerry
Paradis. The secretary is Pau
Boultbee and the treasurer Janet
Welch.
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THE

*

Faculty members of personnel com-
mittees are called upon.to distinguish
between satisfactory teachers and out-
standing teachers for the purposes of merit raises, contract
renewals, and promotions andtenure decisions. Typically, the
personnei committee members have available to them estab-
lished models for the domain of research, but often lack
established models for the dornains of teaching and service.
As a result, most of the attention is given to what a candidate
has published, and little attention is given to teaching and
service.

EER )

TEMFLE NNERSh‘Y : '-;Q

*

The following models represent an
attempt to distinguish between the satis-
factory teacher and the outstanding
teacher and to distinguish between a faculty member who is
satisfactory in service and one who is outstanding in service.
The models identify elements associated with outstanding
teaching and service that could be modified and shaped to
meet the particular needs of a given depariment. Because no
one faculty member is likely to be outstanding on every point,
the models are intended to provide a basis for decisions.

The Satisfactory
teacher is one who:

The Outstanding
teacher is one who:

1. is enthusiastic, interesting, innovative,
inguisitive, and has a sense of humor;

2. s positive about teaching and accepts
criticism;

is dynamic, engaging, creative, insatiably
curicus, and has a keen sense of humor;

is dedicated to teaching, and welcomes and
responds to criticism,;

The Satisfactory
teacher is one who;

The Outstanding
teacher is one who:

3. is knowledgeable of the discipline;

is an authority in the discipline;

The Satisfactory
teacher is one who:

4. is organized and ready for classes;

5. is a good speaker and conveys ideas
through logical presentations;

6. sets high standards, clearly outlines the learn-
ing cbjectives, is fair and consistent in judge-
ments and grading;

7. istlexible and willing to experiment;
8. involves students, arouses curiosity, accom-
modates individual differences, and facilitates

learning;

9. engages in periodic student evaluation and
feedback; and

The Outstanding
teacher is one who:

is organized and prepared for classes;

is a dynamic speakerand communicates ideas
through sound presentations;

maintains high standards, clearly defines the
learning objectives, and is fair and consistent
in judgements and grading;

is flexible and actively engages in experi-
mentation;

engages students, inspires curiosity, utilizes
individual differences and promotes learning;

engages in ongoing student evaluation and
feedack; and

and listens to their concerns.

The Satisfactory The Outstanding
teacher is ons who: teacher is one who; More
next
10. is interested and respects his/her students cares about and respects his/her students and page

serves s a sympathetic listener to their con-
cerrns.
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A faculty member who is considered satisfactory in the domain of service

is one who:

1. demonstrates commitment to service by volunteering for active member-
ship on committees within the university, the profession, and the commu-
nity (e.g. department, college, and/or university committees; S.P.R.E.
committees; and voluntary agency committees);

2.  demonstrates evidence of influencing policy to help committees meet
their stated objectives {e.g. helping to establish new guidelines for
certification or accreditation);

3.  involves himvherself in service activities which are consistent with the
mission of the department, college and university (e.g. being active in
recruitment activities);

4,  contributes in ways which reflect positively on the department (e.g.
service as a departmental representative on a community service project
in recreation);

5. demonstrates some continuing involvement with service designed to
advance the profession (e.g. serving on an editorial board of a journal or
serving as an active member on a committee for accreditation, certifica-
tion, or code of ethics). )

A faculty member who is considered outstanding in the area of service is

ohe who:

1. is dedicated to serving as a change agent in active leadership roles
within the university, the profession, and the community (e.g. serving as
chairperson of a committee or head of a project);

2.  demonstrates that his/her leadership roles have had an impact on
advancing the department, the college, the university, and the community
{e.g. leading a project to revise accreditation or certification standards),

3. demonstrates that his/her leadership services are solicited through
nominations, elections, and/or special appointments (e.g. elected presi-
dent of a state or national organization);

4.  demonstrates that histher services are valued through awards, member-
ships, or other forms of recognition for outstanding service (e.g. recipient
of honor awards in state or national organizations);

5.  demonstrates a continuing significant involvement where there is clear
evidence that the leadership roles advance the profession (e.g. chair the
Council of Accreditation, chair a certification committee, or chair a code
of ethics committee at a state or national level).

Reprinted with the permission of the author from Society of Park and Recreation
Newsletter, Vol. 17, No. 1.

‘DIRECTIONS

The views expressed in the newslefter are
thosa of individuals and notnecessarily those Inquiries may be made to:

of the Board/Faculty Professional Develop- Editors, Red Deer College, Box 5005

is published by the Beard/Faculty \
Professional Development Committee
at Red Deer College.

Co-editors: Ray Allan and Paul Boultbee,

\ment Committes. Red Deer, Alberta, Canada, T4N 5H5. )

New Lists &
Journals On
the Internet

Leonardo Electronic Almanac
A monthly electronic journal and
FTP archive dedicated to
providing more immediate
information about high-tech arts
activities around the world than
is possible in a printed publica-
tion

» Distributed 12 times per year
over the Internet

* $15 for Leonardo subscribers,
$25 for non-Leonardo subscrib-
ers

» To order: send e-mail o
journals-orders @mit.edu along
with credit card number, expira-
tion date, name, complete
address, and telephone number

VOCNET
An open, unmoderated list for
those who are interested in all
aspects of vocational education;
managed by the Dissemination
Program of the National Center
for Research in Vocational
Education, University of Califor-
nia at Berkeley Graduate School
of Education
* Subscribe: SUB VOCNET
<first name last name>
* Send to: LISTSERV @ CMSA.
BERKELEY.EDU

WISA
An open, unmoderated discus-
sion list featuring issues relating
to women in Student Affairs
specifically, and higher educa-
tion in general, sponsored by
the Naticnal Association of
Student Personnel Administra-
tors
» Subscribe: SUB WISA <first
name iast name>
» Send to: LISTSERV@
ULKYVM.L.QUISVILLE.EDU
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Essays: Gifts from our Students

As | trudged home, my briefcase packed with stu-
dent term papers, a feeling of heaviness engulfed me.
Thirty hours of marking!! (emphasis added) — at least.
| steeled myself for a marathon week-end of chuming
out comments, critiques and grades until my eyes
crossed.

Before | began my cerebral robotics, | took a quiet
walk in the leaves to restore my sense of balance. And
while | walked | contemplated the hundreds of hours of
student labourrepresentedinthose papers. Labourthat
for them, was their life’s work at this time. | reminded
myself that | was charged with evaluating that work, to
help them sort the grain from the chaff in a way that was

~. not critical, but constructive. A humbling thought.

Soas | satto mark each paper, | paused to consider

B Professional Development As
Personal Expenence............. 2

Conference Planner ................... 4

Board/Faculty Professional
Development News............. 4

Congratulations!.........cccceee. 4

New On the Internet
Internet Update........cocou..ne.. 5

Special Projects Approved ........ 5

THIS Travel Grants Approved........... 5
ISSUE Trade and Budget Deficits ........ 6

the student and the energy and effort expended in
producing the paper — for me. Each paper became a
gift. Hours passed and my energy stayed high; my
week-end was consumed with marking, but I wasn’t! |
like to think my remarks {0 each student were more
respectful, more honouring than usual because that's
how | was feeling. A simple “attitude adjustment’ made
all the difference.

Submitted by an RDC faculty member who wishes
to remain anonymous.

The Marriage of the Warrior and the Lover

As the end of term approaches the warrior in us is
determined to finish. Complete the action and then rest.
it is a stresstul time as we rush to finish marking fir:. *
papers and exams. Weareacarclimbingasteephiliar
the computer voice is saying, “Fuel level is low! Fuei
level is low”, and the gas station is way down the road.
It is just at this point that we need compassion for
ourselves and our students. In Jungian terms we need
more lover in our lives.

As you read the article titled, “Essays: Gifts From
Our Students”, think of it as an example of the marriage
of action and compassion, the bringing together of the
warrior and the lover. You will make itto the top of the hill,
take time to admire the view, and have a great holiday.

Deadline for Sabbatical Applicationsis

JANUARY 15,1995




Professional Deelopment As

THE prevailing myth that teachers and teaching are life long constants, beginning with initial teaching

... certification.and ending at retirement, is a persistent and pervasive misconception among the general population. . .

While some educators may base their practice on this premise, thoughtful teachers understand the continually
changing nature of their profession. With this understanding comes the realization that the process of altering,
modifying, or transforming educational practices and beliefs is not an easy task. Recognizing that educational
change may entail termination, growth, substitution, replacement, or simply passing from one phase to another
demands high levels of reflective inquiry. Such personal challenges impact the professional development of
teachers in a wide variety of settings - from caregivers in early childhood programs to professors and instructors

in post-secondary institutions.

. Change and Protessional Learning

Professionals engage in an individual learning process
as they deal with the complex issues of educational change.
Changes in practices and beliefs, orin doing and thinking, are
the essence of professional development. | believe that high-
quality professional learning experiences occur within a re-
spectful and supportive social climate. First and foremost, the
personal and professional growth of individual teachers must
be recognized and valued. More effective learning for stu-
dents and the continuous responsibility of self-renewal for
educators and educational institutions canbe achievedthrough
personalized professional development experiences which
are based on a sound theoretical understanding of the follow-
ing principles of change.

Change is dynamic. Professionalleam-
ing is dynamic, not static. It can have a
* powerful influence on education by remain-

porary society. Yesterday's educational solutions are inad-
equate for meeting the needs of today’s students and for
solving current educational problems. As teachers grapple
with educational strategies which are no longer effective in
today's society, professionallearning canbecome avisionary
means to allow educators to adapt and modify existing
pedagogy in accordance with new beliefs and practices and
with the anticipated needs of tomorrow's world.

i = must remain open to new learning through-
out their educational careers. This learning takes many forms
overtime, and changes in response to the teacher's develop-
ment and to existing educational environments. This process

ing responsive to the changing needs of students in contem- ¥

Change is a process. Professional \
leamning is a process, notanevent. Teachers ~

is not linear, but cyclical. Each pedagogical change invites
personal assessment and opens the way for new possibili-
ties.

Change focuses on the individual.
Professional leaming focuses on the indi-
SRR vidual, not onthe educational system. Peda-
gogical change occurs as teachers change and the system
changes as a result of these individual accomplishments
Thus, opportunities must be provided for empowering teach-
ers to participate in their own change process. Effective
professional learning does not rest solely on changing peda-
gogical strategies nor on changing teacher beliefs; instead,
teacher growth lies within the dynamic interaction between
the two. When teachers experiment with new ideas and then
think and talk about the meaning of their actions, there is
opportunity for personal and professional discovery.

Change is created through social in-
teraction. Professional learning occursin a
- social context, notinisolation. Teachers live
and work within a social and cultural milieu in which they
continually interact with students and colleagues. While re-
flective inquiry may result in coliegial personal relationships
orin expert-teacherimpersonal relationships, collaborationis
an important component of personal and professional reflec-
tion and learning. As teachers enter into dialogue with others,
they create personal meaning.

Change is a personal experience. In
my career | have been involved in many
vl S® types of change - some government-im-
posed, some inspired by enthusiastic speakers and challeng-
ing course work, some worked out through experience an¢'
gradually adopted, while others have been the inevitable
continued on next page ...
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result of personal circumstance. | have come to the place
where | believe that enduring change occurs when one's
pedagogy becomes part of who one is; thus, the teacher
changes as a person through a process of “coming to know.”
Because change is essentially a neutral term, teachers must
play an active and central role to ensure professional and
personal changes become positive changes.

During my work with young children as a classroom
teacher, with ECS teachers as a consultant, with adult stu-
dents as a college instructor, and also with primary teachers
{participants in my doctoral study}, | have been intrigued with
the meaning of change and with the role of professional
development in this process. | have continued to explore the
question of how new pedagogical practices move from fleet-
ing, superficially implemented experiments to become an
integral part of the teacher's belief system and practice. | have
discovered that if teachers desire profound pedagogical
change, they must become engrossed in a quest to under-

- stand the meaning of their behaviour in the classroom -

interacting passionately with the ideas to create the personal
meaning that results in enduring change that can powerfully
affect the essence of the teacher, as a person.

Each teacher must take individual responsibility for his or
her professional development and personal growth, Through
such commitment, it is possible for dedicated teachers to
effectively influence the educational system; however, endur-
ing change requires both internal conviction and social action.
Powerful teachers engage in a change process which allows
them to feel differently, to feel empowered and thus to
percsive and act upon the world differently. Some of the ways

Would you like to become
a Facilitator of ISW?

We are in the process of planning anocther
province-wide facilitator training event at
RDC from the 2nd to the 6th of May, 1995.

If you are interested, please drop Ray a note
and reserve these dates for an experience of
a lifetime. Piease see Ray for more details.

Exper Eence continued ...

that | believe | can effectively direct my own professional
learning include:

1) keeping abreast of the latest information by reading
professional journals, books, and related curriculum
materials;

2} engaging in personal introspection about the teach-
ing/iearning process through active involvement in
educational projects and research studies;

3) debating issues of mutual educational concern with
colleagues during informal supportive conversations;

4) establishing partnerships with community personnel
to provide opportunities for stimulating, and often
controversial, educational discussions;

5) participating informal peer coaching, collegialsuper-
vision, and team teaching projects in which beliefs,
practices, and resources can
be shared;

6) writing in a Teaching Journal/
Diary to record and analyze - :
successes and failures as a method of improving
practice;

7} submitting narratives of personal experience and/or
pedagogical reftections to professional journals for
publication;

8) maintaining a positive attitude toward teaching by
collecting and pericdically re-reading notes of appre-
ciation and mementos of accomplishments;

9) initiating ongoing dialogue with students to share
specific highlights and challenges in the courses
being taught;

10) researching topics and delivering presentations to
local community groups and to feliow professionals
within the larger educational milieu;

11) taking pro-active political measures to foster the
principles of quality education; and

12} regularly assessing professicnal and personal learn-
ing neads and developing an annua! Professional
Development Profile o organize ongoing learning
experiences, whether they be private endeavours or
attendance at educational conferences and work-
shops.

Interdependent teachers, working
together with progressive systems, con- ¢
struct new meanings to more effectively g\
serve the students of both the present
and the future. If teachers are to achieve such interdepen-
dence, they must first develop a sound philosophical under-
standing of their educational beliefs and of themselves, as
teachers and persons.

Ultimately, professional development is a personal
eXperience.
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Conference
Planner

FEBRUARY 1-4, 1995 (Phoenix, AZ)
Annual Conference for Community College
Chairs, Deans and Other Instructional

Leaders
Contact: Gary Filan, National Community College Chair Academy,
1833 West Southern Avenue, Mesa, AZ 85202. Tel: 602-461-7303

MARCH 1-4, 1995 (Portland, OR)

Forum for Distance Education Practitioners to Exchange Practical
Strategies for Partnership Programs

Contact: Don Olcott, Jr. Tel: 503-737-1288

MARCH 18-22, 1995 (Washington, DC)

American Association for Higher Education (AAHE)

Annual Conference

Contact: AAHE, One Dupont Circle, Suite 360, Washington, DC
20036-1110. Te!: 202-293-6440, Fax: 202-293-0073

APRIL 22-25, 1995 (Minneapolis, MN)

American Association for Community Colleges (AACC)

Annual Conference

Contact: Mary Ann Settlemire, AACC, One Dupont Circle, NW,
Suite 410, Washington, DC 20036. Tel: 202-728-0200, Fax: 202-
833-2467

JULY 11-15, 1995 (Santa Barbara, CA)

Association for Computers and the Humanities

Association for Literary and Linguistic Computing

Joint International Conference Contact: Eric Dahlin, Local Orga-
nizer, ACH/ALLC ‘95, Office of the Provost, College of Letters and
Science, University of California, Santa Barbara, CA 93106. Tel:
805-687-5003, E-mail: HCF1DAHL @ucsbuxa.ucsb.edu

\.

BOARD/FACULTY

PROFESSIONAL

J

DEVELOPMENT

Goal Setting

After reviewingthe PD Committee’s
1993/94 goals, its five year plan and
the College’s Strategic Plan, the
following list of goals for 1894/95
were generated:

1.

2.

Review individual allotments to
faculty.

Review special projects, travel
grants, study leaves and the in-
house visiting faculty program.

Establish a three year plan for
the PD Committee.

Examine a mechanism for alter-
native methaods of utilizing indi-
vidual allotments.

Explore the need for a re-en-
gagement program.

Assist the College in the imple-
mentation of the Strategic Plan.
Investigate the possible imple-
mentation of acooperative model
of PD workshops and confer-
ences in Red Deer.

If you have any questions about
these goals, please contact any
member of the PD Committee.

RANDY WOJTOWICZ

Who has received hisPh.D.in Phl!osophyfrom
the University of Southemn Califonia at San
Diego. His thesis is entitled Kant: Prolegomena
to a Defense of Transcendental [dealism.

Who has JUSt publlshed her fil’St book wuth Dr
Ann McGill. it is entitted Mending Your Broken
Heart: A Survival Kit and has been published
by Detselig.
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Rosalie Chappell: toresearch and ob-

«== tain materials for the development of a

Canadian-based textbook on Social
Services

Shawn Haley: to interview Hindi reli-
gious leaders and others in order to
understand their view of death; part of
an ongoing project to produce a book
entitled Lookaf the sky: a cross-cultural
foock at death

Darrel Morrow: to develop a student
success workbook and undertake a
grade-point average analysis of RDC
transfer students and students who have
been at the University of Alberta for
their entire post-secondary career

Richard O'Brien: to complete the sec-
ond offouryears of Feldenkrais training
and certification

Jan Peterson: to explore the relation-
ship between science and literature and
its application in the classroom.

Travel Grants Approved
) Ray Allan: fo attend the semiannual

council meeting of the Canadian Soci-
ety of Zoologists

Nancy Batty: to present a paper at the
Canadian Association for American
Studies Conference

Rock Folkman: tc speak at the Oka-
nagan Pharmacy Update Conference

Jim Gough: to present a paper at the
American Association of Philosophy
Teachers 10th Internationai Conference

Shawn Haley:to deliver a presentation
at the World Archaeological Congress

Linda Moore Martin, Sheila McKay,
Jennifer Young: to present a paper at
the Western Region CAUSN (Cana-
dian Association of University Schools
of Nursing)

Robert Mills: to present a paper to the
Midwestern American Society for 18th
Century Studies Conference

" Paul Williams: to present a session at
the National Science Teachers’ Asso-
ciation Conference

New o

ALEX
This catalogue allows users to retrieve the full text of over 900 titles (but not
serials) from Project Gutenberg, Wiretap, the On-Line Book Initiative, the Eris
systemn at Virginia Tech, the English Server at Carnegie Meilon, the online
portion of the Oxford Text Archive, Project Bartleby at Columbia, and Project
Runeberg in Sweden. Use your gopher to connect to rsl.ox.ac.uk. Select menu
items: 11 Librarian's Corner/ 7 ALEX. (Note: a) not all of the texts are actually
available, and b) many of the files referenced are large — greater than half a
Megabyte — and may take a long time to retrieve.)

NCL-E

This pilot project makes the journal, Nineteenth-Century Literature, available on
the Internet free of charge via the gopher server at the University of California at
Berkeley. Use your gopher to connect to infolib.lib.berkeley.edu {make sure
your settings indicate port 70 and gopher+ [Gopher Plus] server). Select menu
items: 5 Electronic Journals, Books, indexes and Other Sources / 3 Joumals /
15 Nineteenth-Century Literature.

SCAN

This pilot project (Scholarship from CAlifornia on the Net) has been established
to facilitate broad scholarly access to humanities journals and monographs by
publication on the Internet. Initially, SCAN has created a prototype electronic
edition of Nineteenth-Century Literature (see above). For further information,
contact Rebecca Simon (tel: 510-642-5536, e-rmail; rrs @ violet.berkeley.edu) or
Sandra Whisler (tel: 510-642-7485, e-mail: smw@ garnet.berkeley.edu)

Search ERIC

This electronic tool contains options for information on ERIC and the ERIC
Clearinghouses; explanation of ERIC abstracts from RIE and CHE; information
on ERIC Digests and the digests themselves; and sites available for searching
ERIC and additional databases. There are a number of ERIC sites to choose
from. One site is at the University of Saskatchewan which includes the Cana-
dian Education Index. Use your gopher to connect to gopher.cua.edu. Select
mend items; 11 Special Resources / 3 ERIC Clearinghouse on Assessment and
Evaluation / 9 Search ERIC.

TCC-L

This is an electronic forum for community cofiege teachers. Topics for discus-
sion are related to instruction and revolve around a particutar theme each
month. For example, the November 1994 question under discussion was; [s
workload an issue on your campus, and what are you doing about it?

To subscribe: SUB TCC-L <first name last name>

Send to: LISTSERV @ UHccVM.UHcc. Hawaii.edu

INTERNET UPDATE
For those of you who may have joined ROADMAP listed in the November issue
of Directions, you are not alone. Over 62,000 people in more than 75 countries
subscribed — a response that has meant that no new subscribers are being
accepted and there are no plans to repeat the ROADMAP workshops any time
in the near future. However, you can still retrieve the ROADMAP workshop
lessons via e-mail. To find out how, send an e-mail message to '
LISTSERV@UA1VM.EDU with the command GET MAP PACKAGE F=MAIL in
the body of your e-mail message.
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This paper tests the validity of the hypothesis in a model in
which domestic savings and investment are explicitly consid-
sred. A major finding of this study is that the current account
balance (which includes balance of trade in goods and services
as well as net transfer payments and net investment income)
seems to be related both to the budget balance and the savings-
investment gap.
|. What is the twin deficit hypothesis?

The Canadian current account deficit has been soaring in
recent years. Similarly, the Canadian budget deficit has been
steadily rising in recent years. The twin deficit hypothesis, which
stems from a simple Keynesian income determination model,
postulates a theoretical relationship between the two deficits.
This hypothesis implies that any budget deficit has to be financed
either domestically (by an excess of domestic savings over
domesticinvestment) or by international capital inflows (a current
account deficit) or by both. The “win deficit” hypothesis implies
that an escalating budget deficit will cause the current account
balance to deteriorate. According to the “distant cousins hypoth-
esis”, it is the trade deficit that causes the budget deficit. The
theoretical justifications for the twin deficit hypothesis are as
follows: .

1. when the economy is operating below full employment
level, a budget deficit provides stimulus to the economy contrib-
uting directly to the increased demand for imports. In this sce-
nario, budget deficitis directly responsibie for the current account
deficit, and

2. budget deficits are considered to put an upward pressure
ontheinterest rate causing increased foreign capital inflows. This
will lead to an appreciation of the domestic currency in a flexible
exchange rate regime, which, ceteris paribus, will tead to a
deterioration in the currentaccount balance. This hypothesis has
a clear policy implication. If the twin deficit hypothesis holds, then
the government will not be able to reduce the current account
deficit as long as the budget deficit persists, unless savings rise
or domestic investmeant fails. if, however, the twin-deficit hypoth-
esis does not hold, the explanation for a persistent current
account deficit must be found somewhere else such as interna-
tional competitiveness, internationai mobility of capital, demand
for domaestic investment goods, etc.

. Methodology

The theoretica! relationship between fiscal and current ac-

count deficits has been tested quite extensively. Most studies
have tested for a diract statistical relationship between budget
and trade deficits, using the standard regression technigues.
One serious problem with the conventional regression method is
that, if the variables in the mode! are non-stationary {that is, the
means and variances of the variables are not constant overtimey),
regression may lead to spurious results. The conventional Box-
Jenkins approach does not offer a suitable alternative because
diffsrencing generally resuits in the loss of long term infarmation.
To avoid these statistical problems, the recently developed
~ cointegration methodology has been employed to test the twin
deficit hypothesis. The cointegration method which is used to
investigate the long-term relationship among variables, is an

Bl Trade and Budget Deficits:
Twins or Distant Cousins?

A Canadian
Perspective

appropriate estimation method for regression among non-sta-
tionary variables. !f two variables are non-stationary, but a linear
combination is found to be stationary, then the variables are said
to be cointegrated. Intuitively, cointegration among a set of
variables implies that there is an underlyinglong-run relationship
between these variables that holds together. Unit root tests such
as Dicky-Fuller and the augmented Dicky-Fuller tests are first
applied to detect the presence of non-stationarity in each time
series variable. Unit root tests were used to check for non-
stationarity of the variables, and an error-correction model was
established. Such a model has the advantage of capturing both
the short-run dynamics of the systemn and distinguishing be-
tween the short-run and the long-run relationships among the
variables.
ll. Empirical resulls

The study finds that the variables in the model (current
account balance, Canadian nationalincome, saving-investment
gap, budget deficit, OECD income, etc.) are cointegrated.
Changes in the current account deficit are explained by both the
changes in the federal deficits and the savings-investment gaps,
thus, corroborating the actual time series behaviour of the two
deficits and supporting the twin deficit hypothesis. Anincrease of
one dollar in the federal budget deficit raises current account
deticit by about 13 cents. Similarly, an increase of one dollar in
investment-saving gap will raise the current account deficit by
about 19 cents. Thus, it seems that the movement in the
domestic investment-saving gap has a 50 percent larger impaci
on the current account deficit than the movement in the federal
budget deficit.

This paper is an abridged version of the original paper under the
tite “A Tale of Two Deficits: An Empirical Investigation for
Canada”, presented at the 1994 annual meeting of the South-
westsrn Saciety of Economists held in Dallas. It has been
accepted for publication in a forthcoming volume of International
Trade Journal. The author is grateful to Dr. Torben Andersen for
helpful comments, and to the Board/Faculty Professional Devel-
opment Committee for a Travel Grant to assist in the original
presentation of this paper.

" DIRECTIONS

is published by the Board/Faculty Professional
Development Commitiee at Red Deer College.

The views expressed in the naewsletter are those of individuals
and not necessarily those of the Board/Faculty Professional
Development Committes.

Co-editors:
Ray Allan and
Paul Boulthee.

N

Inquiries may be made to:
Editors, Red Deer College,
Box 5005, Red Deer, Alberta,
Canada, T4N 5H5.

/
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John Roueche on campus Feb. 23

Plan on spending the day with John E. Roueche. Tentative plans have him presenting a workshop on college/community
partnerships in the morning and a workshop on student success in the afternoon.

John Edward Roueche is professor and director of the
Community College l.eadership Program at The University of
Texas at Austin, where he holds the Sid W. Richardson
Regents Chair in Community College Leadership. The Texas
doctoral program in Community College Leadership is the
nation's oldest and has produced more presidents, vice
presidents, and deans of American community colleges than
any other university graduate program. A 1992 national study
of graduate programs, conducted by President Lee Betts,
ranked the Community College Leadership Program Number
Oneforits quality impact on American and Canadian commu-
nity colleges. Roueche has served as Director ofthe Program

~. since 1971.

John Roueche is a community college graduate (Mitchell
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Conference Planner................... 2
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Successin 1994 .................... 5
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New on the Internet................... 7
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Community College, 1958} and received his Ph.D in higher
education administration from The Florida State University in
1964. He has served as a high school history and English
teacher, community college dean of students and instruc-
tional dean, and faculty member at UCLA and Duke University
before joining the Texas faculty.

Roueche has received national recognition for his re-
search, teaching, service, and overalileadership including the
1984 Distinguished Facuity Award from The University of
Texas at Austin, the 1988 B. Lamar Johnson Leadership
Award from the League for Innovation in the Community
Coliege, and the 1986 National Distinguished Leadership
Award from the American Association of Community and
Junior Colleges. He has been honoured with the 1990 Distin-
guished Research Publication Award from the Council of
Universities and Colleges; the 1986 Distinguished Research
Publication Award from the National Association of Develop-
mental Education; the 1985 University of Texas Outstanding
Researcher Award; the 1985 Distinguished Research Award
from the National Council for Staff, Program, and Organiza-
tional Development; the 1985 Distinguished Research Publi-
cation Award from the Council of Universities and Colleges;
and the 1983 Outstanding Leamned Article Award from the
United States Press Association.

Since 1870, John Roueche has spoken to more than 1200
colleges and universities on topics of teaching and leadership
excellence. He is the author of 30 books and more than 100
articles and chapters focused on leadership, teaching, and
learning in American colleges and universities.

His most recent book, Between A Rock and A Hard Place:
The At-Risk Student in the Open-Door Colfege {with Suanne
D. Roueche), was selected by the Public Broadcasting Sys-
temn as its education book for 1994 and was featured in an
hour-long PBS special telecast. Other current titles include
Access and Excellence: The Open-Door College; Shared
Vision; Transformational Leadership in American Communily
Colleges; Teaching as Leading: Profiles of Excellence in the
Open-Door College; and Women and Minorities: A Question
of Diversity in American Community Colleges. All are avail-
abte from the Community College Press.




Well, | hope you hud a no bad
holiday. It's back ta the workin’ at
the college. A new bunch o
students gives us a fresh start.
Maybe therell be some familiar
faces. Yea ken in Scotland the
tradition is ta come up with some
New Year's resolution. Usually it's
somethin’ personal. Well do ya no
think that teachin’ is personal? A
new resolution about teachint’ in
1995, how's tha' fur an idea. Whit
will it be? Uch aye and remember
it's no supposed to be broken!

-Book you” AV

Doyouworkathome. ..
evenings . .. weekends . . .
and have an urge to book
audio-visual equipment or
software? If you have access
to e-mail you can now make
your bookings at any time.

Send your requests for
hardware to
ZEUS:;;:AVSERVICES and
software to APOLLO::MEDIA.
Include the date required, the
time of pick up and return,
and the equipment and title
required. We will reply via e-
mail or call if there is a prob-
lem.

Media and AV Services are
pleased to offer this service.
Let them know if it meets your
needs.

/’
Pebruarny 1995
Conference | -2
- Veetarnia
May 1995
Planner Thansins
- Joranta
- Montneal
FEBRUARY 8-11, 1995 (San Diego, CA) June 1995
League for Innovation in the Community - Yietsre.
College Workforce 2000 .
Theme: The Workforce Landscape: Change anamala
and Challenge - Golorada

Contact: League for innovation in the Commu-

nity College, 26522 La Alameda, Suite 370, Mission Viejo, CA 92691,
Tel; 714-367-2884, Fax: 714-367-2885

FEBRUARY 23-24, 1995 (Victoria, BC)

Leading Edge Training Technologies Conference and Trade Show
Contact: University of Victoria, Division of Continuing Studies, Box 3030 MS
8451, Victoria, BC VBW 3N8, Tel: 604-721-8451, Fax: 604-721-8774

MAY 2-5, 1995 (Nanaimo, BC)

Society for Vocational Instructors Annual Conference

Contact: Gail Brown, Malaspina University College, Tel: 604-753-3245,
Fax: 604-755-8725

MAY 14-17, 1995 {Toronto, ON})

Canadian Association for Adult Education Annual Conference
Theme: Adult Learners on the Information Highway??

Contact: Canadian Association for Adult Education, Tel: 416-964-0559

MAY 28-June 10, 1995 (Montreal, PQ})
The Learned Societies
Contact: Canadian Association of University Teachers, Tel: 613-820-2270

JUNE 4-7, 1995 (Victoria, BC)

Association of Canadian Community Colleges Annual Conference
Theme: Strategic Alliances

Contact: Karen Robinson, Training and Development Services, Camosun
College, 3100 Foul Bay Road, Victoria, BC V8P 52, Tel: 604-370-3255,
Fax: 604-370-3150

JUNE 9-11, 1995 (Naramnata, BC)

Association of Women in Post-Secondary Education Annual
Conference

Contact: Linda Coyle, Kwantien College, Tel: 604-599-3281, Fax: 604-599-
3277

JUNE 18-20, 1985 (Vail/Beaver Creek, CC})

International Facuity Development Conference

Contact: Karen Hewett, Faculty Development Program, Community College
of Aurora, Aurcra, CO, Tel: 303-360-4831

N | Y
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" “.and student-teacher dialogues are -

B Albact

Student success is one of the essential components of
college iife. This paper explores the ideas related to student
journals and how they can enhance student learning. Journals
areusedtorecord students' ideas andreflections. Students write
what they are learning about themselves and their courses. The
journals are introspective, spontaneous, personal and self-ex-
pressive. This writing is exploratory and points out difficulties and
areas for improvement.

This paper explores how journals stimulate critical thinking
and metacognition. Students can use journals to think through
problem solving protocols to decipher difficult problems. This
provides students with insight into their own thinking and
problem solving skills. The journals are also a log of
students’ learning, thoughts, impressions and ques-
tions. Such insights are often involuntary,
unexpected, important, and long-last-
ing, and form the crux of students’
education.

Methods of using journals in the
ciass to stimulate student-student

examined. Through journals, elements of - :
mentoring and peer support are addressed, and
components of classroom research are incorporated.
Journals also become the starting point of group activities where
students use their journal entries to clarify difficuities and share
ideas. The paper relates ideas from adult motivation, critical
thinking, metacognition, problem solving, writing across the
curriculum, and cooperative learning to journals. Through jour-
nals, students are writing to learn and learning to write. Compo-
nents ofliberal education are incorporatedin engineering courses
to facilitate student success.

B Jnbroduction

Many students find the transition from high schoel to college
to be a traumatic experience during which their ideas regarding
academic work must be radically transformed. Engineering
students notonly carry a heavierthan ‘normal’ workfoad, they are
also expected fo adopt good study skills, become familiar with
the culture of the engineering discipline, and learn significantly
more sophisticated problem-solving skills that are different from
the ones which brought them success in the past. Teachers can
be effective catalysts for increasing the students’ desire and
capability to learn by introducing them to many innovations

.. including group work, positive reinforcement, learning skills, and

‘'synthesis-generating writing. This paper focuses on student

journals and how they can enhance learning.

The degree to which students are actively engaged in the
learning process is one of the important contributors to their
intellectual development. Inthe author's classes, journalwriting
is used to increase students' active involvement with their
learning. The students write in journals to leamn the concepts,
reflect on ideas, and hone their problem-solving skills. These
journals are used to stimulate critical thinking and metacognitive
skills and aliow students to think through problem-soiving proto-
cols that are utilized to decipher difficult problems. Journals are
also used in class fo stimulate student-student and student-
teacher dialogues. They reinforce good study skills, provide an
excellent learning tool for the students, and are appropriate

motivators for student learning. Learner motivation is en-

hanced when writing is related to the engineering profession
and as the student realizes that writing is essential for most
jobs. Journal writingincorporates components of ‘writing across
the curriculum’ and learning to write and writing
to learn.’

Journals present a non-
threatening arena for the learn-
ers to practice their thinking in
private. The journai entries may
~ contain personal questions and ob-
servations, reflective ideas and refer-
ences. Writing organizes and stimulates
thoughts and helps integrate concepts.2 Thus,

writing helps in thinking through the subject matter and
learning it. The practice of writing promotes intellectual, emo-
tional and social growth.3

B How Jowrnali e Uied in the Courdes

On the first day of ¢lass the author infroduces the students to
the idea of writing in a bound notebook. The hound nature of the
book gives it permanence and increases its importance to the
tearner. The students are encouraged to have this book with
them whenever and wherever they study and are urged to write
what they are learning about themselves and about the course.
The journal becomes a record of their discoveries and concerns
through their studies. These entries are self-expressive, reflec-
tive and introspective and have an element of spontaneity.

The journal is the log of a student's learning, thoughts,
impressions and questions while studying (reading, working on
an assignment, or solving a problem). Unlike a finished paper
written for a grade, this writing is exploratory and points out
difficulties and areas for improvement. By its very nature it isn't
polished or impressive. The learners are not writing for a grade
or to impress their teacher, but to improve their own learning.
Such writing produces insights that are often involuntary and

Continued on next page...
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Continued from pravious page ...

unexpected, insights that are tar more long-lasting and important
than lecture notes. These writings, in a real sense, form the crux
of a student's education.® The learners might also summarize a
complete course in these journals for ‘open journal examina-
tions.'

Writing is used to stimulate the thinking process so that one
is more likely to think of all alternative aspects of a concept or
problem. Writing also allows the learners to articulate and
understand the process of problem-solving through the act of
writing. Forexample, if a learner is attempting to solve a problem,
and is running into difficulties, the leamer records, in detail, the
protoco! of solving the problem and writes in as much detail as
possible the stumbling blocks to progress. Reading through what
is written may generate additional ideas and information to solve
the problem. The students are advised to record this information
as well. This metacognitive process may help students to unravel
some of their difficulties and provide them with insight into their
own thinking and problem-solving skills without teacher interven-
tion.

In their journal, students may write about ideas and concepts
they find essential for learning the course material. The students
also summarize the material and discover relationships between
concepts presented across course boundaries. They would also
write any interesting items they might read in the newspaper, an
idea that will help them solve a problem or clarify a conceptwhich
is eluding them, or the formulae they need to remember for a
course.

in the class, the learners are given opportunities to write in
their journals one or two sentences regarding a concept, &
section of the course, or a problem. At the end of a chapter, they
are guided to compose a summary or a brief paragraph describ-
ing the chapter as it relates to previous chapters as well as to
other courses. The learners may also share this writing in small
group discussions or use it to initiate class discussions.

B Discussion of Cffectiveneir of Jonwrnals

In this ever changing, hyper-technical age, there should be
less emphasis on the transmission of knowledge from teacherto
student, and more on a student's ability to determine the rel-
evance of information, locate it, and make it meaningful in light
of other information available in the learner’s repertoire. Writing
in journals, incorporated with group work and discussion, in-
creases students’ active involvermnent in their own learning. This
involvement helps students to discover, construct, transformand
extend their knowledge. Thus, education becomes a personal
transaction among the learners and between the teacher and
tearners as they work together.

A considerable amount of peer suppartand informal counsel-
ling activities occur among the students. In-class reading and
discussion of the journal entries using groups creates a cohesive

learning community. There is a feeling of collaboration rather
than competition among the learners. The teacher's role is also
transformed from being a disseminator of information to becom-
ing a coach and a mentor. The learners take ownership of their
newly found knowledge, and thus more effectively internalize the
concepts and the subject matter.

Of the four language processing skills (listening, talking,
reading, and writing%, writing creates a tangible construct that is
unigue to the writer.® Learning may be expressed as reorganiz-
ing one's schema of understanding in the light of an experience.
Active learning involves doing, depicting in animage, or restating
in one's own words. Writing involves interactive, cognitive, inte-
grative and strategic processing of information and knowledge.
Journal writing helps students to think on paper and is an
excellent preiude to class discussion and summation.® Knowl-
edge implies making connections, and contextual writing pro-
vides the medium for intellectual discovery. Writing encourages
new knowledge through articulation and engagement with new
material. The journalis a vehicle for the mind's progress.7 Such
writing creates opportunities for the students to respond to the
issues and concerns raised by the curriculum and assignments
in a personal manner, This unique response cannot be ‘cor-
rected formarks, andtheir colleagues and teacher can only react
foit.

Writing injournals improves students’ understanding of cours.
material and ability to reason. It helps the students to discover
what they think about the subject. They use this writing to make
the subject their own. Knowledge is interactive and learners,
through writing and involvement with their colleagues and the

Continued on next page...

In the October 1994 issue of Directions (vol. 11,
no. 2) there was a short article describing the CARL
Uncover database of current article information from
over 15,000 multidisciplinary journals. if you recall,
this database allows researchers to browse for
journal articles and order copies of those articles.
Instructions for accessing this database were given
as follows:

Telnet to uncover.carl.org and follow the instruc-
tions on the screen.

If any of you have had difficulty in doing this and
accessing CARL Uncover, please use these alter-
nate instructions:

Telnet to database.carl.org and follow the instruc-
tions on the screen.
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Ltinued from previous pags ...

teacher, are able to achieve a level of knowledge in the subject
to be able to make informed commitment to the subject and to
evaluate and interpret the discipline specific information.8

Contextual anddirective writing, as incorporatedinthe courses
with the help of short essays and one sentence theme state-
ments in journals, is effective as a learning tool for the student
z:d the teacher alike. Context for writing creates motivation for
the learner and produces better writing. One sentence theme
statements are useful for a quick evaluation of understanding
and preparedness of the learners and the course materials can
be altered to address any deficiencies.® Small and directive
writing assignments help students to critically think about the
subject; gather information; develop their skills through trial and
error, practice and discovery; interpret ideas and concepts by
exp!orin%peints of view; and questions assumptions, facts and
beliefs. 10 Critical thinking can best be incorporated in the
curriculumby engaging students inthe search of solutions to real
life problems and issues. Practical examples of trouble shooting
taken from engineering may be used to stimulate critical thinking
and learning. Problem definition and solution with the help of
journal writing, in a structured milieu that is also fun, is an
effective learning tool, 11

Through regular journal writing, the teacher may help stu-
dents become more aware of significant factors affecting their
performances. When students monitor their own understanding
of the curriculum through their journals, summarize the material
iearned, and discover relationships between ditferent compo-
nents of the courses, they develop the ability to analyze tasks as
they relate to their own learning strategies, use methods that
work for them, identify protocols that work best in specific

situations, and learn new strategies to replace the iess effective
ones. Here, the students are developing metacognition - an
awareness of the conscious control over their own learning
strategies.12

The journais can be used for enhancing learning through
tests. Each test can be an ‘open journal test’: such a deviceis a
far more effective learning tool than an open-boek exam be-
cause, in the process of writing in their journals, the students
critically synthesize their understanding of the course and thus
create their own knowledge. Before each test, the learners are
asked to summarize test material and to write in their journals
what they think is relevant for the test. To prepare for the tests,
the learners must synthesize the information and the concepts
learned, enumerate the quirks of the problem types attempted,
and list the stilf unfamiliar and perplexing formulae. The process
of writing these ideas helps the students to learn the contentand
bebetter preparedforthetest. Thejournalbecomes the student’s
own little text book. Having the journal at hand during the test
results in considerable reduction in exam anxiety and aliows the
students to write their tests in an environment more like engineer-
ing work. Such tests do not depend on memory and instead of
testing for just knowledge, they test for the learners’ comprehen-
sion, analysis and synthesis skills.

B Students White Alhout Jowmals

Students are periodically asked to write if the journals have
been effective for them, if they have helpedinleamingthe crucial
concepts related to the courses, reducing exam anxiety, in-
creasing learning effectiveness, and if this writing has helped
them understand the material, The following is a synthesis of

Continued on next page ...

This past year has been a

“Morningside”, “Arts Tonight”,

children’s illustrations. Murray

busy and successful one for Red
Deer College Press. The Press
has produced 12 new titles and
reprinted four earlier ones
bringing the total number of titles
currently in print to 68. As one of
the most successful small
presses in Canada, Red Deer
College Press has gamered its
fair share of media attention.
Broadcast media attention has
included coverage on CBC'’s
“Wildrose Country”,

“Sunday Arts”, and “Moming
Show with David Gel”. Print media
and review coverage has oc-
curred locally, provincially, nation-
ally, and internationally.

The Press’ biggest success
came with the announcement of
the nominees and winners for the
1894 Governor General Awards.
Josepha by Jim McGugan, ilius-
trated by Murray Kimber, was

nominated for children’s text and L

Kimber won the award for
children’s illustrations. Several
Press tities received Canadian
Children’s Book Centre Our
Choice Awards while others
were recognized internationally.
One title, The Song Spinner by
Pauline Le Bel, is being pro-
duced as a major made-for-TV
motion picture.

Thanks to Carolyn Dearden of
Red Deer College Press for this
information.
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Continued from previous page ...
their comments {they have been merely edited and combined for
flow and clarity).

The students find the journals to be very effective and helpful.
They are helpful in improving students’ work habits and are a
useful learning tool. This writing helps them feel more confident
in classes. Many textbooks are considered incomprehensible by
the students, and their journals sum up the subject in their own
words and in an easy to understand manner. The journals help
them organize their notes. They write the key concepts and the
relationships between different topics. During journal writing,
many studenis go back to the text or their notes to understand
what they are writing. To write a concept, it needs to be articu-

~ What Does It All Mean?

The Internet is full of information as we have all
begun to realize and has a language all its own. For
the uninitiated and for the unsure, the following list of
acronyms is offered for your enlightenment and
amusement:
BTW By The Way
FWIW For What It's Worth
FYI For Your Information
1AE in Any Event
IANAL | Am Not A Lawyer
IMO In My Opinion
IMCO in My Considered Opinion
IMHO In My Humble Opinion
1OW fn Other Words
NFW No #@*8&%!% Way
NRN No Reply Necessary
OTOH On The Other Hand
PITA Pain In The Ass
ROFL Rolling On Floor Laughing
RSN Real Soon Now
SNAFU Situation Normal, All #@*&$!% Up
SITD Still In The Dark
TANSTAAFL  There Ain’t No Such Thing

As A Free Lunch
TIA Thanks In Advance
(also AtDhVaAnNkCsE}

TIC Tongue In Cheek
Source: Marcus Patz (patz @slais.ubc.ca) via
collib-l@willamette.edu

lated, and during this process of articulation, the students begin
to understand some of what they are writing. The journals
become excellent review tools because they are cumulative and
represent all the learning at a glance.

The journals help the students to learn since they learn best
when they write things down. The process of writing takes time
and this is well spent on thinking about the ideas written. Writing
what they have learned is much better for understanding than
reading or hearing. They write important problem-solving strate-
gies in their journals. The students write about crucial areas
where they are having difficulties and during writing, sometimes
solve these difficuities. Thus, the journal becomes a record of all
the difficulties and how they are overcome.

The students consider the journals to be an effective aid for
reducing exam anxiety, as they do not feel the need to memorize
trivial facts and formulae and have more time to understand and
apply the underlying concepts. During an exam, the journal may
not answer any questions, but it is a good place to begin to define
a problem. Many students don't even use their journals in the
exam because when the concepts are written down they become
easier to understand and more is retained. Some students feel
that the journals are a key factor in their success in the courses.
Many students, though skeptical about the usefulness of the
journals atthe beginning, are convertedin one term andthink tha?
they will continue to use their journals throughout their studie:

It is interesting to note that the less successful students
misunderstand the reason for using journals. They think that the
journals are for just copying the facts without having to really
‘remember’ them: they have yet to understand the importance of
comprehending concepts and ideas. Many of these students
spend a lot of time flipping through their journals for something
which continues to elude them. Some of the less successful
students feel that if they used their journais more, they might
become better learners. Peer counselling and coaching is useful
for such learners.

B Conclusions

Writing in journals helps students to become actively involved
in their own learning process. Through their journals, the stu-
dents first attempt to articulate their understanding of the con-
cepts and ideas woven into the subject matter and to synthesize
andcorrelate information from disparate discipiines. Active group
involvement facilitates discovery and construction of knowledge.
Student success is enhanced when the teacher provides clear
expectations and helps students understand what writing is
intended to accomplish. Writing helps the students to socialize in
the discipline and access its context as the teacher provides
support appropriate for using the fanguage of the engineering
community.‘ 3 Students' ability to write well provides appropriate
preparation for their subsequent course and career advanc
ments.

Continued on next page ...

Page 6
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Through journals, students are writing to learn and leaming to write. Writing creates
intellectual as well as emotional involvement with the discipline andthe learning is more
personal and long fasting. Components of fiberal education are incorporated in the
engineering courses to facilitate student success. When writing in journals is incorpo-
rated with concepts of cooperative learning, adult motivation, metacognition and
classroom research, student learning is enhanced.

10.
11.

12,
- 13,

Copyright ASEE, 1994 Conference Proceedings Session #2661.
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AR

The Achiever Report is a newsletter for
the discussion of mental and emotional
problems which interfere with learning,
memory, and achievement,

To subscribe: Send an e-mail message
to MOREMIND @ AOL.COM
Command: SUB AR SUBS

CIE-NEWS

This is a service of the Center for
International Education (CIE) at the
University of California, Irvine. It pro-
vides information about international
opportunities such as study, work,
internships, volunteer, research and
teaching experiences available through
the University of California Education
Abroad Program (EAP) and other
institutions and/or programs throughout
the world. This is a newsletter and not a
discussion group.

To subscribe: LISTSERV @UCILEDU
Command: SUB CIE-NEWS <your first
name your last name, your instifution>
Note: Archives for CIE-NEWS can be
found on the UCI gopher.

COLLAB-L

This is a discussion fist bringing
together playwrights, directors, theatre
technicians, composers and librettists
for the purpose of creating collabor-
atively new scripts for performance.

To subscribe: Send a request for infor-
mation to the list owner, Steve Schrum,
at SAS14@PSU.EDU

EDRES-I.

This is a moderated forum to ar.~s.nce,
describe, and evaluate educational
resources available on the Internet, Its
companion list, EDRES-DB, functions
as a database for these resources.

To subscribe: LISTSERV@UNB.CA
Command: SUB EDRES-L. <your first
name your last name>

Note: You cannot subscribe to EDRES-
DB. You can only search and retrieve
from the database. For initial informa-
tion, send the command; GET ERRES-
DB FAQ to LISTSERV@UNB.CA
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EFLIST

This list has been started for advocating
the educational process and the
environment.

To subscribe: EFLIST-REQUEST@
HTBBS.COM

Command: SUBSCRIBE

EMPATHY
This is a moderated list for classroom
teachers of interpersonal communica-
tion.
To subscribe: EDWARDS @UGA.CC.
UGAEDU
Command: In the body of your request
send: your first name your last name
your institution
your snail-mail address
the name of one interpersonal
course you teach
Note: To obtain the archives of empa-
thy mail items, send the command
INDEX EMPATHY to LISTSERV@
UGA.CC.UGA.EDU

ENVIROETHICS

This is a forum for academic discussion
of environmental ethics and philosophy.
Topics for discussion range from value
theory to applied ethics in an environ-
mental context.

To subscribe:

MAILBASE @MAILBASE.AC.UK
Command: JOIN ENVIROETHICS
<your first name your last name>

Note: To obtain archives of envircethics
mail items, send the command INDEX
ENVIROETHICS to MAILBASE@
MAILBASE.AC.UK

GEOPOL

This is an international discussion list
for people interested in political geogra-
phy and information on forthcoming
conferences, job announcements, new
curriculum and syllabi, new books, etc.
To subscribe:

LISTSERV@UKCC.UKY EDU
Command: SUB GEOPOL <your first
name your last name>

Collaborative Testing, Grading

By Charles Cassini, Barry University (FL)

The class was metaphysics, a virtually uncharted terrain for most of the students
enrolled. Some had encountered certain of the subject's concepts in other classes,
but here they faced them head on and in full force, unabated by other less abstract
philosophical content. Five weeks intothe course, asthefirst exam loomed, anxiety
rose to disconcertingly high levels.

| decided it was time to intervene. | opted for two collaborative activities.

First, on the test day, after distributing the two essay questions, | allowed
students to consult their notes and to discuss the questions with other students.
After this 20-minute exchange, students then used the remaining 80 minutes to
write their answers. They could use any notes or outlines they had prepared during
the opening 20 minutes.

Second, | devised a method whereby students could “collaborate” with me on
grading their essays. | read each response and commented on their answers at
length. (i find word processing makes it possible for me to write more and to
“recycle” comments that may be relevant to more than one student.} | graded each
essay but did not indicate that grade on the sheet of comments.

Along with the comment sheet, | added another page on which | had printed,

| have read the comments on my test and

(a) accept them essentially as they stand, or

(b) would like to add the following comment(s) for consideration.

| 1eft space there for the comments and then printed on the bottom of the sheet,

| evaluate my test as deserving a letter grade of ___.

Five-sixths of the class marked (a). Of the 24 answers (number of students in
the course), four matched exactly the grades | had given them, 10 overvalued their
exam and 10 undervalued it. None did so by more than one letter grade.

| did not lower the grade of any student who undervalued his or her exam. In
some cases | raised the grade by a third (e.g., from C- to C) if the student’,
comments seemed to warrant doing so.

The students and | were pleased enough with the outcome onthisfirst exam that
| essentially repeated it on the next exam. Surprisingly, there was more and closer
agreement between the students and me on the grading than the firsttime around:
10 students evaluated themselves exactly as | had, five under evaluated them-
selves, and nine over evaluated their performance. The discrepancies betweenmy
grade and the student-assigned grade were wider for those who over evaluated
than for those who under evaluated.

The general consensus among the students was that they found this form of
collaborative testing and evaluation fairer and more conducive to learning. They
seemed especially to appreciate it in light of the speculative nature of the subject,
which tends to be far removed from everyday concems.

| think this testing procedure is not only more ‘student-friendly’ but also that it
motivates students to think more and retain material better. It forces them to apply
content o the pretest collaborative discussions as well as on the test itself. | also
think the self-appraisal encourages them to come to grips with their own mastery
of this difficult material.

Reprinted with permission from The Teaching Professor, April 1994.

 DIRECTIONS

The views expressed in the newsletter are those of individuals and not necessarily those of
the Board/Facuity Professional Development Committee.

Co-editors: Ray Allan and Paul Boultbee.
Inquiries may be made to: Editors, Red Deer College,
K Box 5005, Red Deer, Alberta, Canada, T4N 5HS. J

is published by the Board/Faculty Professional
Developiment Committee at Red Deer College.
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Thank you for your responses to the Professional
Development Needs Survey. Here are some of the
highlights:

* There were 67 replies representing all the divi-
sions in the College.

* These are the top ten topics you are interested in
learning more about:
- use of Internet
- creating a positive climate for learning
- helping students without creating dependency
- encouraging critical thinking
- using E-mail
- designing appropriate assignments
- marking criteria

BBl Distance Education Special
Interest Group .........occvvveeee 2

John Roueche Program ............. 3

Professional Development

Merit Award .......coccovevernnns 3
Winter Term Meetings

With Dr. Cornish .................. 4
Conference Planner ................... 4
What Do We Teach Through

Our Marks & Grades? .......... 5

THIS
ISSUE

New on the Internet.......c.o......... 6

- developing effective writing assignments and
essay questions
- collaborative leaming
- seven habits of effective people
The February Professional Development Series will
cover some of these topics. Cyberspace is coming
during Reading Week. John Marshall has offered to
do an introductory session on intemnet, so reserve
Tuesday moming, February 21 for this adventure. In
addition, Roberto Bencivenga will facilitate a work-
shop entitled, "What criteria do
we use when marking?”.
it will be on Wednesday,
February 22 from
10-11a.m.
Of course, the
main attraction
during the February
Professional Dev-
elopment Series will
be John Roueche who
will have something to
say about creating a positive
climate for fearning and helping students without
creating dependency {Please see the summaries in
this copy of Directions). What more can | say. Get
your Professional Development needs met by coming
to the February P.D. Series. Look for the brochure in
your mail boxes. If you are interested in presenting a
workshop on any or all(!?) of these topics | would be
interested in hearing from you .

7 FEBRUARY '\
PROFESSIONAL
- DEVELOPMENT
SERIES
* %k
February

21-24 4




Interest

Group

Lantry Vaughan - College Prep Program

The Distance Education Special
Interest Group (8IG) was formed in
the Fall of 1994 andhas metmonthly
since October. It is open to anyone
whois interested inthe generat topic
of Distance Education.

Distance education would seem
to be aninescapable reality formany
people in the field of education. itis
away of makinginstitutions flexible,
mobile and responsive to students
in remote locations who may not
otherwise be able to take partin the
educational process. itis also seen
as cost effective, in that it allows an
instructor to ‘be’ in severallocations
at once without the need for expen-
sive, tiring, time-consuming and
sometimes dangerous travel. Dis-
tance education allows students to
take advantage of course offerings
that would not be available to them
on a single-site basis with a ‘live’
instructor {(Translation: it's cheaper
than live bodies traveliing all over
the countryside).

Distance education takes a vari-
ety of forms. Correspondence
courses were the original form. Cur-
rent forms also include telephone
conference calls, either alone or
accompanied by computernetwork-
ing, so that student and instructor
can see and share the same data.
Newer technology adds the possi-
bility of video images to accompany
audio and data links, in what is
known as videoconferencing. We
are discovering, through our SIG
meetings, that distance education
takes many forms at Red Deer Col-
lege.

Distance education clearly is not
a replacement for instructors inter-
acting with students in a classroom.

Most forms of distance education at
RDC involve only a telephone,
sometimes with the addition of a

compuferhookup. Many instructors

and students find this barrier frus-
trating and difficult to overcome. Itis
somewhat akintoconductingaclass
from the next room with the door
closed.

My first experience with distance
education was in the Fall of 1994,
when | taught a
Social Studies
course with audio 'Oy,
and computer links. 3%
My students and |
found the lack of vi-
sua! contact the most
frustrating aspect of our
class experience. Second to
this was the poor quality of the
speakerphone connection. My stu-
dents did, however, achieve a high
rate of success in the course. Also,
all eight students were in Rocky
Mountain House, and would have
been forced to drive to Red Deer
every day (or at least twice a week)
had the course notbeen offeredin a
distance education format. Other
advantages included the ability to
FAX documents to Rocky for same-
day distribution, and the ability to
download and print class discus-
sion documents which were shared
via the computer network. The keys
to success, | felt, were somewhat
paradoxical. On the one hand, |
tried to focus on the advantages,
rather than the disadvantages, of
the technology; on the other hand, |
was honest with the students about
the limitations which the technology
imposed on our group.

The existence of a Special Inter-

est Group on distance education
would seem to signal not only a
growing acceptance of the reality of
distance education, butalso a grow-
ing awareness of the need for shar-
ing information and solutions to a
common problem. The feeling
among our group members seems

to be thatthe primary role of the SIG
should be to provide and dissemi-
nate information about distance
education to the College commu-
nity, and to provide a forum for dis-
cussion and exploration of issues
relating to distance education.

A brief questionnaire has been
circulated to our members to help
us determine what distance educa-
tion courses are being offered at
RDC, and through which methads
they are being delivered.

If you wish to contribute to th
survey, please contact me and { win
forward a copy.
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Morning Keynode Addresd: 9:00 .. - 10:00 g, Workshon: 10:30 aumms. - 12:00 pmms, ( Margarel Dartons Theatre) .
E’College partnerships with community

The future of Red Deer College is closely tied to the services we provide for the community, and vice versa. John
will address the opportunities and options for community partnerships. “Collaboration, carefully used, is one tool that
recognizes underlying-interrelationships, that may. result in._economies and that has the potential to increase
organizational flexibility.” Communities are asking community colleges for assistance in devefoping collaborative
programs to deal with a changing envirecnment. John will facilitate our recognition of the purpose of partnerships and
the range of collaborative activities we can undertake to reach our vision of the future.

Afermnoon Seidion: 1:00 pums. - 3:30 p.wm. (in Room 913)

attain more successes.”

E’Helping motivate students - the road to success

John will describe some of the research he has been conducting on student success, To quote a recent paper:
*Community college teachers all over the country are becoming more concerned about how o 'motivate' their students.
Part of the answer may lie in taking a new approach to the problem: to understand students' desire to succeed and not
e assume that those who fail are not ‘trying': and to help students change their views of themselves and to achieve
successes, which will set expectation for future success rather than future failure.

Students most likely to fail are described as ‘externally oriented, or externals’. These students feel acted upon, rather
than capable of acting; they feel at the mercy of the world and helpiess to change. 'Internals’, on the otherhand, are more
likely to succeed, since they feel responsibility for their actions. Having experienced success, these students expectand

How can we change "externals” to "internals®? In this workshop, John will assist us in exploring this issue.

Faculty Professional De Velopment Merit Award

NOW ACCEPTING NOMINATIONS...

Just a reminder that the Board/Faculty Professional
Development Committee is calling for nominations for
the Faculty Professional Development Merit Award.

Aside from the usual certificate of recognition, the
award is a substantial one: registration fees for the
Canadian Rockies Great Teachers Seminar or the
equivalent amount of money for another approved
professional development activity.

If you know of someone who has made major
contributions to the PD Program over the past few
years and who has been dedicated to his/her own
professional development as well, please consider
nominating this person for the award. Forms are
available on the PD bulletin boards and from mem-

" bers of the committee. Nominations are due in Don

Snow's office by March 1, 1995,

BOAHD/FACULTY

PD COMMITTEE DEADLINES

The deadline for submission of applications for
the following programs is March 1, 1995:

» Special Projects Funding

* In-House Visiting Faculty Program
* Study Leave Funding

* Travel Grants

Descriptions of the programs and application
guides are provided in the Faculty Development
Guidebook (with the apple on the cover). For
more information contact your divisional PD
representative or Ray Allan (3417 or 4056).
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The Public Lending Rights
(PLR) Commission was estab-
lished in 1986 to administer a

program of payments to Canadian’

authors for their eligible books
catalogued in libraries across
Canada. PLR payments are
determined by sampling holdings
of a representative number of
libraries; basically, the more
libraries in which an eligible titie is
found, the larger the PLR pay-
ment. Cheques are issued in
February of each year.

You are eligible for PLR pay-
ment if you are a Canadian citizen
(living in Canada or abroad) or a
permanent resident of Canada
and your name appears on a
given work’s title page or, for the
contributors to an anthology, in
the table of contents. You are not
eligible if your work was created
for your employer in the course of
your employment.

There are a number of ineli-
gible titles including musical
scores, bibliographies, exhibition
catalogues or published proceed-
ings of a conference, seminar or
symposium, a work containing
fewer than 48 pages or a
children’s work containing fewer
than 24 pages, and a textbook or
book designed primarily for the
educational market.

All first-time registrations must
be postmarked no later than May
1. For more information, contact:
Public Lending Right Commission,
350 Albert Street, P.O. Box 1047,
Ottawa, ON K1P 5V§; tel: 613-
566-4378, tax: 613-566-4332.

\Meetings with Dr. Cornish

BN FEBRUARY
g

_ Office Admin Faculty 9:00-11:00  Pres. Conference Room
WK Rehabilitation Faculty 3:00-5:00  Pres. Conference Room
RE Ll Library Faculty 10:00-12:00 Lacombe Room
BE L Athlstics/Phys Ed Faculty 2:00-4:00  Aris Centre Conf. Room
-3 W DCusiness Admin Faculty ~ 9:00-11:00  Board Room
S #4B Physical Science Faculty 3:00-4:30 Room 1605
W7 BB Social Work Faculty 1:30-2:30  Arts Centre Conf. Room
B4 Theatre Studies Faculty 10:00-12:00  Arts Centre Conf. Room
MARCH
Hospitality/Tourism Faculty 9:00-11:00  Pres. Conference Room
| Kevin Sirois Centre Faculty 3:00-5:00 Pres. Conference Room
Education Facuity 3:00-5:00 Pres, Conference Room
Literacy & Learning Faculty 2:30-4:30 (will be off campus)
Humanities & Social Sciences 4:00-6:00 Room 2401
Nursing Faculty 8:30-9:30 Board Room
W College Prep Faculty 4:30-6:00 Room 2401
28 | egal Assistant Faculty 11:00-12:00 Pres. Conference Room

Pres. Conference Room
Room 817

Transitional/Vocational Faculty 9:00-11:00
Carpentry Facully 3:30-5:00

Conference
Planner

MARCH 5-7, 1995 (San Francisco, CA)
Developing a Comprehensive Faculty Evalu-
ation System Assessing Learning Outcomes
Contact: The Center for Educational Development
and Assessment, P.O. Box 172314, Memphis, TN
38187-2314, Tel: 801-682-9761, Fax: 901-685-7329

MAY 13-15, 1995 {Toronto, ON)

Training Models in Industrial Technology Conference

Contact: Michae! Hatton, APEC-HURDIT, 3199 Lakeshore Blvd., W., Toronto,
ON M8V 1K8, Fax: 416-252-7573, E-mail: hatton@admin.humberc.on.ca

JUNE 18-20, 1995 (Vail, CO)

Teaching for a Change — Beyond Buzzwords — Walk the Talk
Contact: Teaching for a Change, Box 470608, Aurora, CO 80047-9999,
Tel: 303-759-5860

JULY 23-26, 1995 (San Francisco, CA)}

Leadership 2000: League for Innovation in the Community College
Contact: League for Innovation in the Community College, 26522 La Alameda,
Suite 370, Mission Vigjo, CA 92681, Tel: 714-367-2884, Fax: 714-367-2885

Juty 1995
- San FPranciacs
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“through our

marks

grades?

Inmy early years as a College Math
instructor, | tried to follow faithfully the
exampie set by my role models, thatis,

Roberto Bencivenga
Learning Assistance Centre

criteria, principles and vaiues?
Itwas a slow process, and one which
is stillinprogress, butl have now devel-

my own math instructors. As a conse-
quence, | focused my attention on preparing lectures full of
technical details, thus showing my students what a com-
petent mathematician | was, and assignments and tests
that were meant to “challenge” the students’ ability to think
and apply what they had studied. When it came time to
mark and assign final grades (or final marks, depending on
the institution) 1 would follow
my instincts and give marks
that expressed my opinion of
the students’ competence and
skills.
. And so my coffice was fre-
quently visited by studentswhocame
o “discuss” marks they had received, and |
found my self spending quite a bit of time axplaining why
they had received this mark or that. Don’t get me wrong: |
was not a whimsical marker and | did not spend more time
- than any of my colleagues. Hey that was the way things
were done, and if a student did not get it, that's what Fs
were for!

Then my conscience startedtobotherme. Whatwas the
reason for keeping my students in the dark about my
marking choices? Why did | find myself on the defensive in
situations where the student's point of view was quiet
compelling? | did try to be fair and many times | granted
students their request for a change of mark, but every time
that happened my conscience came out with one of those
annoying "t told you something was wrong” thoughts. Then
came the final blow, in the form of the question: if
your main role is that of a teacher, what are you
teaching when you assign a mark?

So | started working on the issue and, particu-
larly on these questions:

1} What criteria do | use when 1 decide which
tests to give students and what weight each
carries?

2) What principles do | use when assigning -
marks?

3) What type of errors or shortcomings are major in this
course, and which ones are minor? How does my marking
reflect and teach that?
~ 4) What values am | trying to communicate to my

students by the way | assign marks?
5) What am | doing to apprise my students of these

oped a set of answers to these ques-
tions and.a set of marking “rules” stemming from those
answers. And each answer has a solid rationale. And |
share both answers and rationale with my students. And |
have not had any more “discussion” about grades with my
students. Now when astudentdisagrees withme onamark
or grade, we sit down and analyze my decisions in light of
those criteria, principles and values, and we look for a
solution to the problem. If the student is right, | change the
mark—no discussion. If the student's position
stems from different criteria, principles and
values, | acknowledge & that, expliain why ! have
a different point of . View and stick to my
decision. In the latter , case the students may
notbe happy, butthey respect my decision.

As | explain my marking criteria, prin-
ciples andvalues, and as | apply them in my
marking, | also teach students something
about what is impor- tant in mathemalics.
And as | continually review the content and priorities of my
courses, | make sure they are reflected by my marking
methods. “Will that be on the test” is a question | am
receiving less and less. If it is important enough for me to
talk about it, it's going to be on the test and my marking
methods will reflect its importance.

If this issue interests you to the point that you are still
reading, you are now probably wondering what are the
criteria, principles and values | have chosen. In that case,
please give me a call (3168} and we'll talk about it over
coffee. Or come {o the Reading Week workshops
that Ray Allan and | are organizing on this topic. Or
wait until | put that information in wriling at some
other time. The point of THIS note is to encourage
you to think about those questions on your own and to
arrive at your own answers, One of my beliefs is that
marking and grading is a highly subjective activity and
{ would notwantto influence your approach to decisions
thathave to come from your heartand your competence
and may have little to do with my approach.

During the February workshop we'll have a chance to
share our different approaches and thus get some ideas of
the commeoenalties and differences of our visions. And won't
that make for an interesting hour and a haif? So, see you
then.
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Changing College Classrooms
Edited by Diane F. Halpern and Associates
(Jossey-Bass, 1994)

This boak provides a range of instructional strategies
with helpful guidelines for assessing the effectiveness of
instruction. It will help faculty and administrators equip
students with the creative, critical, technological and prob-
lem-solving skills — as well as a coherent sense of
multicultural awareness — necessary to thrive in a rapidly
changing society. Diane F. Halpernis professor of psychol-
ogy at California State University, San Bernardino. She is
author or editor of several books on cognition and instruc-
tion and has received numerous awards for her teaching
and research, including the California State University
State-Wide Outstanding Professor Award.

The Skilled Facilitator
Roger M. Schwarz
(Jossey-Bass, 1994)

Today more than ever, groups play a major role in the
lives of effective organizations. Skilled group facilitation is
a resource organizations cannot do without. In this book,
Roger Schwarz draws on his own extensive facilitation
experience and insight to bring together theory and prac-
tice, creating a comprehensive reference for consultants,
peer facilitators, managers, leaders — anyone whose role
is to guide groups toward realizing their creative and
problem-solving potential. This book provides a clearly
defined set of basic principles to help facilitators develop
sound, value-based responses to a wide range of unpre-
dictable situations. It also includes advice on how to work
with outside consultants and facilitate within one’s own
organization, along with a groundbreaking section on facili-
tative leadership.

" DIRECTIONS

is published by the Board/Faculty Professional
Development Committee at Red Deer College.

\

The views expressed in the newsletter are those of individuals
and not necessarily those of the Board/Faculty Professional
Development Committee.

Co-editors:
Ray Allan and
Paul Boultbee.

N

Inguiries may be made to:
Editors, Red Deer College,
Box 5005, Red Deer, Alberta,
Canada, T4N 5H5.

/

EST-L and EST-SL

EST-L is an unmoderated discussion list designed for
teachers of English for Science and Technology and
related to the teaching of scientific and technical writing.
To subscribe: LISTSERV @ ASUVM.INRE.EDU
Command: SUBSCRIBE EST-L <your first name your
last name>

EST-SL is a list where students of English for Science
and Technology can go for help with scientific writing.
Teachers are encouraged to join EST-SL as well.

To subscribe: LISTSERV @ ASUVM.INRE.ASU.EDU
Command: SUBSCRIBE EST-SL. <your first name your
last name>

HLT-NET

This list was created by the Network of Community-
Oriented Educational Institutions for Health Sciences.
The list deals with topics related to innovations in health
professions education.

To subscribe: LISTSERV@NIC.SURFNET.NL
Command: SUBSCRIBE HLT-NET <your first name
your last name>

INCLASS

This is a moderated discussion list about using the
Internet in the classroom.

To subscribe:

LISTPROC @ SCHOOLNET.CARLETON.CA
Command; SUBSCRIBE INCLASS <your first name
your last name:

PATCHWORK

This is an open, unmoderated list featuring original
literary works, including poetry and prose.

To subscribe: PATCHWORK-
REQUEST@NOX.CS.DU.EDU

Command: SUBSCRIBE <your e-mail address>

Note: To obtain archives of selected Patchwork mail
items, send the command GET PATCHWORK/INDEX
to PATCHWORK-REQUEST@NOX.CS.DU.EDU

WELLNESSLIST

This list was founded for the purpose of discussing
issues concerning health/nutrition/weliness/life expect-
ancy/physical fitness, and the books, experiences and
solutions recommended by the participants.

To subscribe: MAJORDOMO @ WELLNESSMART.COM
Command: SUBSCRIBE WELLNESSLIST
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ueche’s-—~ presentations

>d Reading Week

From !alking o many of you who attended John
__Roueche’s presentations over Reading Week, the event
" “was successful. He certainly provided us with many
ideas we may wish to consider in implementing our

strategic plan. His insights into college/community
partnerships was diverse and fascinating. | found the
idea of defining community as much more than the
immediate geographical area a mind expanding concept.
Too often we are very parochial in our thinking.

Our faculty resource library will soon be expanding
with a couple of his latest books, so if you missed him in
person you can still tap his wisdom.

Wishing you high energy. Ray.

- Impressions of the B.C. Key

A Mentoring Part-Time Instructors

in College Prep Program.....4
THIS What Does Cancopy Mean

lSSUE To YOUu? eveiveeeeeeeeeeeeeeann, 6

Effective Measures Project ..2

New in the Faculty Resource

Winter Term Meetings
With Dr. Comish................... 5

New On the Internet........... 5&6

Directory of Scholarly
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of the British Columbia
Key Effectiveness Measures Project

Recently, we have been discuss-
ing student success at Red Deer
College. For this reason, we have
become interested in the Key
Performance Indicators (KP!s}), as
proposed by the Alberta Govern-
ment Ministry of Advanced Educa-
tion and Career Development, and
how they relate to student success.

ca-
tion, Training Technology. In
this article we attempt to under-
stand what has transpired in B.C.
We plan to present our impressions
of the Alberta KPls in a subsequent
article.

The 1992 B.C. Colleges and
Institutes Student Outcome
Report! is based on a survey of
present and past students of the
institutions. The survey includes
demographic profiles of program
completers. The Career/Technical
and Vocational Program graduates
are in high demand and enter a
variety of occupations in goods
(18%) and services (82%) indus-
tries. A significant number of these
continue their education and trans-
fer of credits matters. The majority
of Arts & Science completers
continue their education at other
colleges, institutes and universities
and this transfer trend and place-
ment rates are on the rise. The
results indicate that student satis-
faction and goal attainment are

' Arun K, Mishra (Engineering) & Ken Hammer (Rec. Administration)

high. Students attain cognitive skills
required for their career. Skills
related to written and oral communi-
cations, analysis and problem
solving, and reading and studying
are important. Students are well
prepared. Students who meet
frequently with their teachers
outside class time, work on mean
gfull 0

gardless of their grades, These
results have remarkable similarity
with another stud)z/ completed with
Harvard students=. Every compo-
nent of this student outcome report
has student success implications;
and it appears that student out-
comes, as they relate to student
success, can be measured.

The Key Effectiveness Mea-
sures3, published in 1993, have
four components. Student Out-
come Indicators are employment,
placement, and employment pre-
paredness rates for career/technical
and vocational graduates; transfer

i ss:rates

on ald g
s, skills and learning
gains; and social and personal
development rates. These indica-
tors seem to be based on the
student outcome report discussed
above. Qperational Responsibility
Indicators are resource allocation,
maintaining output/resources ratio,
program utilization, facility utiliza-~
tion, resource generation, and
innovation. Relevance Indicators

continued on next page

... in the Faculty
Resource Centre

STRENGTHENING DEPARTMENTAL LEADERSHIP
ANN F. LUCAS (Jossey-Bass, 1994)

Those who become department chairs for the first time often find their
experience as faculty members does not equip them for the transition.
The -conflicts inherent in representing administration to facuity col-
leagues as well as taking the concerns of the faculty back to the
administration can leave department chairs feeling alone, overwhelmed

- by paperwork;-and unsupported. Strengthening Departmental Leader-
shipis a practical guide to developing the survival skills that chairs need -
in order to function as leaders and build cohesive teams in departments.
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Continued from previous page...

are demand and capacity; physical and financial accessibility; commu-
nity outreach; client service orientation; and community development.

Organizational. Health Indicators are decision making, governance .| . . |.

and empowerment; leadership and followership; innovation and risk
taking; team work, esprit de corps; quality improvement, control sys-
tems and processes; information sharing and openness; and develop-
ment of people, learning and skills building. Most of the indicators listed
above have implications for inside and outside the classroom for faculty
members and student success.

The Accountability Framework? proposed by the B.C. Ministry of
Advanced Education, Training and Technology seems to have resulted
from the key effectiveness measures, This framework raises seven
questions and it is expected that it will help institutions to better focus
their thinking and provide unified direction. These questions address
institutional missions and objectives; meeting the needs of the commu-
nity; appropriate number and mix of students; student cutcome
achievement; reasonable aliocation of resources; maintaining and
building institutional inteliectual and physical resources; and availability

i of systems to gather information to answer these questions. It is appar-

ent that these questions also relate student success and faculty com-
mitment to outcomes.

Our intentions in presenting this information are to extend current
debate around student success and to generate discussion on Alberta’s
Key Performance Indicators. The next article will describe these KPls.
We will compare the Alberta and B.C. initiatives and will discuss how
the essential components of student success could be utilized to affect
Alberta KPls.

References

1. 1992 B.C. Colleges and Institutes Student Qutcome Report.
Prepared for B.C. Ministry of Advanced Education, Training and

Technology.

2. Light, R. J. (1992). The Harvard assessment seminars {second

report): explorations with students and faculty about teaching,
leaming and student life. Cambridge, MA: Harvard University.

3. Key Effectiveness Measures Project. (June 1993). B.C. Ministry of
Advanced Education, Training and Technology.

4. A Proposed Accountability Framework for Colleges and Institutes
in B.C. {1997). B.C. Ministry of Advanced Education, Training and
Technology.

/

Conference
Planner

APRIL 5-9, 1995

{Tempe, AZ)

Colliege Reading and Learning As-
sociation Annual Conference
Contact: Dorothy Gray, Division of
Ans and Science, Grant MacEwan
Community College, 266 10700-104
Acenue Eamonton, ABT5J482, Tel:
403-457-5353, Fax: 403-497-5347

JUNE 18-20, 1995

{Vait. COj

International Facuilty Development
Conference

Contact Karen Hewett, Faculty De-
vetopment Program, Community Col-
lege of Aurora, Tel: 303-360-2885

JUNE 25 -JULY 21, 1995

(Bryn Mawr College, CO)

Summer Institute for Women in
Higher Education Administration
Contact: Betsy Metzger. Tel: 303-
871-6866

AUGUST 20-23, 1995
(Kananaskis, AB)
Creating Excellence: A Seminarfor

- Innovation and Celebration of Good

Teaching
Contact: NAIT Academic Staff Asso-
ciation, Tel: 403-471-8702
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Directions: How did the program get started?

Linda: Faced with a high turnover of part-time faculty,
the Department realized that we had to support the difficuit
transition into teaching adults with diverse needs. There

are so many things to do.when starting to teach a new_

course, such as, organizing the content and determining
difficulty level in tests. We pair up seasoned instructors
with new part-time instructors that are teaching
the same courses in the same semester. New
faculty get discouraged when there is so
much to0 learn and little time to learn it. The
mentor can monitor the pace of teaching
and share tests to compare content and
difficulty level.

Directions: How often do you meet?

Linda: Mainly before the course gets
started. After that, about once a week to
discuss organization and expectations of
the students. It is especially important at the

In the College Preparatory Program

rerviey
A\ ly,;,

Instructors

Directions: | can see that this benefits the part-time
instructors, but how do you find the experience?

Linda: | enjoy it. | learn from the instructors and we have
great discussions about teaching techniques. In addition,
the students are a lot happier. _. .

Directions: Do mentors visit pant-time instructors’

classes?
Linda: It has not happened in my case. The
problem s that part-time instructors work differ-
% ent hours. They could come into my class but
many have other jobs.

Directions: What other issues do you

address?
Linda: The biggest problem s with tests,
Part-time instructors have difficulty with how
long the tests shoulid be and the type of
questions they should contain. As many
instructors are from industry, | give them
some teachingtips. Remember, the firsttime

( - _ _ . 9
I') ‘\\
beginning of a new chapter. Part-time in- da Mc\‘\ through a course it is hard to work on teach-

structors have difficulty adjusting to the needs I”ath Instr “O\o‘

of adult learners in CPP classes. The students

are at different stages of learning and often have problems
beyond the classroom that interfere with their progress.
This is a lot to handle when you are starting to teach a new
course. '

Directions: Besides the course and dealing with the
students, what else are you involved in?

Linda: The math instructors have put together a pack-
age for new part-time instructors. it describes where to find
paycheques, mailboxes and reprographics, things like
that. Seif-evaluation is another area where we can help the
instructer get oriented.

e Co

* % I f /

ing skills when you are swamped with master-
ing the content. Part-time instructors find out the
have less time than they thought for preparation. Students
appear at the instructor's door outside of office hours; they
require a lot of assistance and support. | find that a lot of my
mentoring is over the phone. This is often the only way we
can meet.

Directions: What is the ultimate benefit of this pro-
gram?

Linda: The college keeps part-time instructors longer
and the students receive a better education.

Directions: Thanks for your time, Linda.

Linda: You're welcome (Get out of my office!).

to the following Faculty who have been granted Sabbaticals for 1995/1996:

_ Bill Alcorn Hospitality)
Who will be taking a year-long sabbati-
cal to retumn to the industry. He will be
working with the Red Deer Golf and
Country Club, the Holiday Inn, and the

Westerner. family settings.

Who will take a five-month sabbatical to
-~-complete a research projectwith Alberta ..

Health, Prevention and Promotion

Branch on sexual abuse of children in

Who will take part in in-service training
and work experience at the Profes-
sional Development Centre at Camr
bridge Schocl Services. He will also L.
pursuing some studies at East Anglia
University.,
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NOTICE!

Last issue of Directions Next Month!
Get your submissions in early to Ray Allan
or Paul Boulthee.

on
Internet

T CANLIT-L

CANLIT-L is a new bilingual discus-
sion group for anyone interested in
Canadian literature, literary publish-
ing, or Canadian children’s literature.
To subscribe: MAILSERV@NLC-
BNC.CA

Command: SUBSCRIBE CANLIT-L

CORELINK

CORELINK is a moderated discus-
sion group and distribution list open
to interchanges among both K-12 and
post-secondary educators at the
national and international leve! in
topics pertaining to educationat goals
and outcomes and to “core curricu-
lum”.

To subscribe:
LISTPROC@MERCURY.CAIR.DU.EDU
Command: SUBSCRIBE CORELINK
<your first name your last name>

more Internet
on next page...

to the following Faculty who have been granted Sabbaticals for 1995/1996:

‘Lorne Daniel (Communciations) |
Who has designed a year-long, four-
fold sabbatical. He intends to research

the works of E.B. White, pursue his -

“iprofessional writing career, prepare a
manuscript of his essays for publica-
tion, and continue work on a novel in
progress,

~ Jim Gough (Philosophy)

Who will undertake research in ethics,
value theory, argumentation theory,

--Greek Philosophy, -and human rights.
His work will be conducted primarily at
the University of Alberta and the Uni-
versity of British Columbia.

" Jennifer Young (Nursing)

Who intends to complete her Master of
Nursing Degree through the University
Alberta.




What does Cancopy mean to You?

CANCOPY, established in 1989, is a licensing body
under Canada's Copyright Act. As such, this national, non-
profit organization administers and protects Canadian
creators’ and publishers’ photocopying rights.

What does CANCOPY mean to you as an author?
CANCOPY represents more than 1.5 million titles which
are licensed to major users in exchange for royalties.

These royaities are-subsequently forwarded o the . ..o e

legtimate copyright holders, minus an administration fee.
CANCOPY has also signed bilateral agreements with

New o

MULT-ED
MULT-ED is a list co-sponsored by the National Associa-
tion for Multicultural Education and George Mason Univer-
sity. The list has been created for educators and other
professionals interested in topics related to multicultural
education.

To subscribe: LISTPROC@GMU.EDU

Command: SUBSCRIBE MULT-ED <your first name your
last name>

MULTIAGE

MULTIAGE is a discussion list formed to help create a
knowledge base of muitiage fearning and teaching. The
goal is to provide an avenue for persons interested in
multiage tearning to interface.

To subscribe:
LISTPROC@SERVICES.DESE.STATE.MO.US
Command: SUBSCRIBE MULTIAGE <your name>

STARnet

STARnet (Students At-Risk Network) brings together
people, ideas, and information to cooperatively promote
educational and support services for at-risk youth in order
to enhance youth’'s self-esteem, as well as their academic,
social, and personal growth. STARnet is an open,
unmoderated discussion list.

To subscribe:
LISTPROC@SERVICES.DESE.STATE.MO.US
Command: SUBSCRIBE STARnet <your first name your
last name>

VIRTED

VIRTED is an open, unmoderated discussion listfor . .
teachers, students, and anyone else interested in the uses
of virtual reality in education and learning.

To subscribe: LISTSERV@SJUVM.STJOHNS EDU
Command: SUB VIRTED <your tirst name your last name>

similar foreign collectives such as those in the United
States, Great Britain, France, Germany, Norway, and
Australia.

iIf you would like more information about registering your
work with CANCOPY, contact: CANCOPY, 6 Adelaide
Street East, Suite 900, Toronto, ON M5C 1H8, Tel: 416-
868-1620, Fax: 416-868-1621.

What does CANCOPY mean to you as faculty member?

The College will be signing a contract/licence with
CANCOPY which grants access {o a vast array of copy-
right material. It will not cover publications subject to
Crown copyright, most print music, and consumables such
as workbooks. The licence will also contain an exclusions
list of publishers, titles, and countries not represented by
CANCOPY.

The licence which the College will sign allows you to
reproduce, within the terms and restrictions of the licence,
copyright material for use in your classroom without having
to obtain copyright permission for each separate item.
However, this permission refers only to material which is
needed for the “teachable moment”. Any material (hand-
outs, articles, etc.) which you regularly use and distribute
on a semester or annual basis should now be reproduced
as part of a course package to be sold through the Book-
store. The CANCOPY licence does not give any of us
permission 10 copy whatever we want, whenever we want’
it. Please remember that this does not apply to publishers,
tities, and countries on the exclusions list.

For more information, contact any member of the
College’s CANCOPY Commitiee:

Joanne Bucklee (3123)
Paul Boultbee (3578)
Bob Allan (3250)
Dolores Sillars (3396)
Rennie Brown (3127)
Leah Wiliiams {3302)

DIRECTIONS

is published by the Board/Facuity Professional
Development Committee at Red Deer College.

- p

The views expressed in the newsletter are those of individuals
and not necessarily those ot the Board/Faculty Professional
Development Committee.

Co-aditors; ..
Ray Allan and
Paul Boultbee.

N

Inguiries may be made to:
Editors, Red Deer College,
Box 5005, Red Deer, Alberta,
Canada, T4N 5H5.
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Time to renew our passion...

It's April! Gasp! Done it again, another term has
flown by leaving us breathless. Now is the time to
renew our passion for our discipline and teaching.
This issue of Directions has many exciting confer-
ences that you may wish to consider and by review-
ing previous issues you will find more options. The
~ May professional development brochure is in the
works so be on the look out for some excellent

- Helping Students Improve Their
z Test Performance ................. 2
Conference Planner.................... 3

m SSHRC Budget Cuts................. 4
- Approvals - In Brief .................. 4
New On the Internet.................. 5

THIS
! SSUE Evaluations......cceevveanenen. 9& 10

workshops and an opportunity to discuss our ideas
with our colleagues. You may wish to pay a visit to
the Faculty Resource Centre on the second floor of
the Library. There are many new books and journals
containing a wealth of information fromteaching
strategies to being a chair, Please don’t forget to fill
out the evaluations at the back of this issue. Have a
great professional development pericd. Ray

This is the last issue of Directions for 1894/95.
Ray and { hope that all of you have found something
in at least one of this year's issues that has contrib-
uted to your own professional development. Thank
you to everyone who has contributed to Directions
this past year. | would like to remind you that the first
issue of Directions for the 1995/96 academic year will
appear in September. Our deadline for submissions
for that issue is Friday, 25 August. Please send any
submissions to Ray or me. Paul




Helping Students Improve
- Their Test Performance

Glynis Wilson Boulthee
{Leamning Assistance Centre)

DESCRIPTION OF PROJECT:

In late January, Don approached Glynis to discuss
how the Learning Assistance Centre might help stu-
dents who were doing poorly on tests in Biology 130.
After some discussion, we decided to offer the bonus
project described below.

PARTI:

Students signed up for a “Wales Exam Session” at
the Learning Assistance Centre. These small group
sessions were designed to explore why students were
running into difficulty and to begin to develop a plan for
how to improve their performance. Some issues identi-
fied included poor class attendance, problems with time
management, poor test preparation skills, etc.

PART Ii:

Students handedina plan to Don outlining what they
intended to do to improve their marks. Strategies in-
cluded weekly sessions with an LAC instructor, im-
proved class attendance, elimination of partying the
night before the tests, etc.

PART Iii:

(This is the “in progress” part.) Near the end of the
term, students will hand in a report outlining how they
implemented the plan and what the resuits were.

Students were informed that if all the activities were
completed satisfactorily, their lowest quiz mark would
be deleted. How much this will affect their final grade
varies depending on how low their marks were, but there
was significant motivation to take advantage of this
offer.

GLYNIS' COMMENTS:

This offer brought in several students who wouid
otherwise not have come to the LAC. The initial small
group interviews were short, but resulted in significant
insights for some. Many knew what they needed to do
(especially when partying was the problem), but they
said this activity forced them to set some goals to

Don Wales
(College Preparatory Program)

address the problem. Some had attended early generic
LAC workshops and needed some assistance to apply
those concepts in this particular course. A couple of
students committed to working together when they
learned they were both struggling with similar concepts.
it will be interesting to read their final reports to learn how
successful they were in reaching their goals.

DON’'S COMMENTS:

| have observed several indicators that this project
is working, including:

- improved attendance

- grades improving on quizzes by 10-15%

- a renewed commitment to this course

- several have expressed a feeling that they are
more in control after having attended sessions with
Glynis and Ralph. They said they feel more confident.

CONCLUSION:

We would be happy to discuss the results of this
experiment with you after the students’ grades have
been calculated. i you are interested in offering a similar
opportunity to your students, please be sure to contact
Gilynis in the LAC. She will provide a sample handout
describing the bonus project and will arrange the logis-
tical details with the Learning Assistance Centre desk
staff.

DIRECTIONS |

is published by the Board/Faculty Professional
Development Committee at Red Deer College.

The views expressed in the newsleiter are those of individuals
and not necessarily those of the Board/Faculty Professional
Development Committee.

Co-editors: Inquiries may be made to:
Ray Allan and Editors, Red Deer College,
Paul Boultbee. Box 5005, Red Deer, Alberta,
K Canada, T4N 5HS. )
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Conference Planner

Something For Everyone ﬂxis -Summer!

APRIL 30-MAY 3, 1985
(Edmonton, AB)

Training Aduit Education and
Tomorrow's Workplace
Contact: AAHE/NWAEA Joint
Conference, Division of Commu-
nity Education and Program
Development, Medicine Hat
Coliege, 299 College Drive, SE,
Medicine Hat, AB T1A 3Y6. Tel:
403-529-3844, Fax: 403-527-0459

MAY 1-3, 1995 (College Park,
MD)

Distance Education and Tech-
nology

Contact: University of Maryland,
College Park, University Boule-
vard at Adelphi Road, College
Park, MD 20742-1612. Tel: 301-

.. 986-7811, e-mail:

gbrostro@ polaris.umuc.edu

MAY 13-15, 1995 (Toronto, ON)
Exemplary Training Models in
Industrial Technology

Contact: Michae! Hatton, APEC-
HURDIT, 3199 Lakeshore Boule-
vard, W., Toronto, ON M8V 1K9.
Tel: 416-252-7573, e-mail:
hatton@admin.humberc.on.ca

MAY 14-17, 1995 (Toronto, ON)
Adult Learners on the Informa-
tion Highway

Contact: Canadian Association for
Adult Education. Tel: 416-964-
0559

JUNE 10-14, 1995 (Burnaby, BC)
Innovations 2020: 3rd Interna-
tional Symposium on Techni-
cian Education & Training

- Contact: John E. Leech, Chair,

' Host Steering Committee. Tel;
604-585-2788, Fax: 604-585-2790

JUNE 14-17, 1995 (London, ON)
Society for Teaching and Learn-
ing in Higher Education
(STLHE) Annual Conference:
Focus on Learning

Contact: Colin Baird, Conference
Co-ordinator. Tel: 519-661-2111,
local 4622, Fax: 519-661-3076, e-
mail: slbmmr@ uwoadmin.uwo.ca

Dely 71995
- Wong Rong
~ Wercnads
- @a&'{wuu’a

- Vancawuen

JUNE 24-30, 1995. (Seattle, WA)
Institute for Academic Leader-
ship Development

Contact: National Community
College Chair Academy. Tel: 602-
461-7304, Fax: 602-461-7806

JULY 10-13, 1995 (Hong Kong)
improving University Teaching:
Twentieth International Confer-
ence

Contact: Improving University
Teaching, University of Maryland
University, College Park, Univer-
sity Boulevard at Adelphi Road,
College Park, MD 20742-1659

JULY 23-28, 1995 (Hawaii)
Hawail Great Teachers Seminar
Contact: Larry Fujinaka, Director,
Hawaii Great Teachers Seminar,
Leeward Community College, 96-
045 Ala lke, Pearl City, HI 96782.
Tel: 808-455-0374, Fax; 808-455-
0471

JULY 27-29, 1995 (Berkeley, CA)
Faculty Development Institute
on Teaching and Learning
Contact: Education Department,
University of California Berkeley,
CA. Tel: 510-642-1171, Fax: 510-
643-8683

JULY 30- AUGUST 2, 1995
(Vancouver, BC)

Improving Teaching and Learn-
ing Through Reflective Practice
Contact: Erin Anderson, AAHE
Teaching Initiative, One Dupont
Circle, Suite 360, Washington, DC
20037. Tel: 202-293-6440, ext.42,
Fax: 202-293-0073

JULY 30 - AUGUST 2, 1995
(Sonoma, CA)

Internationai Conference on
Critical Thinking and Educa-
tional Reform

Contact: The Center for Critical
Thinking, Sonoma State Univer-
sity, 1801 E. Cotati Avenue,
Rohnert Park, CA 84928-3609.
Tel: 707-664-2940, Fax: 707-664-
4101
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SPECIAL PROJECTS
APPROVED

Cheryl Cooney: to prepare the
scores for a commissioned double
concerto for flute and piano with
orchestra.

David Cooper: to explore course
authoring systems and other
computer based delivery systems.
Glynis Wilson Bouitbee: to
become a facilitator for “The
Seven Habits of Highly Effective
People”.

STUDY LEAVES
APPROVED

Cheryl Cooney: to develop
reading and conversational skills
in French and to coach, rehearse,
and observe performers working
in the French language.

Dick Huddlestone: to develop
reading and conversational skills
in French.

TRAVEL GRANTS
APPROVED

Syed Ahmed: to present two
papers at the SWFAD Confer-
ence.

Walter Foster: to research pro-
grams and instruction at the
National Theatre School and
George Brown College.

Paul Nonnekes: to presenta
paper at the Popular Culture
Association Annual Conference.
Richard O’Brien: to research
programs and instruction at the
National Theatre School and
George Brown College.

SSHRC Budget Cuts

The following letter from Lynn Penrod, President of the Social Sci-
ences and Humanities Research Council (SSHRC) has received wide-
spread distribution on the Internet. Dr. Penrod has asked that “the
contents of this letter [be shared] as broadly as possible within your
institution.”

“This letter is intended to provide you with essential information
about the impact of yesterday's (1 March 1995] federal budget on
SSHRC.

“It is with deep concern that | inform you that SSHRC's budget has
been cut and the Council has been compelled to make a number of
painful decisions to reduce or eliminate support to various program
areas in order to absorb these decreases in funding. The cutis 14%
over three years, with the sharpest reductions coming in years two and
three. Thus our budget will be 14% lower in 1997-98 than.it would have
been if these restraints had not been imposed.

“While we have been aware for a number of months that our budget
would probably be diminished, the precise magnitude was unknown. In
anticipation, SSHRC staff prepared and submitted to Council severat
options for absorbing the cuts while protecting the core mandate of
direct support of research in the social sciences and humanities.

“Council decided that the most appropriate way to deal with the
anticipated decline in the budget was through selective, rather than
across-the-board, cuts. Decisions on how and where to retrench flow
from the SSHRC Strategic Plan, and the greatest impact will be in the
areas of lower priority.

“Council affirmed that the following core activities of SSHRC have
the highest priority:

*  Funding of basic research in the social sciences and humanities
through direct grants to individuals or groups of researchers;

*  Training of new researchers through the Doctoral and Post-
Doctorat Fellowships programs. '

*  Collaborative research, including multidisciplinary, inter-univer-
sity, and international team research with a strong user interest,
through such programs as Strategic Grants (themes and joint
initiatives), Major Collaborative Research Initiatives, and interna-
tional Summer Institutes.

“To maintain adequate levels of support among all three sectors, the
following measures will be taken:

1. The budget for Research Grants will be reduced by 6.3% for
1995-96. We cannot at this stage estimate the amounts for the
two following years. However, given that demand has declined in
three of the last four years, it is hoped that the Council will be
able to maintain success rates at or near current levels, at least
for the next year.

Continued on next page ...
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SSHRC buget cuts ...

Continued from previous page...

2. The General Research Grants will be reduced by 6.3% in 1995-
96.

3. Support for Aid to Learned Journals, Scholarly Publications and
Conferences will be reduced in proportion with the overall cut
faced by SSHRC.

“To help maintain as healthy a level of funding as possible for direct
research costs, Council was compelied to assign a lower priority to
infrastructure programs and agreed to the following changes:

1. The Aid to Small Universities program will be placed on a com-
petitive basis and the budget reduced by 25%, which should
nonetheless permit funding of the most dynamic and promising
research at these institutions. ‘

2. Support of Specialized Research Collections will be phased out.

3. Given their lower priority within the Research Communications
Sector, core funding for the Federations (SSFC and CFH) and for
Scholarly Associations will be phased out over the next three
years. (Funds which support the administration of the Aid to
Scholarly Publications and Travel to Learned Societies meetings
will be protected).

“The decision to phase out support for the Learned Societies and the
Federations is one that has not been taken lightly. It was preceded by
lengthy deliberations, which took into account the following: a) core
funding of such organizations is most unusual among our counterpart
organizations in the US and in Europe; b) the initial decision to support
these organizations financially was a recognition of the need to develop
Canada’s social sciences and humanities research community to an
internationally competitive level; c) over the years these organizations
have indeed matured to the point where they should be able to sustain
support through their own membership, as is the practice in other coun-
tries; d) in a period of budgetary restraint, SSHRC must focus its re-
sources on direct support of research and the development of new
researchers.

“We do recognize the important and valuable role the learned societ-
ies and the federations play in the professional development of the
research community, particularly in the communication of research.
SSHRC wishes to engage as early as possible in discussions on alterna-
tive approaches to supporting some of these activities and to structure
the phase-out of support in order to maximize the time available to
explore such alternatives.

“In this difficult period of downsizing and restructuring, | would like to
reiterate Council’'s commitment to promoting the highest quality of
" research and training in Canada and to continuing to do so in close
collaboration with the community it serves.”

on‘“i'lie

Internet

ABELL

ABELL is the Modern Humanities
Research Association's Annual
Bibliography of English Language
and Literature. It is availabie for
searching on-line until 30 April
1995 for evaluation purposes. The
database currently contains more
than 20,000 records of articles,
doctoral dissertations, books and
reviews in the fieid of English
studies from the report years 1891
and 1992. To access the data-
base, use teinet to connect to
vaxf.lib.cam.ac.uk, enter GUEST
at the-username prompt, and then
follow the instructions which
appear on the screen.

WORDPLAY -L

WORDPLAY-L is an unmoderated
electronic discussion list that
deals with the usage of words and
phrases in the English language,
including vocabulary, grammar,
spelling, and pronunciation,
Participants will have a chance to
debate wording or phrasing of a
controversial nature and explore
the origins of English idioms.

To subscribe:
MAILSERV@LEVELS.UNISA. EDUAU
Command:

SUBSCRIBE WORDPLAY-L.
<your first name your last name>
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and Their unt Success

Ken Hammer & Arun Mishra

“The post-secondary system is
challenged by an increasing
demand for access to educational
institutions in the face of limited
resources. Since the post-second-
ary system in Alberta receives in
excess of one billion dollars
annually from the people of
Alberta, it is imperative that the
system be more accountable.”1

The government of Alberta
has proposed that the perfor-
mance of post-secondary institu-
tions be measured against spe-
cific goals or resuits. Key perfor-
mance indicators will be used to
measure the achievement of
these results. 1.2

Expected results fall under five
categories: learning (e.g. students
achieve their objectives); univer-
sity research (e.g. research

results are effectively diffused);
community service (e.g. staff are
involved in and make a positive
contribution to their communities);
fiscal management (e.g. re-
sources are used effectively); and
system accountability in the public
post-secondary system (e.g. the
existence of programs and struc-
tures can be justified in terms of
their relative costs and benefits).1

A number of key performance
indicators that would measure
these resulits are suggested.
These range from student de-
mand for program/course offer-
ings {(quantitative) to student
success relative to personal
goals/cbjectives of students
(qualitative).

There are many differences
between British Columbia’s Key

Effectiveness Measures3/Ac-
countability Framework? and
Alberta’s Accountability Mea-
sures! {(e.g. B.C. places more
emphasis on organizational health
indicators). Nevertheless, it is
indicated that despite the specific
directions taken by the provinces,
goals/results can be measured.
Central Florida Community
College’s Indicators of Excei-
lence? provides evidence of this.
According to the President of the
College, “The indicators have
become a way of life at the col-
lege, and many employees have
taken considerable pride in institu-
tional accomplishments and
become unofficial, but competent
college public relations spokes-
persons.”

As Red Deer College em-
braces the notion of student
success, a number of the pro-
posed KPls will provide effective
measures of our goals/results. For
example, if student success is
considered fo be individual and
program specific, then measuring
graduate satisfaction with per-
sonal goal attainment and quality
of educational experience seems
to be appropriate. On the other
hand, if we believe student suc-
cess is attained through develop-
ing intellectual, professional and
personal competencies, then the
percentage of employers indicat-
ing that a program adequately
prepares students for employment
is a useful indicator.

Continued on next page ...
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Continued from previous page ...

It also appears that a number of proposed KPls will be ineffec-
tive measures of our goals/results as they relate to student success.
If we believe that student success is much more than simply a
measure of retention of academic standing, perhaps percentage of
program continuation and the percentage of course withdrawals/
incompletes would not be an appropriate measure. If, on the other
hand, we believe that student success also involves substantive
interactions outside the classroom,® measuring average cost per
student contact hour across all programs may not be a good indica-
tor of student success.

“Would you tell me please which way to go from here?’ asked
Alice. ‘That depends a good deal on where you want to get to,’ said
the cat. ‘l don’t care much where ...," said Alice. ‘Then it doesn'’t
matter which way to go,’ said the cat” (From Lewis Carrol’s Alice’s
Adventures in Wonderland). If our purpose (or where we want to go)
is to facilitate student success then it seems critical that we have
well articulated goals/results which arise directly out of our concerns
for this success. The right KPls will teil us if we're headed in the
right direction.

This note is written to begin a discussion about KPls and how
they can be used to enhance student success. Please call the
authors (Ken: 3403, Arun: 3380} with your comments and concerns.
We would love to hear from you. What do you think?
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Thar-You

g P T S T The Board/Faculty Professional Development Commit-
| To Our Directions Contributors: tee wishes to thank the faculty who demonstrated com-
. . mitment to professional development at RDC by con-
Syed Ahmed Linda Mclnnis ducting workshops, facilitating i ISWs, or leading Spe-
Roberto Bencivenga Arun Mishra cial Interest Groups. Thank you to:
Sharon Comstock  Donna Morrison Mary Abt Linda MacKay
Dan Cornish Maureen Toews Roberto Bencivenga Arun Mishra
Carolyn Dearden Lantry Vaughan ;es B;al;e!y g""“_a I:or:':yson
. ary rapris ernie Fau
Ted Dyck Glynis Wilson Boulthee
o H‘;mmr y Laurel Goodacre  Caroline Rentz-Golub
Dave Hannah Brian Stackhouse
Phyllis Kober Lantry Vaughan
Glynis Wilson Boulthee

— ;
m Grant MacEwan
Community College

ANNOUNCES THE

| 1Ody, ual
'CANADIAN ROCKIES GREAT
TEACHERS SEMINAR

Canadian Rockies

GREAT
TEACHERS’

ronpend mproving Post-Secondary nstructon Seminar
 Topan ey rideg
© practice rational setting and an
analysis of instructional open,human cimate n JUNE 11-16, 1995
problems and to find Participanis can H
el e syt n (Kananaskis, Alberta)
approaches to thed a €5, meuwds.
solution, and behaviors as teachers, Contact:
A To cause educators to A To celebrate good teaching, : )
venture beyond the imits Tobeheld atthe Faculty Development Office
s T a ¥
oy ovm specializations Nakoda Lodige, Grant MacEwan Community College
sereh ofansferable des N anaskis Region, City Centre Campus
teaching, June 11 - 16, 1995 A318, 10700 - 104 Avenue
A Tostimulate the exchange For more ot o Edmonton, AB T5J 452
o por oot “"f’i:r’ym Feuly Development e Tel: (403) 497-5288
institations by bulding an. < et kg Fax: (403) 497-5578
expand:r!g City Centre Campus
communications network A318, 10700 - 104 Avenue
among faculty. m:owx, Abberta T5] 482
A Topromotean attitudeof  Phone (403 497
introspection and self- Fax: (:og) 4;;?5735288
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ANNUAL DIRECTIONS EVALUATION

PLEASE HELP US TO PROVIDE THE BEST POSSIBLE NEWSLETTER BY
TAKING A FEW MOMENTS TO ANSWER THE FOLLOWING QUESTIONS.
THANK YOU.

What do you find most useful and/or interesting in Directions?

What would you like to see more or less of?

What topics would you like to see addressed next year?

Do you find Directions to be laid out well and easy to read? Why or why not?

Anything else you'd like to add?

THANK YOU FOR YOUR FEEDBACK. WE WILL USE THIS INFORMATION
WHEN WORKING ON NEXT YEAR'S ISSUES.

PLEASE RETURN THIS FORM TO LYNDA PELZ'S OFFICE BY APRIL 15.
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ANNUAL ANIMATEUR EVALUATION

PLEASE TAKE A FEW MOMENTS TO ANSWER THE FOLLOWING
QUESTIONS. THANK YOU.

As Faculty Development Animateur, what is Ray doing well?

What suggestions do you have that would help him perform his job more
effectively?

Anything else you'd like to add?

THANK YOU FOR YOUR FEEDBACK. RAY WILL USE THIS INFORMATION
TO IMPROVE HIS WORK WITH AND FOR FACULTY.

PLEASE RETURN THIS FORM TO LYNDA PELZ'S OFFICE BY APRIL 15.

Page 10



